
  1/30/2013 1 

 
 
 
 

   
Transition to 

Teaching Handbook 
 

 
 

 
 

 

 
  
Fort H ays State University  

College of Education & Technology  
 
 
 
 
 

Updated 1/2013

Fort Hays State      
University 
   Transition to 
Teaching 

T2T 
 
 



  1/30/2013 2 

Table of Contents 
 

Introduction ......................................................................................................................... 3 

 

Program Requirements and Courses 

FHSU Participation Guidelines ........................................................................................... 4 

T2T Organizational ListingÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ. 5 

T2T Program OptionsÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ.. 6 

Required Courses in the Transition to Teaching Program .................................................. 7 

Master of Science Degree ................................................................................................... 8 

Getting Started and Checklist ............................................................................................. 9 

mNET GrantÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ ..12 

Roles of IndividualsÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ .......13 

Candidate Grade Appeals Process and ProceduresÉÉÉÉÉÉÉÉÉÉÉÉÉÉ...1 4 

Applying for an Initial Teaching License ......................................................................... 15 

Syllabi:  Induction to Teaching ......................................................................................... 16 

 

Standards, Regulations and Codes 
KSDE Restricted License Regulations ............................................................................. 23 

Kansas Professional Educational Standards ..................................................................... 24 

Code of Competent Performance for Kansas Educators ................................................... 31 

FHSU Teacher Educational Unit Professional Code of Ethics for Teacher Educators .... 32 

FHSU Teacher Education Unit Disposition Statement ..................................................... 33 

FHSU Conceptual Framework for the Professional Educator .......................................... 34 

FHSU Teacher Education Unit Diversity Statement ........................................................ 37 

 

Classroom Management 
Suggestions for Success .................................................................................................... 39 

Classroom Management .................................................................................................... 40 

Providing Clear Instructions ............................................................................................. 32 

Sample Daily Lesson Plan ................................................................................................ 44 

Discussion Topics ............................................................................................................. 45 

General Observation Guide ............................................................................................... 46 

 
 
 



  1/30/2013 3 

 
 
 
 

Transition to Teaching  
College of Education and Technology 

Fort Hays State University 
 

 
 

 

 

 

 

 

The College of Education and TechnologyÕs mission is to prepare professionals for schools, 
business and industry in a global society. The teacher shortage is growing in our region as well 
as in our state and nation. The Transition to Teaching program, an alternative track to licensure, 
is designed to help fill these needs. The program has continued to grow since its beginning in 
2003. The College provides professional education coursework via online delivery to candidates 
who already hold a bachelor or master degree in their content area. As teachers, you are in 
Kansas classrooms, fulfilling a need for districts, while completing the series of professional 
pedagogy courses.  

We applaud your choice of professions. Whether teaching is your first job, a mid-career change, 
or a back from retirement decision, you are impacting children in the state of Kansas. Our 
common goal is a highly effective teacher in every Kansas classroom. We look forward to 
working with you on your academic journey. Please feel free to contact us with any questions or 
concerns you have. 

 

 

Dr. Robert F. Scott, Dean 
College of Education and Technology 
Fort Hays State University 
600 Park Street 
Hays KS 67601-4099 

T2T 
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FFFHHHSSSUUU   PPPaaarrrtttiiiccciiipppaaatttiiiooonnn   GGGuuuiiidddeeellliiinnneeesss   
 
To be eligible to participate in the FHSU Transition to Teaching program, candidates are 
required to: 
 

1. Be eligible for a restricted teaching license: 
a. Have an undergraduate or graduate degree in the content area or equivalent 

coursework in the area for which the restricted license is sought.  Heritage 
language speakers shall qualify as having met content equivalency for their 
heritage language. 

b. Have a minimum GPA of  2.75 on the last 60 hours of course work from an 
accredited institution 

c. Have a 2.50 GPA on the last 60 hours of college coursework to take graduate 
classes at FHSU 

d. Pass the content test in the area of eligibility before beginning the program. 
e. Have participated in a supervised practical training experience (i.e. working as a 

substitute teacher or paraprofessional, for example) 
f. Participate in a school district induction or orientation 
g. Sign a contract for a teaching position in the content area for which the restricted 

license will be issued.   
h. Be teaching 100% in the content area approved by FHSU and KSDE and must be 

teaching at least .5 FTE.  Additional assignments in another unrelated area may be 
permitted with approval from KSDE. 

 
FHSU must: 
 

1. Verify that the above requirements are met 
2. Create a plan for completion of professional education coursework to be completed 

within two years 
3. Provide on-site support at the candidateÕs school, including supervision of the 

applicantÕs teaching experience 
 
Candidate must: 
 

1. By the end of the program, complete a pedagogy test, Principles of Learning and 
Teaching, to qualify for an initial teaching license. 

2. Have contract renewed or a new contract with a different district to continue in the 
program. 

3. Obtain grades of ÒCÓ or better in each program course. 
4. Make satisfactory progress in the program each year. 
5. Attain 2.75 GPA in those courses specified in candidateÕs Plan of Study. 

 
 
Formal Observations by FHSU supervisors may require the use of the internet, a webcam and 
Skype or Google Video.  (The webcam will be focused on the intern and NOT on any of the 
students in the class and it will NOT be recorded.)   
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TTT222TTT   OOOrrrgggaaannniiizzzaaatttiiiooonnnaaalll   LLLiiissstttiiinnnggg   

!

Brandie Bieker, T2T Program Specialist – bmbieker@fhsu.edu, 785-628-5498 
Transcript analyses to see if candidate is qualified 
Questions about candidateÕs Plan of Study 
Submission of annual Progress Report to KSDE 
mNET grant Data Analyst 
 
Kerry Schuckman, Licensure Officer – kschuckm@fhsu.edu, 785-628-4542 
Transcript analyses to see if candidate is qualified 
Questions about candidateÕs Plan of Study 
Marketing and promotion of T2T program 
Submission of restricted license applications to KSDE 
Recipient of licensure test scores 
Licensing of candidates upon program completion 
 
Mike Karl, Director of Professional Services – mkarl@fhsu.edu, 785-628-5902 
Contracts with supervisors for candidates 
 
Dr. Germaine Taggart, T2T Director – gtaggart@fhsu.edu, 785-628-4213 
Oversees T2T program 
Approves course schedule at enrollment time for undergraduate courses 
Advisor for undergraduate T2T program 
 
Dr. Jim Barrett, T2T Graduate Advisor – jbarrett@fhsu.edu, 785-628-4413 
Approves course schedule at enrollment time for graduate courses 
Advisor for MSE Ð T2T program 
Advisor for Graduate T2T program participants 
 
Lance Gerstner, Director, Instructional Resource Ctr – lgerstner@fhsu.edu, 785-628-4148 
Questions regarding STARS evaluation system 
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RRREEESSSTTTRRRIIICCCTTTEEEDDD   LLLIIICCCEEENNNSSSEEE   PPPRRROOOGGGRRRAAAMMM   OOOPPPTTTIIIOOONNNSSS   

 
 

Transition to Teaching Ð Graduate Program (T2T GRAD) 
 

¥ can be employed by any accredited school in Kansas 
¥ 24 hours of specific graduate level on-line courses delivered in a rotation over a 2 

year period by FHSU by utilizing each summer.  Includes 4 credit hours of 
practicum over 2 years.  

¥ Can apply 24 hours from this program toward a Master of Science in 
Education(MSE)  Ð an additional 12 hours is then required. 

 
 
Transition to Teaching - Traditional Program (T2T TRAD) 
 

¥ can be employed by any accredited school in Kansas 
¥ completion of FHSUÕs professional studies undergraduate courses delivered on-

line 
¥ can accept some education courses already taken, but the majority cannot have 

been taken already or would need to complete the graduate program 
¥ maximum of 4 credit hours of practicum required in lieu of 12 hours of student 

teaching (may be less if complete the program sooner) 
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CCCOOOUUURRRSSSEEESSS   RRREEEQQQUUUIIIRRREEEDDD   IIINNN   TTT222TTT   GGGRRRAAADDDUUUAAATTTEEE   PPPRRROOOGGGRRRAAAMMM   

 
Summer 1 
TESS 800 Induction     2 cr hrs  4 day summer course 
          in Hays 
Year 1 
TESS 801 Introduction to Teaching   3 cr hrs  Summer from FHSU 
TESS 804 Understanding the Learner   3 cr hrs  Fall from FHSU 
TESS 802 Planning for Instruction   3 cr hrs  Spring from FHSU 
TESS 808 Supervised Practicum    1 cr hr  Fall from FHSU 
TESS 808 Supervised Practicum    1 cr hr  Spring from FHSU 
 
Summer 2 
TESS 803 Understanding the Founds. of Education 2 cr hrs  Summer from FHSU 
TESS 806 Improving Instr.Through Reading/Writing 2 cr hrs  Summer from FHSU 
 
Year 2 
TESS 805 Working with Diverse & Exceptional Learn 3 cr hrs  Fall from FHSU 
TESS 807 Becoming a Reflective Teacher  2 cr hrs  Spring from FHSU 
TESS 808 Supervised Practicum    1 cr hr  Fall from FHSU 
TESS 808 Supervised Practicum    1 cr hr  Spring from FHSU 
        _______ 
        24 cr hrs 
 
 

CCCOOOUUURRRSSSEEESSS   RRREEEQQQUUUIIIRRREEEDDD   IIINNN   TTT222TTT   UUUNNNDDDEEERRRGGGRRRAAADDDUUUAAATTTEEE   PPPRRROOOGGGRRRAAAMMM   
(Generally for those that have already taken a few education classes or have a masterÕs degree). 
 
Summer 1 
TEEL 673 Induction by parent institution  2 cr hrs  4 day summer course  
          in Hays 
Year 1 
TEEL 202 Foundations of Education   3 cr hrs  online 
TEEL 231 Human Growth and Develop.   3 cr hrs  online 
TEEL 679 Supervised Practicum    1 cr hr  fall online 
TEEL 679 Supervised Practicum    1 cr hr  spring online 
 
Summer 2 
TESP 302 Educating Exceptional Students  3 cr hrs  online 
TECS 290 Intro to Instructional Technology  3 cr hrs  online 
 
Year 2 
TEEL 431 Educational Psychology   3 cr hrs  online 
TESS 494 Secondary School Experience   4 cr hrs  online Spring only 
TEEL 679 Supervised Practicum    1 cr hr  fall online 
TEEL 679 Supervised Practicum    1 cr hr  spring online 
        _______  
        25 cr hrs  
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MMMaaasssttteeerrr   ooofff   SSSccciiieeennnccceee   iiinnn   EEEddduuucccaaatttiiiooonnn   (((MMMSSSEEE)))   

TTTrrraaannnsssiiitttiiiooonnn   tttooo   TTTeeeaaaccchhhiiinnnggg   EEEmmmppphhhaaasssiiisss   
 
 

Course Number  Course Title    Credit Hours 
 
Core Curriculum 
 
AEP 803   Educational Research   3 credit hours 
AEP 859   Curriculum Planning and  

Evaluation    3 credit hours 
MIT 800   Utilization of Technology 

in Classrooms    3 credit hours 
AEP 855   Educational Leadership  3 credit hours 
         12 credit hours 
 
Emphasis Area for Transition to Teaching Candidates 
 
TESS 800   Induction to Teaching   2 credit hours 
TESS 801   An Introduction to Teaching  3 credit hours   
TESS 802   Planning for Instruction  3 credit hours 
TESS 803   Understanding the Foundations 
    of Education    2 credit hours 
TESS 804   Understanding the Learner  3 credit hours 
TESS 805   Working with Diverse and  

Exceptional Learners   3 credit hours  
TESS 806   Improving Instruction Through 
    Reading and Writing   2 credit hours 

 
TESS 807   Becoming a Reflective Teacher 2 credit hours 
 
TESS 808   Practicum     4  -1 credit hour practica 
          
 
    MSE Total     36 credit hours 
 
 
Contact: 
Dr. Jim Barrett 
Advanced Education Programs Dept. 
Fort Hays State University 
600 Park Street 
Hays KS 67601 
785-628-4413 
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TRANSITION TO TEACHING (T2T) 
GETTING STARTED  

FINANCIAL AID 
 
If you are non-degree seeking, you must enroll in 6 credit hours to receive financial aid.  In the T2T 
program, you enroll in 3-4 hours per semester, so you may want to add 1-2 hours to your schedule if 
you need to get financial aid.  The Financial Aid Office will need confirmation from me that you are 
seeking licensure.  FHSU Financial Assistance Office:  785-628-4408 
 

Specific scholarships and grant information for teachers: 
 

TEACH program…http://studentaid.ed.gov/PORTALSWebApp/students/english/TEACH.jsp   Kansas 
Teacher Service Scholarship…http://www.kspsd.org/IR/finaid/index.shtml#2 
Troops to Teachers…https://www.mwttt.com 
mNET…must teach in high need core content area in a high need school district – contact Brandie 
Bieker for more information 
 

ACCOMMODATIONS 
 
If you need to stay in Hays during the 
Induction, contact Brandie Bieker at 785-
628-5498 or bmbieker@fhsu.edu for 
information on discounted hotel rates. 
 
 
 
 

INDUCTION CLASS 
 
The class runs from 8am-3pm, the last week 
of July.  You can access a FHSU virtual map 
at www.fhsu.edu; you do not need a parking 
permit during this time on campus.   
 
 
Text/materials needed for Induction: 
 
1.  Kellough, R.D. & Kellough, N.G. (2007).  
Secondary School Teaching: A Guide to Methods 
and Resources (3rd ed) 
2.  Wong, H & Wong, R (2004).  The First Days of 
School (will be provided to you) 
3.  If available, students should bring to class 
textbooks and/or materials that will be used in 
their new teaching positions. 
4.  The Kansas or National Curricular Standards 
for your discipline and grade level (may be 
downloaded from www.ksde.org) 
 
The Kellough book can be purchased at the 
FHSU bookstore.  You won’t need it for the first 
day of class. 
 

CONTACT INFO: 
 
Mrs. Sue Boldra, Induction class 
instructor, 785-628-5846, sboldra@fhsu.edu 
 
Dr. Jim Barrett, Induction class 
instructor, Graduate program advisor, 
628-4413, jbarrett@fhsu.edu 
 
Dr. Germaine Taggart, T2T Program 
Director & advisor for the undergraduate 
program, 628-4204, gtaggart@fhsu.edu 
 
Mrs. Kerry Schuckman, Licensure Officer, 
628-4542, kschuckm@fhsu.edu 
 
Ms. Brandie Bieker, T2T Program 
Specialist, 628-5498, bmbieker@fhsu.edu 
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    TTT222TTT   CCCHHHEEECCCKKKLLLIIISSSTTT      
 

Send complete Application for Restricted License packet to Kerry Schuckman, FHSU 
Licensure Officer, to include: 

- Completed Form 9-Application for Kansas Restricted Teaching License 
(applicant portion). 

- $48 application fee 
- Signed Plan of Study 
- Fingerprint card and $50 fee if donÕt currently hold a substitute license (or can 

be sent directly to KSDE) 
 
 Graduate Program: 

Apply to FHSU Graduate School as a degree-seeking student if plan to obtain a MasterÕs 
in Education.  To simplify process, may want to apply initially as non-degree seeking, 
then you can later change to degree-seeking.  Enroll for TESS 800 A Induction (2 hrs) 
(Summer course); Fall courses: TESS 808 VA Practicum(1 hr) and TESS 804 VA 
Understanding the  Learner (3 hrs). 
 
Undergraduate Program: 
Apply to FHSU as an undergraduate non-degree seeking student.  Enroll for courses 
listed on your Plan of Study by going to www.fhsu.edu TigerTracks.  This includes 
TEEL 679 Induction (summer course) and TEEL 679 Practicum (FHSU fall course 
 
Complete LMS (Learning Management System) Training during the Induction class. 
 
If Subject Area Assessment test (Praxis content test) is not passed yet, take/retake ASAP! 
 
Once you receive your Restricted Teaching License from KSDE, give a copy to your 
school board office. 
 
Be sure to check your FHSU email account regularly or forward that account to an email 
account you do check. 
 
Your University Supervisor will visit you during the fall semester and you should arrange 
to meet with your Mentor during the fall as well. 
 
Read and implement monthly ÒTips for 1st Year TeachersÓ you will receive via email. 
 
During October, enroll for spring courses:  Graduate:  TESS 802 Planning for Instruction 
(3 hrs) and  TESS 808 Practicum (1 hr); Undergraduate:  Follow your Plan of Study. 
 
In March, enroll for summer courses:  Graduate:  TESS 803 Understanding the 
Foundations of Education, TESS 806 Improving Instruction through Reading and 
Writing, and (if not enrolled in it the previous summer) TESS 801 Introduction to 
Teaching; Undergraduate:  Follow your Plan of Study. 
 
 

 

I
f
 
S
u
b
j
e
c
t
 
a
r
e
a
 
a
s
s
e
s
s
m
e
n
t
 
t
e
s
t
 
(
c
o
n
t
e
n
t
 

 

 

 

 

 

 

 

 

 

 



  1/30/2013 11 

A Progress Report will be sent to your school in May from FHSU Licensure Office to 
verify to KSDE that your contract is renewed and that you have made adequate progress 
to continue in the program.  You do not need to submit anything or do anything Ð FHSU 
and your school district will take care of it. 
 
Follow your Plan of Study for Year 2. 
  
Register for Principles of Learning and Teaching Test (PLT) at www.ets.org during Year 
2.  See Plan of Study for test code. 
 
Once all coursework on Plan of Study is complete and PLT is passed, apply for your 
Initial Teaching License through Kerry Schuckman/FHSU Licensure Office.  She will 
email you information during your last semester in the program. 
 
 
 
 
 
 
 

AAADDDMMMIIISSSSSSIIIOOONNN   AAANNNDDD   EEENNNRRROOOLLLLLLMMMEEENNNTTT   IIINNNFFFOOORRRMMMAAATTTIIIOOONNN   
 

 
If you have not taken courses at FHSU recently, you must be re-admitted to the Graduate School 
as a ÒNon-DegreeÓ student.  Follow the directions below for admission to the Graduate School 
(non-degree status).http://www.fhsu.edu/gradschl/   You must complete the "Non-Degree" 
admission application prior to enrolling for courses using the Tiger Online System. 
 
Non-Degree Admission to FHSU Grad School 
NOTE: You must be admitted to the Graduate School as a “Non-Degree” student. 
Information to assist you with Non-Degree admission to the FHSU Graduate School is available 
at: http://www.fhsu.edu/gradschl/NonDegreeApplication.shtml 
 
1.  Complete this form and submit it electronically.   
2.  For "Certificate or Endorsement" enter the following: "Ed Admin., District Level".   
3.  Complete the remainder of the application and then submit it electronically by clicking on 
"Click here to send application". 
 
Tiger Enroll Online System 
Use the University online enrollment system called "Tiger Enroll"  to begin the enrollment 
process.  After you submit the courses you wish to take via Tiger Enroll, your advisor is then 
contacted to view your courses and approve them.  After your advisor approves your courses 
then you are prompted via the system to finalize your enrollment by completing the payment 
process.  To begin the Tiger Enroll" go to the following web site:  
http://www.fhsu.edu/tigerenroll/    If you need assistance, a guide may be found at: 
http://www.fhsu.edu/tigerenroll/trainingmanual.pdf 
 
Information on financial assistance may be accessed at http://www.fhsu.edu/finaid/ 
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mNET (Mobilizing National Educator Talent) is an innovative, nontraditional national teacher 
preparation program designed for an individual to attain full state certification as a core academic 
teacher in high need, hard-to-staff school districts.  Participants can access a collaborative virtual 
learning community, referred to as the LMS (Learning Management System) that includes 
eModules and live eCoaching sessions delivered by experienced teachers through web-based and 
mobile technologies. 

Those who are participating in the FHSU T2T program and qualify for the mNET grant are 
eligible for scholarship reimbursement of up to $3000 after successful completion of the 
coursework in their program.  Scholarships will cover tuition and books. 

To receive scholarshipsÑ  

 The teacher must complete LMS training 

 The teacher must make adequate progress in the program 

 

High needs school districts: 

 School district poverty level must exceed 20% 
http://www2.ed.gov/programs/lsl/eligibility.html 

    AND 

 More than 1.4% of teachers on waivers, emergency certification, or not 
holding full certification 

For a listing of qualified districts, go to http://www.fhsu.edu/cert/mNet-FHSU-collaboration-
with-OSU/ 

Core academic areas: 

Teachers in the high need school districts are considered Teachers of Record (TORs) for a two-
year period if they teach in a core academic area 

 Math 
 Sciences 
 Social Studies 
 English/Language Arts 
 Foreign Languages 
 ELL/ESL Ð Bilingual 
 Special Education 

mNET  
FHSU collaboration with 
The Ohio State University 
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RRROOOLLLEEESSS   OOOFFF   IIINNNDDDIIIVVVIIIDDDUUUAAALLLSSS   
 

Role of the Candidate 
The candidate is to be well prepared for all teaching responsibilities, be present at the scheduled 
hours, and be diligent in carrying out delegated responsibilities.  The candidate is to also 
recognize at all times that the education of the student in the class is of primary importance.   
 
All Candidates of Fort Hays State University, prior to being recommended to the Kansas State 
Department of Education for initial licensure, must complete a Fort Hays Performance 
Assessment (FPA) unit of study with a score of 78% or above based on a 100 point grading 
scale. 
 
It is the responsibility of all candidates to work in conjunction with their University Supervisor 
to establish dates in which evaluations will take place. 
 
 
Role of the University Supervisor 
No fewer than three visits are made to each candidate by University Supervisors. The primary 
purpose of the visit is to determine the candidateÕs progress, and to visit with the candidate about 
perceptions of teaching and any problems encountered. 
 
The University Supervisor will report any issues to the FHSU Director of Field Experiences 

or the Teacher Education Department Chair. 
 
 

1. Maintain good relations with the candidate, the principal, and the school system. 
2. Help clarify the university concept of the roles of individuals in the learning experience. 
3. Observe and evaluate the candidate in actual classroom instruction. 
4. Confer with the candidate before and after each visit. 
5. Prepare final evaluations and submit electronically through the STARS program. 
6. Keep informed about the public school setting and the teacher education programs. 
7. Keep informed of assigned candidateÕs progress. 
8. Offer corrective feedback to the candidate. 

 
 
 
Mentorship of Candidate 
 
The mentor is encouraged to: 
 

1. Meet regularly with the candidate. 
2. Give focused feedback through lesson observation and conferences. 
3. Question the candidate to increase awareness. 
4. Help the candidate identify critical moments in the classroom. 
5. Encourage the candidate to discuss and reflect on his/her progress. 
6. Be specific in suggestions for improvement. 
7. Take time for regular discussions. 
8. Engage in joint problem solving about pedagogical issues. 
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Step 1 
¥ The candidate should meet face to face or through technology, in a timely fashion*, with the course instructor and request an 

explanation of the basis for the grade. 
¥ If this explanation is unsatisfactory to the candidate for any reason, the candidate should proceed to step two. 

Step 2 

¥ The candidate should confer with the chair of the department, in a timely fashion*, and explain the questions and issues concerning 
the course instructorÕs assigned grade. The candidate should explain any and all information relevant to the questions at hand. 

¥ The chair will then discuss the matter with the instructor. The desired outcome of this stage of the process is agreement between 
candidate and instructor. The chair will not decide upon an appropriate grade. 

¥ If these discussions with the candidate and instructor do not produce resolution satisfactory to the candidate, the candidate has the 
option of continuing the appeal process with step three. 

Step 3 

¥ The candidate will prepare, in a timely fashion, written complaint concerning the assignment of a grade, addressing the complaint 
to the chair of the department. The written complaint must include all relevant facts surrounding the grade appeal. 

¥ The chair will proceed with step four. 

Step 4 

¥ Within 10 working days* of receipt of the formal, written complaint, the chair of the department will constitute a Teacher 
Education Department Appeals Committee and refer the candidateÕs formal appeal to the committee. 

¥ This committee will consist of three faculty members, including as many as possible from within the Teacher Education 
Department. 

¥ The committee will not include either the chair of the department or the instructor in question. 
¥ The Teacher Education Department Appeals Committee will make a recommendation to the chair within 10 days of the 

committeeÕs receipt of the formal written complaint. 
¥ Then proceed to step 5 

Step 5 

¥ The chair of the department will decide to accept or reject the recommendation of the Teacher Education Department Appeals 
Committee and will communicate his or her decision in writing to the candidate and instructor within 10 working days* of 
receiving the committeeÕs recommendation. 

¥ If the candidate is not satisfied with the chairÕs decision, the candidate has the option of continuing the appeal process with step six. 

Step 6 

¥ The candidate may appeal the assigned grade to the Provost. This appeal will be conducted according to the procedures the provost 
has established. 

¥ The department chair will notify the Dean of College of Education and Technology in writing that the candidate is appealing the 
decision to the Provost. 

<#-%C#G1.#50.51+*+#19#)-*#51"($:>#H-.6%$2I#'*5*&'+#051&#<-%)#(+#.*%+1&%?"*#0&'*.#)-*#$(.$06+)%&$*+7#8%&'('%)*+#%.*#*&$10.%3*'#)1#?*3(&#<()-#J#
1.#K#<1.=(&3#'%:+#19#.*$*(5)#19#)-*#'(+50)*'#3.%'*7#D&#%""#$%+*+>#-1<*2*.>#$%&'('%)*+#?.(&3(&3#)-*#3.(*2%&$*#60+)#(&()(%)*#+)*5#J#<()-(&#KL#'%:+#19#
199($(%"#.*51.)(&3#19#)-*#9(.+)#3.%'*#(&#)-*#$"%++7#G1.#50.51+*+#19#)-(+#51"($:#H=#5>./&!),2: I#6*%&+#.*30"%.":#+$-*'0"*'#<1.=(&3#'%:+#%)#G@MN#
*;$"0'(&3#199($(%"#-1"('%:+#1.#*6*.3*&$:#$%650+#$"1+0.*+7#
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AAApppppplllyyyiiinnnggg   FFFooorrr   aaannn   IIInnniiitttiiiaaalll   KKKaaannnsssaaasss   TTTeeeaaaccchhhiiinnnggg   LLLiiiccceeennnssseee   

 
1. Upon completion of the coursework on your Program of Study while working under a 

Restricted Teaching License, you will be considered a program completer. 
2. To be eligible to apply for an Initial Teaching License, you must have a passing PLT 

(Principles of Learning and Teaching) test score.  You may register for this test on-
line at www.ets.org/praxis.  This site will have the test dates, locations, and 
registration deadlines.  You must also have a passing score on the FPA (Fort Hays 
State University Performance Assessment) which is completed during the Reflective 
Teacher class. 

3. You may submit the license application at any time during the semester that you will 
be finished.  It will not be forwarded to KSDE, however, until all grades have been 
posted and tests completed. 

4. To apply for your license, go to: https://online.ksde.org/authenticationpublic/and 
complete Form 1. 

5. Once you submit this application electronically, it will be sent to Kerry Schuckman, 
FHSU Licensure Officer.  She will verify completion of the program and passing test 
scores and send it electronically to KSDE.  KSDE will then send you an email stating 
they have received it and direct you to pay the fee.  KSDE typically takes between 6-
8 weeks to process applications. 

6. The Initial License is valid for 2 years.  If you teach during this two year period, you 
should complete a mentoring program with your school district which will qualify 
you for a Professional Teaching license (5 year). 

 
If you have questions, contact Mrs. Kerry Schuckman, Licensure Officer, 785-628-4542 or 
kschuckm@fhsu.edu 
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Fort Hays State University 
TESS 800/TEEL 673B 

(2 Graduate Credit Hours) 
Induction to Teaching 

Course Syllabus 
 

Instructors: 
  

T2T Advisor      Office – 785.628.4413 
 Dr. Jim Barrett     Cell – 785-639-5049   
 Rarick # 232A     jbarrett@fhsu.edu 
   
   

Sue Boldra      Office - 785.628.5846 
 Department of Teacher Education   Home – 785.625.2250 
 Rarick #216      sboldra@fhsu.edu 
 
  
Course Description 
The Induction to Teaching course is the first of seven courses developed to create a complete 
program of study to prepare candidates of Alternative Teaching Licensure for successful 
professional achievement. This induction course provides an orientation into the field of 
education for those candidates. The course uses a workshop format and meets for a minimum of 
thirty hours of contact time, providing an overview of topics necessary for beginning teachers. 
Induction to Teaching prepares the candidates for those first days of school and builds a 
foundation of resources and understanding that is necessary for success in the classroom.  All 
candidates will complete LMS (Learning Management System) training during this course.  
Prerequisites:  Graduate Standing and admittance to Transition to Teaching Program. 
 
Text/Materials 

1. Kellough, R.D. & Kellough, N.G. (2011).  Secondary School Teaching:  A Guide to 
Methods and Resources (4th ed.). Upper Saddle River, NJ: Merrill Prentice-Hall. 
- Companion website: www.prenhall.com/kellough 
 
2. Wong, H. & Wong, R. (2004).  The First Days of School.  Mountain View, CA: Harry 
Wong Publications.  
 
3. If available, students should bring to class textbooks and/or materials that will be used 
in their new teaching position. 
 
4.  The Kansas or National Curricular Standards for your discipline and grade level (may 
be downloaded from ksde.org).  

 
 The course includes the following topics and recommended performance activities. 
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Topics 
¥ Philosophy, beliefs, attitudes, and dispositions 
¥ Pedagogical content knowledge 
¥ Active participation 
¥ Content reading strategies 
¥ Disciplining with dignity 
¥ Motivation strategies 
¥ Lesson and unit planning 
¥ State standards 
¥ Assessment design and strategies 
¥ Focus on learning 
¥ Technology in the classroom 
¥ Making modifications for diverse learners 
¥ Introduction to the Kansas Performance Assessment 
 

Candidate Performance Activities 
¥ Developing a philosophy of education 
¥ Developing lesson plans 
¥ Developing assessments 
¥ Presenting lessons to peers and completing reflections 
¥ Writing reflection papers on teaching and learning 

 
FORT HAYS STATE UNIVERSITY MISSION STATEMENT: 
Fort Hays State University provides accessible quality education to Kansas, the nation, and the 
world through an innovative community of teacher-scholars and professionals to develop 
engaged global citizen-leaders.  
 
COLLEGE OF EDUCATION AND TECHNOLOGY MISSION STATEMENT: 
Education professionals prepared in the College of Education and Technology at Fort Hays State 
University will have the technological, pedagogical and content knowledge, skills, and 
dispositions to lead, model, teach and collaborate in diverse settings. 
(For Steering Committee approval, September 2012) 
 
CURRENT MISSION: 
Professional educators prepared at Fort Hays State University will have the knowledge, skills, 
and disposition to ensure excellence in teaching while actively investing in their own 
professional development. 
 
DEPARTMENT MISSION STATEMENT: 
 
The mission of the Advanced Education Department is to prepare 21st century global 
leaders who serve in educational and community settings.  Degree programs focus on the 
interaction among innovative technologies, relevant content, diversity and best practices. 
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SOCIAL MEDIA GUIDELINES FOR STUDENTS:  
All social media sites created for instruction and communication purposes by Advanced 
Education Programs faculty will be set up as secret or private.  
 
Site purpose 
The purpose of the site will be stated by your instructor.  It is in line with Advanced 
Education ProgramÕs mission to help prepare 21st Century learners and provide them 
content and pedagogical knowledge online via innovative technology.  A general 
guideline will be:  This site is to be used exclusively for the purpose of responding to class 
discussions, assignment submission, uploading videos, and asking questions regarding 
course work.  Your instructor has the right to remove any comments, discussions, 
questions, etc. that are not consistent with the stated purpose of this site. 
 
Know copyright laws 
Always use a URL link when posting videos, full articles, etc. In other words, if you 
embed them on the site, be sure to provide sources and/or permissions. 
 
Be accurate 
Always provide clear and consistent information based on research and fact. 
 
Be respectful 
ItÕs okay to disagree, but be polite and constructive in your manner.  
No defamatory or harmful information about any individualÑ including students, 
colleagues, faculty, or administrators will be tolerated. All such content will be not be 
tolerated and may result in removal of the violator from the social media site at the 
discretion of the instructor.  
 
Remember--Anything that’s not appropriate for the classroom or the evening news is 
not appropriate online. 
 
Students Who Do Not Want to Participate 
Students who may not want to participate for various reasons are encouraged to discuss 
concerns with your instructor.   
 
Be transparent 
Note that any opinions expressed are your own, and communicate in a professional and 
appropriate manner.  Your instructor will likewise follow these guidelines:  Anything that 
the instructor says is strictly his/her opinion and is not speaking on behalf of FHSU. 
 
Safeguard othersÕ privacy 
When telling stories about real students and classroom, school, and district challenges, 
donÕt identify the location, names, job titles or any other personal information protected by 
state and federal privacy laws. 
 
Adhere to the Golden Rule of Social Media: Post about others as you would have them 
post about you. 
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Student Learning 
Objectives 

Conceptual Framework KSDE 
Professional 
Education 
Standards 

1. Candidates will build a 
cadre of support and 
professionalism.  

TPACK 2, TPK 1  

2. Candidates will become 
familiar with the Internet 
course delivery system. 

TK 1, TPK 1 2 

3. Candidates will learn 
key teaching concepts 
through experience and 
modeling. 

PCK 1, PCK 2, PCK 3, PCK 4, PK 
1, PK 2 

4 

4. Candidates will 
experience/learn content 
area reading and general 
teaching strategies that can 
be incorporated into lesson 
plans. 

TCK 1, CK 1, CK 2, 4 

5. Candidates will become 
familiar with lesson 
planning,  complete with 
standards and objectives.  

TPACK 1, TPACK 2, TPACK 3, 
TACK 4 

4 

6. Candidates will leave 
the Induction course with 
an array of useful 
strategies and ideas to 
prepare for the crucial first 
days of school.  

TPACK 4, CK 1, PCK 3, PCK 4,  
TPK 1 

 

 
Evaluation – Procedures and Criteria: 
Attendance is mandatory.  It is imperative that the student attend each class well-prepared and 
ready for a full day of inter-activity and professionalism. Absentees can not reap the benefits of 
the dayÕs activities.  
Each activity will require student involvement.  Cooperative grouping will ensure that everyone 
is involved in hands-on learning and practice. Grade for the course will be based on attendance 
and participation in class activities. 
  
            
Grading Scale 
 93--100% A 
 85--92% B 
 76--84 % C 
 67--75% D 
 66% & below U 
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Instructional Methods:  The class will be conducted in an interactive manner which may 
include perusing of literature, short lecture, peer teaching small and large group presentations, 
and self-reflection. 

DELIVERY	
  MODE	
  
The is a four day, face to face, on campus course held the first week after the end of the regular 
FHSU Summer Session. 
 
Academic Honesty:  Students are responsible for learning the content covered in this class.  
Plagiarism constitutes copying othersÕ work and submitting as your own.  Such actions will not 
be tolerated and may result in the failure of this course or suspension or dismissal from the 
university (see Student Handbook). 
 
Special Needs:  It is the responsibility of persons with disabilities to notify Fort Hays State 
University of reasonable accommodation needs.  Notice should be given to the Coordinator of 
Services for Students with Disabilities in the Office of Students Affairs, Sheridan Hall 208, or 
the Coordinator for Academic Support Services, Kelly Center, Picken Hall 308. 
 
Forsyth Library, Fort Hays State University:  As a student at FHSU, you have access to the 
www.fhsu.edu website and the libraryÕs electronic holdings.  Journal articles assigned during 
modules may be found and read or downloaded/printed in some cases.  
 
 
REFLECTIVE WRITING  
Example: 
Reflective writing is usually two to three pages in length.   

A. This reflection should include the three stages of ÒThe Reflection CycleÓ:                                           
(1) Describe, (2) Analyze, and (3) Plan.    

B. The closing reflection should address how this experience can/has improved your 
current/future practice as an educator.  It should also address what you have learned 
as a result of completing the course  

C. The reflection should include what you have learned regarding the role of the 
________. 

 
 

INCLUDE THESE 3 VITAL COMPONENTS OF PERSONAL REFLECTION 
The essence of education is the ability to look back on learning experiences and evaluate what 
worked and why, and what didnÕt work and why.  Self-reflection Ðthinking about learningÑ helps 
you to discover what you have learned, how you learned it, and what you should do next to extend 
and refine your learning.   
 
ÒReflection is the process of assessing information or events, thinking about and analyzing them, 
and then using the results to change or enhance future events.  In education, teachers reflect 
consistently on their own practice and on the achievement of their students.  Teaching reflections 
consists of three vital components: (1) description, (2) analysis, and (3) planningÓ (Bullock & 
Hawk, 2001, p.29). 
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                              The TeacherÕs Reflection Cycle (Bullock & Hawk, 2001) 
 

E/M8ODP,DQB!"#!$%&!
'&()*+*,!&-&*$ !

¥ Summarize the learning 
experience. 

¥ Emphasize who, what, 
when, where, and how 

 

!B!RSMDM!"#!.%&)&!
/"01-&!2&&* !

¥ Analyze the evidence. 
Break the whole apart 
and analyze it for 
patterns. 

¥ Identify the strengths of 
the evidence. 

¥ Identify the areas on 
which to improve 

¥ What worked and why? 
¥ What didnÕt work and    
      why?  
¥ What did you learn? 
¥ How did you learn it? 
 

PR!BBDBT!.%&)&!/"0!,"!
*&3$!4567!89:5!;8<9=5>?5!
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¥ How has the evidence 
influenced you? 

¥ What are the implications 
for your future teaching 
based on this evidence? 

¥ What do you do next to 
extend your learning? 

¥ What do you do next to 
refine your learning? 

¥ What are your needs as a 
learner? 

           (The above diagram is adapted from Different Ways of Knowing, 1994, The Galef Institute) 
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STANDARDS, REGULATIONS 
AND CODES 

 
 
 

T2T 
 
 

Fort Hays State      
University 
   Transition to 
Teaching 
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KKKaaannnsssaaasss   SSStttaaattteee   DDDeeepppaaarrrtttmmmeeennnttt   ooofff   EEEddduuucccaaatttiiiooonnn   RRReeeggguuulllaaatttiiiooonnnsss   
   
(h) Restricted teaching license. 
(1) Each applicant for a restricted teaching license shall submit to the state board the following:  
 (A) an application for a restricted teaching license and the appropriate fee; 
 (B) an official transcript or transcripts verifying completion of an undergraduate or graduate degree in the 
 content area or with equivalent coursework in the area for which the restricted license is sought.  Heritage 
 language speakers shall qualify as having met content equivalency for their heritage language; 
 (C) verification of a minimum 2.75 grade point average for the most recent 60 semester credit hours 
 earned;  
 (D) verification that the applicant has attained a passing score on the content assessment required by the 
 state board of education;  
 (E) verification that the local education agency will employ the applicant if the license is issued. 
 (F) verification that the local education agency will assign a licensed teacher with three or more years of 
 experience to serve as a mentor for the applicant. 
 (G) verification that the applicant has completed a supervised practical training experience through 
 collaboration of the teacher education institution and the hiring local education agency; 
 (H) a statement from the licensing officer of a Kansas teacher education institution attesting to the 
 following: 
   (i)The applicant has on file a written plan that will qualify the applicant for full licensure in the  
  content   
  (ii) the plan for program completion can be completed in not more than two years and contains a  
  specific  designation of the coursework that is to be completed each year. 
  (iii) the program provided to the applicant will meet the institutionÕs approved professional  
  education standards; and 
  (iv) the institution will provide the applicant with on-site support at the employing local education  
  agency,  including supervision of the applicantÕs teaching experience; and 
 (I) a statement verifying that the local educational agency and the teacher education institution have 
 collaborated regarding the approved program that the applicant will pursue and the support that the 
 applicant will receive. 

 
(2) The teacher education institution providing a plan of study for any person holding a restricted teaching license 
shall coordinate the submission of a progress report before July 1 of each year during the effective period of the 
restricted license.  This progress report shall verify the following: 
 (A) The applicantÕs contract will be renewed;  
 (B) the local education agency will continue to assign an experienced mentor teacher to the applicant;  
 (C) the applicant has made appropriate progress toward completion of the applicantÕs plan to qualify for 
 full licensure;  
 (D) the institution will continue to support the applicant, on-site, as necessary; and 
 (E) the applicant has attained at least a 2.75 GPA on a 4.0 scale in those courses specified in the applicantÕs 
 plan for full licensure. 
 
(3) Each applicant who is unable to provide any verification or statement required in paragraph (2) of this subsection 
shall no longer be eligible to hold a restricted teaching license.  
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KKKaaannnsssaaasss   PPPrrrooofffeeessssssiiiooonnnaaalll   EEEddduuucccaaatttiiiooonnn   SSStttaaannndddaaarrrdddsss   
 

Standard #1 The educator demonstrates the ability to use the central concepts, tools of inquiry, and 
structures of each discipline he or she teaches and can create opportunities that make these aspects of 
subject matter meaningful for all students. 

Knowledge 
1. The educator understands major concepts, assumptions, debates, and processes of inquiry, and ways 

of knowing that are central to the discipline being taught and can create opportunities that make these 
aspects of subject matter meaningful for all students. 

2. The educator understands that students' conceptual frameworks and their misconceptions for an area 
of knowledge can influence their learning. 

Performance 
1. The educator represents and uses differing viewpoints, theories, "ways of knowing," and methods of 

inquiry in teaching of subject matter concepts. 
2. The educator evaluates teaching resources and curriculum materials for their comprehensiveness, 

accuracy, and usefulness for representing particular ideas and concepts. 
3. The educator engages students in constructing knowledge and testing hypotheses according to the 

methods of inquiry and standards of evidence used in the discipline. 
4. The educator develops or adapts and uses curricula that encourage all students to see, question, and 

interpret ideas from diverse perspectives. 
Standard #2 The educator demonstrates an understanding of how individuals learn and develop 
intellectually, socially, and personally and provides learning opportunities that support this 
development. 
Knowledge 
1. The educator understands how learning occurs--how students construct knowledge, acquire skills, and 

develop critical thinking--and knows how to use instructional strategies that promote learning for all 
students. 

2. The educator understands that students' physical, social, emotional, moral, and cognitive development 
influences learning and knows how to address these factors when making instructional decisions. 

3. The educator is aware of expected developmental progressions and ranges of individual variation 
within each domain (physical, social, emotional, moral, and cognitive), can identify levels of 
readiness in learning, and understands how development in any one domain may affect performance 
in others. 

Performance   
1. The educator assesses individual and group performance in order to design instruction that meets 

learners' current needs in each domain (physical, social, emotional, moral, and cognitive) and that 
leads to the next level of development. 

2. The educator stimulates student reflection on prior knowledge and links new ideas to already familiar 
ideas, making connections to students' experiences, providing opportunities for active engagement, 
manipulation, and testing ideas and materials, and encouraging students to assume responsibility for 
shaping their learning tasks. 

3. The educator seeks to discover students' thinking and experiences as a basis for instructional activities 
by, for example, encouraging discussion, listening and responding to group interaction, and eliciting 
samples of student thinking orally and in writing. 
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Standard #3 The educator demonstrates the ability to provide different approaches to learning and 
creates instructional opportunities that are equitable, that are based on developmental levels, and 
that are adapted to diverse learners, including those with exceptionalities. 
Knowledge 
1. The educator understands and can identify differences in approaches to learning and performance and 

can design instruction that helps use students' strengths as the basis for growth. 
2. The educator understands that diversity, exceptionality, and limited English proficiency affect 

learning. 
3. The educator knows about the process of second language acquisition and about strategies to support 

the learning of students whose first language is not English. 
4. The educator understands how students' learning is influenced by individual experiences, talents, and 

prior learning, as well as language, culture, family, and community values. 
5. The educator has a well-grounded framework for understanding cultural and community diversity and 

knows how to learn about and incorporate students' experiences, cultures, and community resources 
into instruction. 

6. The educator has knowledge of state and federal regulations related to children and youth with 
exceptionalities. 

Performance 
1. The educator identifies and designs instruction appropriate to students' stages of development, 

strengths, and needs. 
2. The educator uses teaching approaches that are sensitive to the multiple experiences of learners and 

that address diverse learning needs. 
3. The educator makes appropriate provisions (in terms of time and circumstances for work, tasks 

assigned, communication, and response modes) for individual students who have particular learning 
differences or needs. 

4. The educator can identify when and how to use appropriate services or resources to meet diverse 
learning needs. 

5. The educator seeks to understand students' families, cultures, and communities, and uses this 
information as a basis for connecting instruction to students' experiences (drawing explicit 
connections between subject matter and community matters, making assignments that can be related 
to students' experiences and cultures). 

6. The educator brings multiple perspectives to the discussion of subject matter, including attention to 
students' personal, family, and community experiences and cultural norms. 

7. The educator creates a learning community in which individual differences are respected. 
8. The educator is able to recognize learning problems and collaborate with appropriate special services 

personnel. 
Standard #4 The educator understands and uses a variety of appropriate instructional strategies to 
develop various kinds of students' learning including critical thinking, problem solving, and 
reading. 
Knowledge 
1. The educator understands the cognitive processes associated with various kinds of learning (e.g., 

critical and creative thinking, problem structuring and problem solving, invention, memorization, and 
recall) and how these processes can be stimulated. 

2. The educator understands principles and techniques, along with advantages and limitations, 
associated with various instructional strategies (e.g., cooperative learning, direct instruction, 
discovery learning, whole group discussion, and independent study). 

3. The educator knows how to enhance learning by using a wide variety of materials, including human 
and technological resources, primary documents and artifacts, texts, reference books, literature, and 
other print resources. 

4. The educator understands the principles and techniques used in effective reading instruction. 
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Performance 
1. The educator meets the learning needs of all students by evaluating how to achieve learning goals and 

by choosing alternative teaching strategies and materials.  
2. The educator uses multiple teaching and learning strategies to engage all students in active learning 

opportunities that promote the development of critical thinking, problem solving, and performance 
capabilities, and that help all students assume responsibility for identifying and using learning 
resources. 

3. The educator constantly monitors and adjusts strategies in response to learner feedback. 
4. The educator varies his or her role in the instructional process (instructor, facilitator, coach, audience) 

in relation to the content and purposes of instruction and the needs of all students. 
5. The educator develops a variety of clear, accurate presentations and representations of concepts using 

alternative explanations to assist students' understanding and presenting diverse perspectives to 
encourage critical thinking. 

6. The educator uses a variety of reading strategies that are appropriate for students' diverse reading 
abilities and that support further growth and development. 

Standard #5  The educator uses an understanding of individual and group motivation and behavior 
to create a learning environment that encourages positive social interaction, active engagement in 
learning, and self-motivation. 
Knowledge 
1. The educator uses knowledge about human motivation and behavior drawn from the foundational 

sciences of psychology, anthropology, and sociology to develop strategies for organizing and 
supporting individual and group work.  

2. The educator understands how social groups function and influence people and how people influence 
groups. 

3. The educator knows how to help students work productively and cooperatively in complex social 
settings.  

4. The educator understands the principles of effective classroom management and can use a range of 
strategies to promote positive relationships, cooperation, and purposeful learning in the classroom. 

5. The educator recognizes factors and situations that are likely to promote or diminish intrinsic 
motivation and knows how to help all students become self-motivated. 

6. The educator understands crisis intervention strategies. 
Performance 
1. The educator creates a smoothly functioning learning community in which all students assume 

responsibility for themselves and one another, participate in decision making, work collaboratively 
and independently, and engage in purposeful learning activities. 

2. The educator engages all students in individual and cooperative learning activities that help them 
develop the motivation to achieve by, for example, relating lessons to students' personal interests, 
allowing students to have choices in their learning, and leading all students to ask questions and 
pursue problems that are meaningful to them. 

3. The educator organizes, allocates, and manages the resources of time, space, activities, and attention 
to provide active and equitable engagement of all students in productive tasks. 

4. The educator maximizes the amount of class time spent in learning by creating expectations and 
processes for communication and behavior along with a physical setting conducive to classroom 
goals. 

5. The educator helps the group to develop shared values and expectations for student interaction, 
academic discussion, and individual and group responsibility that create a positive classroom climate 
of openness, mutual respect, support, and inquiry. 

6. The educator analyzes the classroom environment and makes decisions and adjustments to enhance 
social relationships, student motivation and engagement, and productive work.  
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7. The educator organizes, prepares students for, and monitors independent and group work in such a 

way that allows for full and varied participation of all individuals. 
8. The educator can participate in the implementation of crisis intervention strategies. 
Standard #6 The educator uses a variety of effective verbal and non-verbal communication 
techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. 
Knowledge 
1. The educator understands communication theory, language development, and the role of language in 

learning. 
2. The educator understands how differences in culture, gender and exceptionality can affect 

communication in the classroom. 
3. The educator recognizes the importance of non-verbal as well as verbal communication. 
4. The educator knows about and can use effective verbal and non-verbal communication techniques. 
Performance 
1. The educator models effective communication strategies in conveying ideas and information and in 

asking questions (e. g. monitoring the effects of messages; restating ideas and drawing connections; 
using visual, aural, and kinesthetic cues; being sensitive to non-verbal cues given and received). 

2. The educator develops learner expressions in speaking, writing, and other media. 
3. The educator knows how to ask questions and stimulate discussion in different ways for particular 

purposes (e. g. probing for learner understanding, helping students articulate their ideas and thinking 
processes, promoting risk taking and problem solving, facilitating factual recall, encouraging 
convergent and divergent thinking, stimulating curiosity, and helping students to question.) 

4. The educator communicates in ways that demonstrate sensitivity to differences in culture, 
exceptionality and gender (e.g., appropriate use of eye contact, interpretation of body language and 
verbal statements, acknowledgment of and responsiveness to different modes of communication and 
participation.) 

Standard #7 The educator plans effective instruction based upon the knowledge of all students, 
community, subject matter, curriculum outcomes, and current methods of teaching reading. 
Knowledge 
1. The educator understands learning theory, subject matter, curriculum development, and student 

development and knows how to use this knowledge in planning instruction to meet curriculum goals. 
2. The educator knows how to use contextual considerations (e.g., instructional materials; individual 

student interests, needs, and aptitudes; and community resources) in planning instruction to create an 
effective bridge between curriculum goals and students' experiences. 

3. The educator understands methods for teaching reading. 
4. The educator understands the impact of using data from building, district, state, and national 

assessments to guide program development. 
Performance 
1. The educator creates lessons and activities that operate at multiple levels to meet the developmental 

and individual needs of diverse learners and help each progress. 
2. The educator creates short- and long-term plans that are linked to all students' needs and performance 

and adapts the plans to ensure and capitalize on the progress and motivation of all students. 
3. The educator responds to unanticipated sources of input, evaluates plans in relation to short- and 

long-term goals, and systematically adjusts plans to meet all students' needs and enhance learning. 
4. The educator uses instructional strategies that help all students develop reading skills and that assist 

poor readers in gaining information. 
5. The educator uses data from building, district, state, and national assessments to guide program 

development. 
Standard #8 The educator understands and uses formal and informal assessment strategies to 
evaluate and ensure the continual intellectual, social, and other aspects of personal development of 
all learners. 
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Knowledge 
1. The educator understands the characteristics, uses, advantages, and limitations of different types of 

assessments (e.g., criterion-referenced and norm-referenced instruments, selected response and 
performance-based tests, observation systems, and assessments of student work) for evaluating how 
students learn, what they know and are able to do, and what kinds of experiences will support their 
further growth and development. 

2. The educator knows how to select, construct, and use assessment strategies and instruments 
appropriate to the learning outcomes being evaluated and to other diagnostic purposes. 

3. The educator knows the importance of aligning standards, goals, instruction, outcomes, and 
assessments. 

Performance 
1. The educator appropriately uses a variety of formal and informal assessment techniques (e.g., 

observation, portfolios of student work, educator-made tests, performance tasks, projects, student 
self-assessments, peer assessment, and standardized tests) to enhance her or his knowledge of all 
learners, evaluate all students' progress and performances, and modify teaching and learning 
strategies. 

2. The educator solicits and uses information about students' experiences, learning behavior, needs, and 
progress from parents, other colleagues, and the students themselves. 

3. The educator uses assessment strategies to involve learners in self-assessment activities, to help them 
become aware of their strengths and needs, and to encourage them to set personal goals for learning. 

4. The educator evaluates the effect of class activities on both individuals and the class as a whole, 
collecting information through observation of classroom interaction, questioning, and analysis of 
student work. 

5. The educator monitors his or her own teaching strategies and behavior in relation to student success, 
modifying plans, and instructional approaches accordingly. 

6. The educator maintains useful records of student work and performance and communicates student 
progress knowledgeably and responsibly to students, parents, and other colleagues. 

7. The educator knows how to align standards, goals, instruction, outcomes, and assessments. 
Standard #9  The educator is a reflective practitioner who continually evaluates the effects of his or 
her choices and actions on others (students, parents, and other professionals in the learning 
community), actively seeks out opportunities to grow professionally, and participates in the school 
improvement process (Kansas Quality Performance Accreditation [QPA]). 
Knowledge 
1. The educator uses a variety of self-assessment and problem-solving strategies for reflecting on his or 

her practice and the way that practice influences students' growth and learning and affects the 
complex interactions between student and educator. 

2. The educator is aware of major areas of research on teaching and of resources available for 
professional learning. 

3. The educator understands the school improvement process (QPA) in Kansas schools. 
Performance 
1. The educator uses classroom observation, information about students, and research as sources for 

evaluating the outcomes of teaching and learning and as a basis for experimenting with, reflecting on, 
and revising practice. 

2. The educator draws upon professional colleagues within the school and other professional resources 
as supports for reflection, problem solving, and new ideas, actively sharing experiences and seeking 
and giving feedback. 

3. The educator demonstrates the skills necessary to contribute to the school improvement process 
(QPA) in Kansas. 
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Standard #10 The educator fosters collegial relationships with school personnel, parents, and 
agencies in the larger community to support all students' learning and well-being. 
Knowledge 
1. The educator understands schools as organizations within the larger community context and 

understands the operations of the relevant aspects of the system within which he or she works. 
2. The educator understands how factors in the students' environment outside of school (e.g., family 

circumstances, community environments, health, and economic conditions) may influence students' 
lives and learning. 

Performance 
1. The educator participates in collegial activities designed to make the entire school a productive 

learning environment. 
2. The educator consults with parents, counselors, other educators within the schools, and professionals 

in other community agencies. 
3. The educator identifies and uses community resources to foster learning for all students. 
4. The educator establishes respectful and productive relationships with parents or guardians from 

diverse home and community situations and seeks to develop cooperative partnerships in support of 
learning and well-being for all students. 

5. The educator talks with and listens to all students, is sensitive and responsive to clues of distress, 
investigates situations, and seeks outside help as needed and appropriate to remedy problems.  

Standard #11 The educator demonstrates the ability to integrate across and within content fields to 
enrich the curriculum, develop reading and thinking skills, and facilitate all students' abilities to 
understand relationships between subject areas. 
Knowledge 
1. The educator has depth of knowledge in his or her subject matter. 
2. The educator understands the importance of integrating knowledge from a discipline across and 

within other fields. 
3. The educator has knowledge of reading and thinking skills that pertain to learning a discipline and to 

integrating that discipline to other content fields. 
4. The educator understands the relationships among and between various subject matter fields. 
Performance 
1. The educator creates interdisciplinary learning experiences that allow all students to integrate 

knowledge, skill, and methods of inquiry from several subject areas. 
2. The educator effectively uses multiple representations and explanations to help all students construct 

new knowledge by building on prior student understandings. 
3. The educator, as an individual and a member of a team, selects and creates integrated learning 

experiences that are appropriate for curriculum goals, relevant to all learners, and based upon 
principles of effective instruction. 

4. The educator uses reading and thinking skills strategies to assist all students in learning about the 
relationships among and between various subject matter fields. 

Standard #12 The educator understands the role of technology in society and demonstrates skills 
using instructional tools and technology to gather, analyze, and present information, enhance 
instructional practices, facilitate professional productivity and communication, and help all 
students use instructional technology effectively. 
Knowledge 
1. The educator understands different kinds of technologies available to society and the roles these 

technologies play. 
2. The educator has knowledge of the uses of a variety of media communication tools and techniques to 

enrich learning opportunities. 
3. The educator understands how technology and other instructional tools can be used to enhance 

instructional practices, enhance professional development, and facilitate professional productivity. 
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4. The educator understands the sociological, ethical, and economic issues related to technology use. 
5. The educator understands the role of technology in gathering, analyzing, and presenting information 

and managing educational change.   
Performance 
1. The educator utilizes a variety of appropriate instructional technology and tools to prepare and deliver 

instruction. 
2. The educator plans and teaches lessons in which all students apply technology and other instructional 

tools and resources appropriately and effectively. 
3. The educator uses appropriate technology to gather, analyze, and present information, enhance 

professional development and learning, and facilitate professional productivity. 
Standard #13 The educator is a reflective practitioner who uses an understanding of historical, 
philosophical, and social foundations of education to guide educational practices. 
Knowledge 
1. The educator understands how and why the American system of education developed. 
2. The educator has critical awareness of the norms and values inherent in the American system of 

education. 
3. The educator understands how social forces have shaped and continue to shape American education. 
4. The educator is aware of the ethical standards that should guide the professional teacherÕs interaction 

with all students, colleagues, parents, and members of the community. 
5. The educator understands how educational policy is formulated and how it affects classroom 

practices. 
6. The educator understands legal issues that impact all students, classrooms, teachers, administrators, 

and parents. 
Performance 
1. The educator uses knowledge of historical, philosophical, and social foundations of education to 

guide interaction with all students, colleagues, parents, and community members in a manner that 
demonstrates respect for them as persons. 

2. The educator uses knowledge of historical, philosophical, and social foundations of education to 
guide instruction, educational practices, and decision making. 

3. The educator supports policies and practices that promote student welfare and development. 
4. The educator follows all legal requirements for working with all students, other teachers, 

administrators, and parents. 
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CCCooodddeee   OOOfff   CCCooommmpppeeettteeennnttt   PPPeeerrrfffooorrrmmmaaannnccceee   FFFooorrr   KKKaaannnsssaaasss   EEEddduuucccaaatttooorrrsss   
(((AAAdddooopppttteeeddd   bbbyyy   ttthhheee   KKKaaannnsssaaasss   SSStttaaattteee   BBBoooaaarrrddd   ooofff   EEEddduuucccaaatttiiiooonnn)))   

 
Competence Related to Curriculum and Instruction 
The competent educator promotes inquiry, promotes the acquisition of knowledge and formulates 
instruction as it relates to the assignment. 

1. The Kansas educator shall demonstrate knowledge of curriculum and instruction appropriate to 
the assignment. 

2. The Kansas educator shall demonstrate the use of instructional objectives to meet student needs. 
3. The Kansas educator shall demonstrate techniques in meeting student needs to promote learning. 

 
Competence Related to Evaluation 
The competent educator establishes evaluation practices to promote learning. 

1. The Kansas educator shall evaluate curriculum and instructional goals. 
2. The Kansas educator shall assess individual growth appropriate to the assignment. 

 
Competence Related to Management 
The competent educator promotes management skills to foster individual growth. 

1. The Kansas educator shall demonstrate skill in the management of individuals. 
2. The Kansas educator shall comply with the management requirements of local school board 

policies, state regulations and state laws. 
 

Competence in Human Relations 
The competent educator possesses the human relations skills, which promote the school programs. 

1. The Kansas educator shall work cooperatively with others. 
2. The Kansas educator shall demonstrate conflict management skills. 
3. The Kansas educator shall demonstrate communication skills. 

 
Ethical Conduct Related to Students 

1. The Kansas educator shall refrain from disclosing confidential or damaging information that 
affects the student unless disclosure is required by district policy or law. 

2. The Kansas educator shall refrain from using professional relationships with students for personal 
or private advantage. 

3. The Kansas educator shall make reasonable effort to protect the student from conditions 
detrimental to learning, health or safety. 

 
Ethical Code Related to the District 
The Kansas educator shall fulfill the employment obligations to the district. 

1. The Kansas educator shall refrain from falsifying any documents related to the employment 
process. 

2. The Kansas educator shall adhere to the conditions of the contract. 
3. The Kansas educator shall accept no gratuities, gifts or favors that influence professional 

decisions. 
4. The Kansas educator shall refrain from willfully making false statements about the operation of 

the school district. 
Ethical Conduct Related to the Profession 
The ethical educator promotes personal integrity and honesty in the performance of professional 
responsibilities. 

1. The Kansas educator shall maintain professional effectiveness by respecting and obeying the law. 
2. The Kansas educator shall refrain from disclosing confidential or damaging information that 

affects colleagues unless disclosure is required by district policy or law. 
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FFFooorrrttt   HHHaaayyysss   SSStttaaattteee   UUUnnniiivvveeerrrsssiiitttyyy   TTTeeeaaaccchhheeerrr   EEEddduuucccaaatttiiiooonnn   UUUnnniiittt      
PPPrrrooofffeeessssssiiiooonnnaaalll   CCCooodddeee   ooofff   EEEttthhhiiicccsss   fffooorrr   TTTeeeaaaccchhheeerrr   EEEddduuucccaaatttooorrrsss   

 
Preamble: 
This code serves as the foundation for all educators who prepare aspiring teachers, school administrators 
and educational support personnel. It publicly affirms the profession's core values, commitments and 
responsibilities. At the heart of the code is the fundamental commitment to students. Their education and 
well being are paramount in all professional decisions and actions. Teacher educators agree to support the 
highest professional standards. 
 
Principle I:  
Commitment to Students 

¥ Teacher educators advocate for all learners 
¥ Teacher educators recommend for licensure only those aspiring educators who are committed to 

students and who meet the qualifications set by the education unit 
 
Principle II: 
Commitment to Aspiring Educators 

¥ Teacher educators offer aspiring educators rigorous academic programs based on relevant 
research and best practice  

¥ Teacher educators respect multiple viewpoints and perspectives  
¥ Teacher educators do not discriminate on the basis of culture, ethnicity, race, socioeconomic 

status, gender, exceptionalities, language, migrant status, religion, sexual orientation, and 
geographical area. 

¥ Teacher educators model responsiveness to diverse learners, life-long reflection and 
professionalism 

 
Principle III: 
Commitment to the Profession 

¥ Teacher educators respect fellow colleagues and the profession 
¥ Teacher educators contribute to the profession through research, teaching and service 
¥ Teacher educators agree to support the highest professional standards 
 

 
        Adapted from: Freitas, David.  A Professional Code of Ethics for Teacher Educators: 

        A Proposal to Stimulate Discussion and Debate. 
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DDDiiissspppooosssiiitttiiiooonnn   SSStttaaattteeemmmeeennnttt   

   
  

  
The Professional Educator at Fort Hays State University believes that all students can learn and 
takes into account the following dispositions.  
 
The candidate:  
á Is highly sensitive to and demonstrates respect for student differences;  
 
á Engages in and reflects on professional learning opportunities;  
 
á Assumes professional education roles in areas such as attire, preparation, punctuality, 
 appropriate language usage, communication skills, and/or interpersonal relationships;  
 
á Advocates, models, and teaches safe, legal, and ethical uses of digital information and 
 technology; and  
 
á Exhibits the dispositions toward practice and implementation of education pedagogy.  
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The Conceptual Framework for Professional Educators at FHSU 
 

"Education professionals prepared at Fort Hays State University will have the technological, 
pedagogical 

and content knowledge, skills and dispositions to design, lead, model, and teach collaboratively in 
diverse settings." 

 
Technological, Pedagogical, and Content Knowledge 
Elements Descriptors 
TPACK 1 Ð Candidates integrate current 
and emerging digital tools to collect, 
analyze, and present information. 
 

¥ Utilizes a variety of materials and media resources and continually 
adapts to changes to technology 

TPACK 2 Ð Candidates demonstrate 
proficiency in oral and written 
communication skills. 
 

¥ Communicates clearly and effectively in speaking, writing, and other 
media in various settings 

¥ Uses effective questioning skills and effectively facilitates discussion  

TPACK 3 Ð Candidates select, design, 
administer, and interpret a variety of 
appropriate assessments. 
 

¥ Uses appropriate assessments to evaluate stated objectives 
¥ Uses a variety of assessment tools 
¥ Adapts resources/tools to meet student needs 
¥ Maintains records accurately to monitor student achievement 

 
TPACK 4 Ð Candidates incorporate 
theories and research to design and 
implement effective learning 
environments for all students. 

¥ Provides clear and appropriate behavioral expectations 
¥ Helps students work productively and cooperatively with each other 
¥ Includes both verbal and nonverbal communication 
¥ Establishes and maintains positive and safe classroom/school/district 

environment 
¥ Uses a variety of motivational strategies to achieve learning 
¥ Encourages student ownership of classroom/school/district activities to 

foster learning  
¥ Uses a variety of specific strategies to support the diverse tapestry of the 

United States and the world 
¥ Uses research processes to improve practice 

 
Technological Knowledge 
TK 1 Ð Candidates model and teach safe, 
legal, and ethical use of digital 
information and technology. 
 

¥ Technology is appropriately and effectively used within a 
classroom/school/district setting 

Technological Content Knowledge 
TCK 1 Ð Candidates design/facilitate 
diverse learning activities that 
incorporate digital tools and resources. 
 

¥ Utilizes specific technologies that are best suited for addressing subject 
matter learning 

¥ Prepares students/teachers in highly individual and flexible ways 

Content Knowledge 
CK 1 Ð Candidates design/facilitate 
lessons/opportunities that reflect subject 
content and academic knowledge. 

¥ Demonstrates knowledge of content/standards 
¥ Has clear, appropriately written objectives for instruction 
¥ Instruction provides for assessment which is linked to objectives 
¥ Creates both short and long-range plans 
¥ Creates plans that activate prior knowledge and promote critical thinking 
¥ Is prepared to teach lessons 
¥ Shows creativity in lesson design/facilitation 
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¥ Includes Anticipatory Set, Procedures, and Closure in lesson plan design 
CK 2 Ð Candidates design/facilitate and 
implement interdisciplinary units of 
study. 
 

¥ Integrates instruction across multiple content areas 
¥ Integrates instruction within the content area 
¥ Aligns instruction to professional/state standards 

Pedagogical Content Knowledge 
PCK 1 Ð Candidates make/facilitate 
curricular decisions based on data. 

¥ Uses formal and informal assessment strategies to evaluate student 
learning 

¥ Provides feedback to students/teachers 
¥ Maintains accurate records 
¥ Uses a variety of resources in evaluating curriculum 
¥ Reflects on experiences in the classroom/school/district and revises 

practices accordingly  
¥  

PCK 2 Ð Candidates collaborate with 
other professionals to identify and design 
strategies and interventions to ensure 
student/teacher learning. 
 

¥ Supports Response to Intervention to identify and provide appropriate 
intervention for all students 

¥ Demonstrates an understanding of the importance of interdisciplinary 
collaboration to enhance the learning of all students and teachers 

PCK 3 Ð Candidates design/facilitate and 
adapt lessons/opportunities to meet the 
diverse needs of all students. 
 

¥ Creates and implements instruction that accommodates different learning 
styles, needs, and abilities 

PCK 4 Ð Candidates reflect on their 
practice and make necessary adjustments 
based on data to develop effective 
learning opportunities for all students 
and teachers. 
 

¥ Evaluates student learning and bases future instruction on assessed data 
¥ Uses a variety of assessment tools that address individual learning needs 

Pedagogical Knowledge 
PK 1 Ð Candidates model the 
dispositions expected of professional 
educators as identified in state and 
institutional standards. 

¥ Models the value of differences and respect for others 
¥ Works collaboratively with school personnel, communities, and families 
¥ Is ethical and professional in practice 
¥ Maintains confidentiality 
¥ Establishes productive relationships with families in support of student 

learning and well-being 
¥ Dresses professionally and has proper hygiene  

 
PK 2 Ð Candidates engage in and reflect 
on professional learning opportunities. 

¥ Reflects on constructive feedback 
¥ Engages in professional learning through involvement in educational 

organizations 
¥ Reflects on experiences in the classroom/school/district and revises 

practices accordingly 
¥ Uses professional literature, the wisdom of colleagues and other 

resources to support own growth as a professional 
¥ Understands the roles and responsibilities of educators and the purpose 

and contribution of education organizations 
¥  

Technological Pedagogical Knowledge 
TPK 1 Ð Candidates communicate and 
collaborate using digital tools. 
 

¥ Uses technology to communicate and collaborate with stakeholders 
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DIVERSITYÑ Differences among groups of people and individuals based on culture, ethnicity, 
race, socioeconomic status, gender, exceptionalities, language, migrant status, religion, sexual 
orientation, and geographical area. 
  
The following Diversity Proficiencies are addressed in coursework and clinical experiences at 
Fort Hays State University.  
 
The candidate:  
1. Recognizes and explains the nature of diversity in the community to inform instruction;  
2. Understands and can articulate characteristics and attributes of student populations which 
 contribute to commonality and differences;  
3. Recognizes and applies appropriate educational options for all students;  
4.  Understands and applies results of assessment data for educational placement and 
 accommodations;  
5. Utilizes appropriate technology to gather and disseminate information;  
6. Reflects on diversity experiences from a variety of perspectives (emotional, 
 informational, and developmental) for diagnostic purposes and self-growth.  
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Fort Hays State      
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   Transition to 
Teaching 
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Suggestions for Success 
 

¥ Meet with the principal 
¥ Meet with the mentor 
¥ Learn about the library 
¥ Meet other school personnel 
¥ Locate a place designated for keeping personal effects and a place for personal use 
¥ Create class seating arrangements, class lists, and daily schedule 
¥ Learn student names 
¥ Learn clerical duties such as attendance reports, collecting money, etc. 
¥ Begin planning for a unit 
¥ Obtain teaching guides and manuals in the selected areas of instruction 
¥ Become acquainted with fire, tornado drills and civil defense procedures 
¥ Find out where materials are stored in room and in building 
¥ Learn procedures for filing student materials, instructional materials, and making entries into 

permanent records 
¥ Confer with the mentor concerning planning, instruction, and evaluation of students 
¥ Have a goal setting meeting with your mentor and university supervisor 
¥ Become familiar with the school and the district reporting system 
¥ Become familiar with school and classroom policies concerning discipline 
¥ Become acquainted with what is expected of students in class work and homework and the 

quality of work expected from each student 
¥ Learn procedure for getting students to and from special classes, if applicable 
¥ Arrange for visits with support personnel to learn what their duties are (e.g. nurse, lunchroom 

personnel, custodians, special teachers) 
¥ Demonstrate familiarity with procedures for photocopying materials including use and care of 

mechanical equipment 
¥ Become aware of students with special needs 
¥ Become acquainted with school and classroom policies for early arrivals and late dismissals 
¥ Systematically assess the learning needs and progress of students with whom you work 
¥ Learn sources for securing outside materials for topics you are teaching 
¥ Learn to operate and care for available mechanical equipment (e.g. tape recorder, computers, 

video machines, and overhead projector) 
¥ Make frequent self-appraisals 
¥ Plan for parent conferences 
¥ Follow each teaching experience with a brief self-evaluation 
¥ Become familiar with various diagnostic and prescriptive materials used during the school year 
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Classroom Management 
 
Effective classroom management is proactive. By thoughtfully establishing the physical and 
psychological environments in a classroom, teachers can prevent much misbehavior. Most candidates 
enter into their teaching experience with a na•ve trust in students.  If you have had little or no experience, 
you are likely to believe that if you treat students fairly, they, in turn, will treat you fairly. Perhaps it is 
logical to reason that if you are enthusiastic and conscientious about your teaching, they will respond with 
enthusiasm and vigor. 
 
Before long, you may begin to recognize that classroom control can be a major problem.  Unless you can 
satisfactorily control a class and arrive at some order, you cannot begin to teach. 
 
When there is a matter of discipline, you will need to be firm and admonish that person for breaking rules.  
Be fair, be honest, and be patient with the individual, letting him or her know that you care about his or 
her behavior and that you want to do all you can to help improve the behavior with his or her cooperation. 
 
To establish your discipline plan for the classroom, you need to consult the school district discipline 
policy.  This will give you the rough guidelines and the procedures.  When you establish your plan, have 
no more than five rules.  Make sure you can live with and enforce the rules you have established for your 
classroom management plan. 
 
Establishing and communicating your discipline plan are the easy parts.  Now you must enforce the plan 
that you have developed.  The first few days are the key to your enforcement.  It is more effective to be 
strict with classes in the beginning of the semester and to loosen up as the year progresses. 
 
Some ÒDoÕs:Ó 
 

1. Be consistent every day so that the student knows what to expect. 
2. Get to know your students as soon as possible.  Learn their names as quickly as you can.  Keep 

the seating chart handy for reference when conducting a class. 
3. Work for a ÒweÓ feeling in the classroomÑ try to make all feel a part of the group. 
4. Prepare your lessons very thoroughly.  This will give you a feeling of security in what you are 

doing. 
5. Develop a sincere enthusiasm (itÕs contagious). 
6. Analyze your voice qualities.  A well-modulated voice helps achieve control. 
7. The consequences should be immediate.  Allowing the student to remain after school a week later 

does not have the same effect as staying in that night. 
8. Remind them that they are responsible for their actions.  Other classmates have a right to their 

education. 
9. Be positive.  Let them know that you still care. 
10. Carefully analyze the reasons for your temporary losses of control. 
11. Evaluate your control techniques with your cooperating teacher. 
12. Plan activities that will keep students busy in a constructive way.  Over plan by at least 15 

minutes each day.  Well-organized teachers rarely have classroom management problems. 
 
Preventive Discipline Techniques 
Preventive discipline techniques can help anticipate and prevent potential disruptions in the classroom.  
With your supervisor, review your lesson plans to see where some of the preventive discipline techniques 
may be used such as Òbetween activity fillersÓ and Òadjusting teaching styles for individual learners.Ó  
Observe experienced teachers to learn when preventive discipline techniques are used and how these 
affect classroom behaviors. 
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1. Give students a legitimate break 

After a particularly difficult or frustrating assignment, allow the students to take a break.  Change 
the activity to one that is not graded. 
 

2. Avoid rapid transitions 
Give directions only after students have completed one assignment and are ready to listen.  
Students unable to process material quickly may become frustrated and act out. 

 
3. Avoid choppy transitions 

After an activity has been started, see it through to completion before beginning a second activity. 
 

4. Avoid teacher distractions 
DonÕt be easily distracted by an accidental stimulus.  If you notice a paper on the floor, for 
example, ask students to pick it up after the discussion has been completed.  Distractions can 
cause a break in student concentration. 

 
5. Develop some filler between activities 

Design interesting class breaks between activities, after difficult or frustrating tasks.  Filler 
activities can include journal writing, riddles, or recitations. 

 
6. Divert student attention 

Sidetrack a disruptive student by calling the studentÕs attention to something on the board, to 
anotherÕs work, requesting applause or appreciation of anotherÕs work. 
 

7. Develop unspoken signals 
A simple stare, raised eyebrow, flicking the lights on and off, or remaining silent and waiting, 
will let the group know their attention is necessary. 
 

8. Learn student tolerance levels 
Change the pace of the class when work is difficult, does not match their learning style, or has 
been going on for a prolonged period.  Anticipate all-school activities and holidays with quiet 
lessons just before the event or at the end of the day. 

 
9. Move close to the disruption 

Move around the classroom.  Standing close to a trouble spot gives students the support and 
attention needed to continue learning. 

 
10. Overlook minor disturbances 

If the behavior is not directly interrupting learning, or is a one-time or infrequent event, ignore the 
behavior if possible. 
 

11. Use logical consequences 
Make a direct appeal to logical consequences.  The class that takes five minutes longer will have 
five minutes less for a fun activity.  Logical consequences allow students to realize it is up to 
them to make the change. 
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12. Remove potentially disruptive objects 

Quietly collect potentially disruptive objects and hold them until the end of the day.  This 
discourages others from bringing objects to the classroom. 

 
13. Use the power of touch 

Simply placing a hand on the studentÕs shoulder, or a finger on the back of a hand, can serve to 
calm tension or anger. 

 
14. Use adequate wait time 

Allow at least three seconds after asking questions and before calling for responses.  Extend wait 
time before responding to questions from students. 

 
15. Use praise effectively 

Praise is the best preventive measure for curbing disruptions. 
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Providing Clear Instructions 
 

After the classroom rules are decided, explained to the students, and posted in the classroom, it is the 
teacherÕs responsibility to provide clear instructions.  A teacher cannot set up a rule for every expected 
behavior, but a simple, direct instruction such as, ÒThis is what I want you to doÉÓ should be tried before 
more complicated techniques are initiated. 
 
Corrective feedback or instructions such as, ÒThis essay is unclearÓ or ÒYour work needs improvementÓ 
are too vague and promote student frustration.  More instructive comments would be, ÒWhat do you think 
about including ____ in the second paragraph of the essay?Ó or ÒPerhaps it would help to check your 
work against the listing on page 26 before handing it in.Ó Precise instructions cue students that you really 
care about their work and are interested in their progress. 
 
In addition to precision, be consistent in providing routine instructions and check with students for 
feedback about how well the instruction is communicated.  In some cases, it might be helpful for the 
students to explain what they have been instructed to do.  A teacher should give instructions only when 
students are paying attention. 
 
Examining this list of instructions may be helpful in evaluating how to be more specific. 
 
  Vague      Explicit 
 

1. Come in before school and make   Come in at 7:45 and finish the essay  
up the rest of the literature test.   on the literature test. 
 

2. Show you have some responsibility.  Demonstrate responsibility by  
completing your homework assignments without 
being reminded. 
 

3. DonÕt be so immature.    Spit wads are not thrown during  
Algebra II class.  Note passing is not allowed 
during class discussions. 
 

4. DonÕt take too long in the bathroom.  You have five minutes to go to the  
bathroom and wash the ink off your hands. 
 

5. Show you have some manners.   Raise your hand.  IÕll call upon you  
when ____ has finished talking. 
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Sample Daily Lesson Plan 
 
 

Subject:      Date: 
 
 
 
 
 
Objectives/Standards:    Outline: 
 
 
 
 
 
Instructional Materials: 
 
 
 
 
 
Adaptations/Modifications: (including special needs and ESOL) 
 
 
 
 
 
Assignment: 
 
 
 
 
 
Evaluation: 
 
 
 
 
 
Closure: 
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Discussion Topics 

 
 
Below are suggested topics to discuss between the Transition Teacher and mentor during 
certain times in the semester. Through discussion of the topics, university supervisors can help 
focus the Transition TeacherÕs professional development. 
 
Early Semester  Mid Semester  Late Semester 
Schedules Verbal Skills Discipline Small Groups Various 

Teaching 
Strategies 

Student 
Punctuality 

Questioning 
Techniques 

Motivation Individualization Potential for 
Growth 

Cooperation Planning Ability Use of Praise Content 
Knowledge 

Professional 
Development 

Communication 
Skills 

Activities 
(variation) 

Use of Feedback Self-analysis Caring about 
Students 

Enthusiasm for 
teaching 

Appropriate 
Level 

Teacher 
Movement 

Student Needs Attitude toward 
teaching 

Observation 
Skills 

Starting class 
effectively 

Probing Gender bias Rapport with 
others 

Attitude Transition time Wait time Overlapping Follow through 

Tact Adaptation Clarity of 
instruction 

Use of signals Confidence 

Relationships Content at 
appropriate level 

Expectations for 
students 

Questioning 
patterns 

Levels of 
learning 

Absences Student centered Non-verbal 
skills 

Work with high 
achievers 

Accepting of 
feedback 

Attention to 
detail 

Physical 
environment 

Content 
Knowledge 

Work with low 
achievers 

 

Developing 
objectives 

Clarity of 
presentations 

Field trips Non-classroom 
supervision 

 

Standards Sequencing of 
materials 

Communication 
skills 

Use of media  

 Ending class 
effectively 

 Communication 
with parents 

 



  1/30/2013 46 

General Observation Guide 
 

We suggest Transition Teachers keep a daily journal so they can discuss the following topics with their 
mentor. 
 

1. List classroom rules; describe the physical plan of the class and student movement. 
 

2. Identify effective, motivational techniques (praise, simulation, success opportunities). 
 

3. Outline a typical morning or class period. 
 

4. Identify questioning strategies: levels (BloomÕs Taxonomy); response patterns; wait time; who is 
asked; when are they asked? 

 
5. Describe how groups are establishedÑ for what purpose do you do this? 

 
6. Outline interaction patterns among students in the class. 

 
7. Check for student understandingÑ what methods are used and when do you do this? 

 
8. Guided practiceÑ How/When do you implement this? 

 
9. Describe strategies used to create interest or establish a mental set for learning. 

 
10. Independent practice.  Describe how it is organizedÑ what are students who finish early expected 

to do?  When is time allotted for independent practice? 
 

11. Give examples of how you ÒcatchÓ students being good. 
 

12. Identify three activities in which students are responding with interest and enthusiasm. 
 

13. Identify three signals or non-verbal cues you use to control the class.  When are they used? 
 

14. Describe the behavior of three students who seem to have lost interest. 
 

15. What classroom routines are evident?  (Taking roll, lunch count, distributing papers, etc.) 
 

 


