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Transition to Teaching
College of Education and Technology
Fort Hays State University

Fort Hays State
University

The College of Education and TechnologyOs missiongisefoare professionals for schools,

business and industry in a global society. The teachr shortage is growing in our region as well

as in our state and nation. The Transition to Teaching program, aratite track to licensure,

is designed to help fill these needs. The program has continued to grow since its beginning in
2003. The College provides professional education coursework via online delivery to candidates
who already hold a bachelor or magtegree in their content area. As teachers, you are in

Kansas classrooms, fulfilling a need for districts, while completing the series of professional
pedagogy courses.

We applaud your choice of professions. Whether teaching is your first job;@amiglchange,
or a back from retirement decision, you are impacting children in the state of Kansas. Our
common goal is a highly effective teacher in every Kansas classroom. We look forward to
working with you on your academic journey. Please feel free to @amgavith any questions or
concerns you have.

Dr. Robert F. Scott, Dean

College of Education and Technology
Fort Hays State University

600 Park Street

Hays KS 67604099
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FIHSU Parrticijpation Guidelines

To be eligible to participate in the FHSU Transitito Teaching programgandidates are
required to

1.

Be eligible for a restricted teaching license:

a. Have an undergraduate or graduate degree in the content area or equivalent
coursework in the area for which the restricted license is soudtdritage
language speakers shall qualify as having met content equivalency for their
heritage language.

b. Have aminimum GPA of 2.75 on the last 60 hours of course wibdm an
accredited institution

c. Have a 2.50 GPA on the last 60 hours of college coursework to takeatgad
classes at FHSU

d. Pass the content testtimearea of eligibilitybefore beginning thprogram.

e. Have paticipated in a supervised practical training experience (i.e. working as a
substitute teacher paraprofessionafor examplg

f. Participatan a sclool district induction or orientation

g. Sign a contract for a teaching position in the content area for which the restricted
licensewill be issued

h. Be teaching 100% in the content area approved by FHSU and KSDE and must be
teaching at least .5 FTE. Addital assignments in another unrelated area may be
permitted with approval from KSDE.

FHSU must
1. Verify that the above requirements are met
2. Create a plan for completion of professional education coursenydsk completed
within two years ~
3. Provide onsite support at the candidateOs schomicluding supervision of the

applicantOs teaching experience

Candidate must

ok ow

By the end of the prograntomplete apedagogy test, Principles of Learning and
Teaching, to qualify for an initial teaching license.

Have cantract renewed or a new contract with a different district to continue in the
program.

Obtain grades of OCO or better in each program course.

Make satisfactory progress in the program each year.

Attain 275 GPA in those courses specified in candidate@soPBtudy.

Formal Observations by FHSU supervisors may require the use of the internet, a webcam and
Skype or Google Video. (The webcam will be focused on the intern and NOT on any of the
students in the class and it will NOT be recorded.)
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Brandie Bieker, T2T Program Specialist — bmbieker@fhsu.edu, 785-628-5498
Transcript analyses to see if candidate is qualified

Questions about candidateOs Plan of Study

Submission of annual ProgeeReport to KSDE

MNET grant Data Analyst

Kerry Schuckman, Licensure Officer — kschuckm@fhsu.edu, 785-628-4542
Transcript analyses to see if candidate is qualified

Questions about candidateOs Plan of Study

Marketingand promotion of T2T program

Submission of restricted license applications to KSDE

Recipient of licensure test scores

Licensing of candidates upon program completion

Mike Karl, Director of Professional Services — mkarl@fhsu.edu, 785-628-5902
Contracts with supervisors for candidates

Dr. Germaine Taggart, T2T Director — gtaggart@fhsu.edu, 785-628-4213
Oversees T2T program

Approves course schedule at enrollment time for undeéugte courses
Advisor for undergraduate T2T program

Dr. Jim Barrett, T2T Graduate Advisor — jbarrett@fhsu.edu, 785-628-4413
Approves course schedule at enrollment time for graduate courses
Advisor for MSEDT2T pragram

Advisor for Graduate T2T program participants

Lance Gerstner, Director, Instructional Resource Ctr — lgerstner@fhsu.edu, 785-628-4148
Questions regarding STARS evaluation system

5 1/30/2013



RESTRICTED ILICENSE PROGRAM OPTIONS

Transition to Teachin®Graduate PrograifT 2T GRAD)

¥ can be employed by any accredited school in Kansas

¥ 24 hours of specific graduate levellime courses delivered in a rotation over a 2
year period by FHSU by utilizing each summer. Includegedit hours of
practicum over 2 years.

¥ Can apply 24 hours from this program toward a Master of Science in
Education(MSE)ban additional 12 hours is then required.

Transition to TeachingTraditional ProgranfT2T TRAD)

¥ can be employed by any accrtedi school in Kansas

¥ completion of FHSUOs professional studies undergraduate courses delivered on
line

¥ can accept some education courses already taken, but the majority cannot have
been taken already or would need to complete the graduate program

¥ maximum @ 4 credit hours of practicum required in lieu of 12 hours of student

teaching (may be less if complete the program sooner)

1/30/2013



COURSES REQUIRED [N T2T GRADUATIE PROGRAIM

Summer 1
TESS 800

Year 1

TESS 801
TESS 804
TESS 802
TESS 808
TESS 808

Summer2
TESS 803
TESS 806

Year 2

TESS 805
TESS 807
TESS 808
TESS 808

Induction

Introduction to Teaching
Understanding the Learner
Planning for Instruction
Supervised Practicum
Suoervised Practicum

2 cr hrs

3crhrs
3crhrs
3crhrs
1crhr
1crhr

Understanding the Founds. of Education2 cr hrs
Improving Instr.Through Reading/Writing2 cr hrs

Working with Diverse & Exceptinal Learn3 cr hrs

Becoming a Reflective Teacher
Supervised Practicum
Supervised Practicum

2 cr hrs
lcrhr
lcrhr

24 cr hrs

4 day summer course
in Hays

Summer from FHSU
Fall from FHSU
Spring from FHSU
Fall from FHSU
Spring from FHSU

Summer from FHSU
Summer from FHSU

Fall from FHSU
Spring from FHSU
Fall from FHSU
Spring from FHSU

COURSES REQUIRED [N T2T UNDERGRADUATE PROGRAM

(Generally for those that have already taken a few education classes or have a masterOs degree).

Summer 1
TEEL 673

Year 1

TEEL 202
TEEL 231
TEEL 679
TEEL 679

Summer 2
TESP 302
TECS 290

Year 2

TEEL 431
TESS 494
TEEL 679
TEEL 679

Induction by parent institution

Foundations of Education
Human Growth and Develop.
Supervised Practicum
Supervised Practicum

Educating Exceptional Stedts
Intro to Instructional Technology

Educational Psychology
Secondary School Experience
Supervised Practicum
Supervised Practicum

2 cr hrs

3crhrs
3crhrs
1crhr
1crhr

3crhrs
3crhrs

3crhrs
4 cr hrs
1crhr
1crhr

25 cr hrs

4 day summer course
in Hays

online

online

fall online
spring online

online
online

online

online Spring only
fall online

spring online
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Miasterr of Science in Educaition (MSIE)
T ioin to Teaching Emphasis

Course Number Course Title Credit Hours

Core Curriculum

AEP 803 EducationhResearch 3 credit hours
AEP 859 Curriculum Planning and

Evaluation 3 credit hours
MIT 800 Utilization of Technology

in Classrooms 3 credit hours
AEP 855 Educational Leadership 3 credit hours

12 credit hours

Emphasis Area for Transition to Teaching Candidates

TESS 800 Induction to Teaching 2 credit hours
TESS 801 An Introduction to Teaching 3 credit hours
TESS 802 Planning for Instruction 3 credit hours
TESS 803 Understanding the Foundations

of Education 2 credit hours
TESS 804 Understanding the Learner 3 credit hours
TESS 805 Working with Diverse and

Exceptional Learners 3 credit hours
TESS 806 Improving Instruction Through

Reading and Writing 2 credit hours
TESS 807 Becoming a Reflectivéeacher 2 credit hours
TESS 808 Practicum 4 -1 credit hour practica

MSE Total 36 credit hours
Contact

Dr. Jim Barrett

Advanced Education Programs Dept.
Fort Hays State University

600 Park Street

Hays KS 67601

7856284413
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TRANSITION TO TEACHING (T2T)
GETTING STARTED

FINANCIAL AID

If you are non-degree seeking, you must enroll in 6 credit hours to receive financial aid. In the T2T
program, you enroll in 3-4 hours per semester, so you may want to add 1-2 hours to your schedule if
you need to get financial aid. The Financial Aid Office will need confirmation from me that you are
seeking licensure. FHSU Financial Assistance Office: 785-628-4408

Specific scholarships and grant information for teachers:

TEACH program...http:/studentaid.ed.gov/PORTALSWebApp/students/english/ TEACH.jsp Kansas

Troops to Teachers...https:/ www.mwttt.com

Bieker for more information

Teacher Service Scholarship...http:/www.kspsd.org/IR/finaid/index.shtml#2

mNET...must teach in high need core content area in a high need school district - contact Brandie

ACCOMMODATIONS

|
|
* If you need to stay in Hays during the

| Induction, contact Brandie Bieker at 785-
|

|

628-5498 or bmbieker@fhsu.edu for
information on discounted hotel rates.

CONTACT INFO:

Mrs. Sue Boldra, Induction class
instructor, 785-628-5846, sboldra@fhsu.edu

Dr. Jim Barrett, Induction class
instructor, Graduate program advisor,
628-4413, jbarrett@fhsu.edu

Dr. Germaine Taggart, T2T Program
Director & advisor for the undergraduate
program, 628-4204, gtaggart@fhsu.edu

Mrs. Kerry Schuckman, Licensure Officer,
628-4542, kschuckm@fhsu.edu

Ms. Brandie Bieker, T2T Program
Specialist, 628-5498, bmbieker@fhsu.edu

INDUCTION CLASS

The class runs from 8am-3pm, the last week
of July. You can access a FHSU virtual map
at www.fhsu.edu; you do not need a parking
permit during this time on campus.

Text/materials needed for Induction:

1. Kellough, R.D. & Kellough, N.G. (2007).
Secondary School Teaching: A Guide to Methods
and Resources (314 ed)

2. Wong, H & Wong, R (2004). The First Days of
School (will be provided to you)

3. If available, students should bring to class
textbooks and/or materials that will be used in
their new teaching positions.

4. The Kansas or National Curricular Standards
for your discipline and grade level (may be
downloaded from www.ksde.org)

The Kellough book can be purchased at the
FHSU bookstore. You won’t need it for the first
day of class.

1/30/2013
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Send complete Application for Restricted License packet to Kerry Schuckman, FHSU
Licensure Officer, to include:
- Completed Form-@pplication for Kansas Restricted Teaching License
(applicant portion)
- $48 application fee
- Signed Plan of Study
- Fingerprint card and $50 fee if donOt currently hold a substitute license (or can
be sent directly to KSDE)

Graduate Program

Apply to FHSU Graduate School as a deggeeking student if plan tbtain a MasterOs
in Education. To simplify process, may want to apply initially asaegree seeking,
then you can later change to degseeking.Enroll for TESS 800 A Induction (2 hrs)
(Summer courgeFall courses: TESS 808 VA Practicum(1 hr) af6S 804 VA
Understanding the Learner (3 hrs).

Undergraduate Program

Apply to FHSU as an undergraduate rdegree seeking studertnroll for courses
listed on your Plan of Study by goingwavw.fhsu.eduTigerTracks This includes
TEEL 679 Induction (summer course) and TEEL 679 Practicum (FHSU fall course

Complete LMS (Learning Management System) Training during the Induction class.
If SubjectAreaAssessment tedPfaxiscontent test) is not passed yet, takeke ASAP!

Once you receive your Restricted Teaching License from KSDE, give a copy to your
school board office.

Be sure to check your FHSU email account regularly or forward that account to an email
account you do check.

Your University Supervisor iV visit you during the fall semester and you should arrange
to meet with your Mentor during the fall as well.

Read and implement monthly OTips f8iYkar TeachersO you will receive via email.

During October, enroll for spring courseSraduate TESS 802 Planning for Instruction
(3 hrs) and TESS 808 Practicum (1; tuhdergraduate Follow your Plan of Study

In March, enroll for summer course&raduate TESS 803 Understanding the
Foundations of Education, TESS 806 Improving Instruction tifrdReading and
Writing, and (if not enrolled in ithe previousummer) TESS 801 Introduction to
Teaching Undergraduate Follow your Plan of Study

10 1/30/2013



A Progress Report will be sent to your school in May from FHSU Licensure Office to
verify to KSDE thatyour contract is renewed and that you have made adequate progress
to continue in the program. You do not need to submit anything or do anitRigU

and your school district will take care of it.

Follow your Plan of Study for Year 2.

Register for Enciples of Learning and Teaching Test (PLThaiw.ets.orgduring Year
2. See Plan of Study for test code.

Once all coursework on Plan of Study is complete and PLT is passed, apply for your
Initial Teaching Licenséhrough Kerry Schuckman/FHSU Licensure Office. She will
email you information during your last semester in the program.

ADMISSION AND ENROILILMENT INFORMATION

If you have not taken courses at FHSU recently, you mustaéméted to the Graduatelsool

as a ONeegreeO student. Follow the directions below for admission to the Graduate School
(non-degree statug)ttp://www.fhsu.edu/gradschl¥ou must complete the "NeDegree"

admission application fr to enrolling for courses using the Tiger Online System.

Non-Degree Admission to FHSU Grad School

NOTE: You must be admitted to the Graduate School as a “Non-Degree” student.
Information to assist you with NelDegree admission to the FHSU Graduate Stisoavailable
at: http://www.fhsu.edu/gradschl/NonDegreeApplication.shtml

1. Complete this form and submit it electronically.

2. For "Certificate or Endorsement" enter the following: "Ed Admin., District Level".

3. Complete the remainder of thepéication and then submit it electronically by clicking on
"Click here to send application".

Tiger Enroll Online System

Use the University online enrollment system called "Tiger Enroll* to begin the enroliment
process. After you submit the courses yash to take via Tiger Enroll, your advisor is then
contacted to view your courses and approve them. After your advisor approves your courses
then you are prompted via the system to finalize your enrollment by completing the payment
process. To begin thEger Enroll" go to the following web site:

http://www.fhsu.edu/tigerenroll/  If you need assistance, a guide may be found at:
http://www.fhsu.edu/tigerenroll/trainingmanual. pdf

Information on financial assistance may be accesseitpat/www.fhsu.edu/finaid/

11 1/30/2013



MNET

V)) m N ET FHSU collaboration with

The Ohio State University

MNET (Mobilizing National Educator Talent) is an innovative, nontraditional national teacher
preparation program designed for an individual to attain full state certification as a core academic
teacher in high need, hatd-staff school districtsParticipants can access a collaborative virtual
learning community, referred to as the LMS (Learning Management System) that includes
eModules and live eCoaching sessions delivered by experiencedrsetiichegh wekbased and

mobile technologies.

Those who are participating in the FHSU T2T progeard qualify for the mNET gramtre
eligible for scholarshipeimbursementf up to $300@&fter successful completion tife
coursework irtheir program.Schdarships will cover tuition and books.

To receive scholarshipis
= The teacher must complete LMS training

= The teacher must make adequate progress in the program

High needs school districts:

®m  School district poverty level must exceed 20%
http://www2.ed.gov/programs/Isl/eligibility.html

AND

= More than 1.4% of teachers on waivers, emergency certification, or not
holding full certification

For a listing of qualified districts, go tatp://www.fhsu.edu/cert/mNd&tHSU-collaboration
with-OSU/

Core academic areas:

Teachers in the high need school districts are considered Teachers of Record (TORs)-for a two
year period if theygachin a core academic area
* Math
Sciences
Social Studies
English/Language Arts
Foreign Languages
ELL/ESL BBilingual
Special Education

12 1/30/2013



ROILES OF [NDIVIDUJAILS

Role of the Candidate

The candidate is to be well prepared for all teaching responsibilitiesebenp at the scheduled
hours, and be diligent in carrying out delegated responsibilities. The candidate is to also
recognize at all times that the education of the student in the class is of primary importance.

All Candidates of Fort Hays State Unisgy, prior to being recommended to the Kansas State
Department of Education for initial licensure, must complete a Fort Hays Performance
Assessment (FPA) unit of study with a score of 78% or above based on a 100 point grading
scale.

It is the responsilitly of all candidates to work in conjunction with their University Supervisor
to establish dates in which evaluations will take place.

Role of the University Supervisor

No fewer than three visits are made to each candidate by University SupervisopsinTdry

purpose of the visit is to determine the candidateOs progress, and to visit with the candidate about
perceptions of teaching and any problems encountered.

The University Supervisor will report any issues to the FHSU Director of Field Experiences
or the Teacher Education Department Chair.

Maintain good relations with the candidate, the principal, and the school system.

Help clarify the university concept of the roles of individuals in the learning experience.
Observeand evaluatéhe candlate in actual classroom instruction.

Confer with the candidate before and after each visit.

Prepare final evaluations and submit electronically through the STARS program.

Keep informed about the public school setting and the teacher educatipams.

Keep informed of assigned candidateOs progress.

Offer corrective feedback to the candidate.

N~ E

Mentorship of Candidate

Thementoris encouraged to:

Meet regularly with the candidate.

Give focused feedback through lesson observatidrcanferences.
Question the candidate to increase awareness.

Help the candidate identify critical moments in the classroom.
Encourage the candidate to discuss and reflect on his/her progress.
Be specific in suggestions for improvement.

Taketime forregulardiscussions.

Engage in joint problem solving about pedagogical issues.

NGO~ WDNE
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The candidatet®uld meeface to face or through techngy, in a timely fashion*, with the course instructor and request an
explanation of the basis for the grade.

If this explanatioris unsatisfactory to the candiddte any reason, theandidateshould proceed to step two.

The candidate should confer with the chair of the department, in a timely fashion*, and explain the quesiisagsodncerning
the course instructorOs assigned grade. The candidate should explain any and all information relevant to the questions a
The chair will then discuss the matter with the instructor. The desired outcome of this stage of thespagcesment between
candidate and instructor. The chair will not decide upon an appropriate grade.

If these discussions with the candidate and instructor do not produce resolution satisfactory to the candidate, théaatidéda
option of continuing the appeal process with step three.

The candidate will prepare, in a timely fashion, written complaint concerning the assignment of a grade, addressingihie cc
to the chair of the@partment. The written complaint must include all relevant facts surrounding the grade appeal.
The chair will proceed with step four.

Within 10 working days* ofe&ceipt of the formal, written complaint, the chair of the department will constitute a Teacher
Education Department Appeals Committee and refer the candidateOs formal appeal to the committee.

This committee will consist of three faculty members, includisgnany as possible from within the Teacher Education
Department.

The committee will not include either the chair of the department or the instructor in question.

The Teacher Education Department Appeals Committee will make a recommendation to thetltinaltOvdays of the
committeeOs receipt of the formal written complaint.

Then proceed to step 5

The chair of the department will decide to accept or reject the recommendation of the Teacher Education Department Ap|
Committee and will communicate his or her decision in writing to the candidatesinettor within 10 working days* of
receiving the committeeOs recommendation.

If the candidate is not satisfied with the chairOs decision, the candidate has the option of continuing the appealrpsteesim

The candidate may appeal the assigned grade to the Provost. This appeal will be conducted according to the procedusés
has established.

The department chair will notify the Dean of College of Education and Technology in writing that the casdigptaling the
decision to the Provost.
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Applying Foir ain Initial ainsas Teaching ILicense

Upon completion othe coursework ogour Program of Study while working under a
Restricted Teaching License, yaill be considered a program completer.

To beeligible to apply for arnitial Teaching Licenseyou musthavea passing PLT
(Principles of Learning and Teaching) test score. You may register for thistest on
line atwww.ets.org/praxis This site will have the test dates, locations, and
registration deadlinesYou mustalso have a passing score on the FPA (Fort Hays
State University Performance Assessment) which is completed during the Reflective
Teacher class.

You may submit the license application at any time during the semester that you will
be finished. It will nobe forwarded to KSDE, however, until all grades have been
posted and tests completed.

To apply for your license, go tottps://online.ksde.org/authenticationpublic/and
complete Form 1.

Onceyou submit this application electronically, it will be sent to Kerry Schuckman,
FHSU Licensure Officer. She will verify completion of the progeamd passing test
scoresand send it electronically to KSDE. KSDE will then send you an email stating
they have received it and direct you to pay the fee. KSDE typically takes between 6
8 weeks to process applications.

The Initial License is valid for 2 year#f you teach during this two year period, you
should complete a mentoring program with your schaitidt which will qualify

you for a Professional Teaching license (5 year).

If you have questions, contact Mrs. Kerry Schuckman, Licensure OfficeQZ®8542 or
kschuckm@fhsu.edu

15 1/30/2013



Fort Hays State University
TESS 800/TEEL 673B
(2 Graduate Credit Hours)
Induction to Teaching
Course Syllabus

Instructors:
T2T Advisor Office — 785.628.4413
Dr. Jim Barrett Cell — 785-639-5049
Rarick # 232A jbarrett@fhsu.edu
Sue Boldra Office - 785.628.5846
Department of Teacher Education Home — 785.625.2250
Rarick #216 sboldra@fhsu.edu

Course Description

The Induction to Teaching course is the first of seven esuteveloped to create a complete
program of study to prepare candidates of Alternative Teaching Licensure for successful
professional achievement. This induction course provides an orientation into the field of
education for those candidates. The cousss @ workshop format and meets for a minimum of
thirty hours of contact time, providing an overview of topics necessary for beginning teachers.
Induction to Teaching prepares the candidates for those first days of school and builds a
foundation of resours and understanding that is necessary for success in the clasétbom.
candidates will complete LMS (Learning Management System) training during this course.
Prerequisites: Graduate Standing and admittance to Transition to Teaching Program.

Text/Materials
1. Kellough, R.D. & Kellough, N.G. (2011)Secondary School Teaching: A Guide to
Methods and Resources (4th edipper Saddle River, NJ: Merrill Prenti¢tall.
- Companion websitevww.prenhall.com/kikough

2. Wong, H. & Wong, R. (2004)The First Days of SchooMountain View, CA: Harry
Wong Publications.

3. If available, students should bring to class textbooks and/or materials that will be used
in their new teaching position.

4. The Kansasrd\ational Curricular Standards for your discipline and grade level (may
be downloaded from ksde.org).

The course includes the following topics and recommended performance activities.

16 1/30/2013



Topics

Philosophy, beliefs, attitudes, and dispositions
Pedagogial content knowledge

Active participation

Content reading strategies

Disciplining with dignity

Motivation strategies

Lesson and unit planning

State standards

Assessment design and strategies

Focus on learning

Technology in the classroom

Making modificatiors for diverse learners
Introduction to the Kansas Performance Assessment

KK KKK KKK KKK KK

Candidate Performance Activities

Developing a philosophy of education

Developing lesson plans

Developing assessments

Presenting lessons to peers and completing reflections
Writing reflection papers on teaching and learning

K K K K K

FORT HAYS STATE UNIVERSITY MISSION STATEMENT:

Fort Hays State University provides accessible quality education to Kansas, the nation, and the
world through an innovative community of teacseholars and professials to develop

engaged global citizeleaders.

COLLEGE OF EDUCATION AND TECHNOLOGY MISSION STATEMENT:

Education professionals prepared in the College of Education and Technology at Fort Hays State
University will have the technological, pedagogical aodtent knowledge, skills, and

dispositions to lead, model, teach and collaborate in diverse settings.

(For Steering Committee approval, September 2012)

CURRENT MISSION:

Professional educators prepared at Fort Hays State University will have the knowkétige,
and disposition to ensure excellence in teaching while actively investing in their own
professional development.

DEPARTMENT MISSION STATEMENT:
The mission of the Advanced Education Department is to prepare 21* century global

leaders who serve in educational and community settings. Degree programs focus on the
interaction among innovative technologies, relevant content, diversity and best practices.
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SOCIAL MEDIA GUIDELINES FOR STUDENTS:
All social media sites created for instruction anchownication purposes by Advanced
Education Programs faculty will be set upsasretor private.

Site purpose

The purpose of the site will be stated by your instructor. Itis in line with Advanced
Education ProgramOs mission to help prepat€eatturylearners and provide them

content and pedagogical knowledge online via innovative technology. A general
guideline will be: This site is to be used exclusively for the purpose of responding to class
discussions, assignment submission, uploading videdsasking questions regarding

course work. Your instructor has the right to remove any comments, discussions,
guestions, etc. that are not consistent with the stated purpose of this site.

Know copyright laws
Always use a URL link when posting videos | faiiticles, etc. In other words, if you
embed them on the site, be sure to provide sources and/or permissions.

Be accurate
Always provide clear and consistent information based on research and fact.

Be respectful

1tOs okay to disagree, but be polite @structive in your manner.

No defamatory or harmful information about any individliadcluding students,
colleagues, faculty, or administrators will be tolerated. All such content will be not be
tolerated and may result in removal of the violator fréva $ocial media site at the
discretion of the instructor.

Remember--Anything that’s not appropriate for the classroom or the evening news is
not appropriate online.

Students Who Do Not Want to Participate
Students who may not want to participate foliaas reasons are encouraged to discuss
concerns with your instructor.

Be transparent

Note that any opinions expressed are your own, and communicate in a professional and
appropriate manner. Your instructor will likewise follow these guidelikesithing that

the instructor says is strictly his/her opinion and is not speaking on behalf of FHSU.

Safeguard othersO privacy

When telling stories about real students and classroom, school, and district challenges,
donOidentify the location, names, job til@r any other personal information protected by
state and federal privacy laws.

Adhere to the Golden Rule of Social Media: Post about others as you would have them
post about you.
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Student Learning
Objectives

Conceptual Framework

KSDE
Professional
Education
Standards

1. Candidates will build a
cadre of support and
professionalism.

TPACK 2, TPK 1

2. Candidates will becom
familiar with the Internet
course delivery system.

TK 1, TPK1

3. Candidates will learn
key teaching concepts
through experiencand
modeling.

PCK 1, PCK 2, PCK 3, PCK 4, PK
1,PK2

4. Candidates will
experience/learn content
area reading and general
teaching strategies that c
be incorporated into lessq
plans.

TCK1,CK1,CK?2,

5. Candidates will becom
familiar with lesso
planning, complete with
standards and objectives,

TPACK 1, TPACK 2, TPACK 3,
TACK 4

6. Candidates will leave
the Induction course with
an array of useful
strategies and ideas to
prepare for the crucial firg

days of school.

TPACK 4,CK 1, PCK 3, PCK 4,
TPK1

Evaluation — Procedures and Criteria:
Attendance is mandatory. It is imperative that the student attend each clagsepated and
ready for a full day of inteactivity and professionalism. Absentees can not reap the benefits of

the day®activities.

Each activity will require student involvement. Cooperative grouping will ensure that everyone
is involved in hand®n learning and practice. Grade for the course will be based on attendance
and participation in class activities.

Grading Scale
93--100%
85--92%
76--84 %
67--75%

66% & below

A
B
C
D
U
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Instructional Methods: The class will be conducted in an interactive manner which may
include perusing of literature, short lecture, peer teaching small and large groupapi@asen
and selfreflection.

DELIVERY MODE

The is a four day, face to face, on campus course held the first week after the end of the regular
FHSU Summer Session.

Academic Honesty: Students are responsible for learning the content covered in this class.
Plagiarism constitutes copying othersO work and submitting as your own. Such actions will not
be tolerated and may result in the failure of this course or suspension or dismissal from the
university (see Student Handbook).

Special Needs: It is the reponsibility of persons with disabilities to notify Fort Hays State
University of reasonable accommodation needs. Notice should be given to the Coordinator of
Services for Students with Disabilities in the Office of Students Affairs, Sheridan Hall 208, or
the Coordinator for Academic Support Services, Kelly Center, Picken Hall 308.

Forsyth Library, Fort Hays State University: As a student at FHSU, you have access to the
www.fhsu.eduvebsite and the libraryOs electrdratdings. Journal articles assigned during
modules may be found and read or downloaded/printed in some cases.

REFLECTIVE WRITING
Example:
Reflective writing is usually two to three pages in length.
A. This reflection should include the three stage®®he Reflection CycleO:
(1) Describe, (2) Analyze, and (3) Plan.
B. The closing reflection should address how this experience can/has improved your
current/future practice as an educator. It should also addhedés/au have learned
as a result of completing the course
C. The reflection should include what you have learned regarding the role of the

INCLUDE THESE 3 VITAL COMPONENTS OF PERSONAL REFLECTION

The essence of education is the ability to lookhmaclearning experiences and evaluate what

worked and why, and what didnOt work and why.-r8#éfctionEthinking about learniny helps

you to discover what you have learned, how you learned it, and what you should do next to extend
and refine your leaing.

OReflection is the process of assessing information or events, thinking about and analyzing them,
and then using the results to change or enhance future events. In education, teachers reflect
consistently on their own practice and on the achieuwenfdheir students. Teaching reflections
consists of three vital components: d&jcription, (2) analysis, and (3)planningO (Bullock &

Hawk, 2001, p.29).
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The TeacherOs Reflection Cy(Ballock & Hawk, 2001)

E/MSODPQB#!$%&!
&) +*18&-&*$ |

¥

¥

Summarize the learnin
experience.

Emphasize who, what,
when, where, and how|

IBIRSMDM!.%&)&!
['01-&!12&&*!

¥ Analyze the evidence.

Break the whole apart
and analyze it for
patterns.

Identify the strengths of
the evidence.

Identify the areas on
which to improve

What worked and why?
What didnOt work and
why?

What did you learn?
How did you learn it?

PR!BBDBM%&)&!/"0!,"!
*&3%$14567!89:5!;:8<9=5>75!
5>@TA

¥

¥

How has the evidence
influenced you?

What are the implicationg
for yourfuture teaching
based on this evidence?
What do you do next to
extend your learning?
What do you do next to
refine your learning?
What are your needs as i
learner?

(The above diagram is adapted frBifferent Ways of Knowind.994, The Galef kiitute)
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STANDARDS, REGULATIONS
AND CODES

Fort Hays State
University
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(h) Restricted teaching license.
(1) Each applicant for a restricted teaching license shall submit to the state board the following:
(A) an application for a restricted teaching license and the appropriate fee;
(B) an official transcript or transcripts verifying completion of an undergraduate or graduate degree in the
content area or with equivalent coursework in the area for which thietesd license is soughtHeritage
language speakers shall qualify as having met content equivalency for their heritage language;
(C) verification of a minimum Z5 grade point averager the most recent 60 semester credit hours
earned
(D) verification that the applicant has attained a passing score on the content assessment required by the
state board of education;
(E) verification thathe local education agency will employ the applicant if the license is issued.
(F) verification thatthe lo@l education agency will assign a licensed teacher with three or more years of
experience to serve as a mentor for the applicant.
(G) verification that the applicant has completed a supervised practical training experience through
collaboration of thegacher education institution and the hiring local education agency;
(H) a statement from the licensing officer of a Kansas teacher education institution attesting to the
following:
(D) The applicant has on file a written plan that will qualify the egapit for full licensure in the
content
(ii) the plan for program completion can be completed in not more than two years and contains a
specific designation of the coursework that is to be completed each year.
(iii) the program provided to thapplicant will meet the institutionOs approved professional
education standards; and
(iv) the institution will provide the applicant with egite support at the employing local education
agency, including supervision of the applicantOs teachipgrence; and
(I) a statement verifying thaéie local educational agenend the ¢acher education institutidrave
collaborated regardinipe approvedporogramthatthe applicant will pursuand the support that the
applicant will receive.

(2) The teacher education institution providing a plan of study for any person holding a restricted teaching license
shall coordinate the submission of a progress report béfidyel of each year during the effective period of the
restricted license. This progregport shallverify the following:

(A) The applicantOs contract will be renewed:;

(B) the local education agency will continue to assign an experienced mentor teacher to the applicant

(C) the applicant has made appropriate progress toward compbétiba applicantOs plan to qualify for

full licensure;

(D) the institution will continue to support the applicant;site, as necessary; and

(E) the applicant has attained at leastZZPA on a 4.0 scale in those courses specified in the appticant®

plan for full licensure.

(3) Each applicant who is unable to provide any verification or statement required in paragraph (2) of this subsection
shall no longer be eligible to hold a restricted teaching license
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[“ansas Professional Education Standairds

Standard #1 The educator demonstrates the ability to use the central concepts, tools of inquiry, and
structures of each discipline he or she teaches and can create opportunities that make these aspects of
subject matter meaningful for all students.

Knowledge

1. The educator understands major concepts, assumptions, debates, and processes of inquiry, and ways
of knowing that are central to the discipline being taught and can create opportunities that make these
aspects of subject matter meaningful for aldgints.

2. The educator understands that students' conceptual frameworks and their misconceptions for an area
of knowledge can influence their learning.

Performance

1. The educator represents and uses differing viewpoints, theories, "ways of knowing," andsméthod
inquiry in teaching of subject matter concepts.

2. The educator evaluates teaching resources and curriculum materials for their comprehensiveness,
accuracy, and usefulness for representing particular ideas and concepts.

3. The educator engages students amstructing knowledge and testing hypotheses according to the
methods of inquiry and standards of evidence used in the discipline.

4. The educator develops or adapts and uses curricula that encourage all students to see, question, and
interpret ideas from dierse perspectives.

Standard #2 The educator demonstrates an understanding of how individuals learn and develop

intellectually, socially, and personally and provides learning opportunities that support this

development.

Knowledge

1. The educator understandswhearning occurshow students construct knowledge, acquire skills, and
develop critical thinkingand knows how to use instructional strategies that promote learning for all
students.

2. The educator understands that students' physical, social, emotional, amd cognitive development
influences learning and knows how to address these factors when making instructional decisions.

3. The educator is aware of expected developmental progressions and ranges of individual variation
within each domain (physical, sal, emotional, moral, and cognitive), can identify levels of
readiness in learning, and understands how development in any one domain may affect performance
in others.

Performance

1. The educator assesses individual and group performance in order to oesigction that meets
learners' current needs in each domain (physical, social, emotional, moral, and cognitive) and that
leads to the next level of development.

2. The educator stimulates student reflection on prior knowledge and links new ideas typ faineifidr
ideas, making connections to students' experiences, providing opportunities for active engagement,
manipulation, and testing ideas and materials, and encouraging students to assume responsibility for
shaping their learning tasks.

3. The educator sks to discover students' thinking and experiences as a basis for instructional activities
by, for example, encouraging discussion, listening and responding to group interaction, and eliciting
samples of student thinking orally and in writing.
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Standard #3 The educator demonstrates the ability to provide different approaches to learning and
creates instructional opportunities that are equitable, that are based on developmental levels, and
that are adapted to diverse learners, including those with exceptionalities.

Knowledge

1.

The educator understands and can identify differences in approaches to learning and performance and
can design instruction that helps use students' strengths as the basis for growth.

2. The educator understands that diversity, exceptignatind limited English proficiency affect
learning.

3. The educator knows about the process of second language acquisition and about strategies to support
the learning of students whose first language is not English.

4. The educator understands how studentshleg is influenced by individual experiences, talents, and
prior learning, as well as language, culture, family, and community values.

5. The educator has a wajtounded framework for understanding cultural and community diversity and
knows how to learn alub and incorporate students' experiences, cultures, and community resources
into instruction.

6. The educator has knowledge of state and federal regulations related to children and youth with
exceptionalities.

Performance

1. The educator identifies and designsstruction appropriate to students' stages of development,
strengths, and needs.

2. The educator uses teaching approaches that are sensitive to the multiple experiences of learners and
that address diverse learning needs.

3. The educator makes appropriate prins (in terms of time and circumstances for work, tasks
assigned, communication, and response modes) for individual students who have particular learning
differences or needs.

4. The educator can identify when and how to use appropriate services or resoumest diverse
learning needs.

5. The educator seeks to understand students' families, cultures, and communities, and uses this
information as a basis for connecting instruction to students' experiences (drawing explicit
connections between subject matted @kommunity matters, making assignments that can be related
to students' experiences and cultures).

6. The educator brings multiple perspectives to the discussion of subject matter, including attention to
students' personal, family, and community experieaoescultural norms.

7. The educator creates a learning community in which individual differences are respected.

8. The educator is able to recognize learning problems and collaborate with appropriate special services

personnel.

Standard #4 The educator understands and uses a variety of appropriate instructional strategies to
develop various Kinds of students' learning including critical thinking, problem solving, and

reading.

Knowledge

1. The educator understands the cognitive processes associated with varicusfkiedrning (e.g.,
critical and creative thinking, problem structuring and problem solving, invention, memorization, and
recall) and how these processes can be stimulated.

2. The educator understands principles and techniques, along with advantages aatiorsni
associated with various instructional strategies (e.g., cooperative learning, direct instruction,
discovery learning, whole group discussion, and independent study).

3. The educator knows how to enhance learning by using a wide variety of matediaiding human
and technological resources, primary documents and artifacts, texts, reference books, literature, and
other print resources.

4. The educator understands the principles and techniques used in effective reading instruction.
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Performance

1.

2.

6.

The edeator meets the learning needs of all students by evaluating how to achieve learning goals and
by choosing alternative teaching strategies and materials.

The educator uses multiple teaching and learning strategies to engage all students in active learning
opportunities that promote the development of critical thinking, problem solving, and performance
capabilities, and that help all students assume responsibility for identifying and using learning
resources.

The educator constantly monitors and adjustgtefiies in response to learner feedback.

The educator varies his or her role in the instructional process (instructor, facilitator, coach, audience)
in relation to the content and purposes of instruction and the needs of all students.

The educator develosvariety of clear, accurate presentations and representations of concepts using
alternative explanations to assist students' understanding and presenting diverse perspectives to
encourage critical thinking.

The educator uses a variety of reading stratedinat are appropriate for students' diverse reading
abilities and that support further growth and development.

Standard #5 The educator uses an understanding of individual and group motivation and behavior
to create a learning environment that encourages positive social interaction, active engagement in
learning, and self-motivation.

Knowledge

1.

5.

6.
Per

The educator uses knowledge about human motivation and behavior drawn from the foundational
sciences of psychology, anthropology, and sociology to develop séwtégi organizing and
supporting individual and group work.

The educator understands how social groups function and influence people and how people influence
groups.

The educator knows how to help students work productively and cooperatively in comgilEx so
settings.

The educator understands the principles of effective classroom management and can use a range of
strategies to promote positive relationships, cooperation, and purposeful learning in the classroom.
The educator recognizes factors and situmst that are likely to promote or diminish intrinsic
motivation and knows how to help all students becomersetivated.

The educator understands crisis intervention strategies.

formance

1.

The educator creates a smoothly functioning learning communityhich all students assume
responsibility for themselves and one another, participate in decision making, work collaboratively
and independently, and engage in purposeful learning activities.

The educator engages all students in individual and coopetativeing activities that help them
develop the motivation to achieve by, for example, relating lessons to students' personal interests,
allowing students to have choices in their learning, and leading all students to ask questions and
pursue problems thare meaningful to them.

The educator organizes, allocates, and manages the resources of time, space, activities, and attention
to provide active and equitable engagement of all students in productive tasks.

The educator maximizes the amount of class tgpent in learning by creating expectations and
processes for communication and behavior along with a physical setting conducive to classroom
goals.

The educator helps the group to develop shared values and expectations for student interaction,
academic disussion, and individual and group responsibility that create a positive classroom climate

of openness, mutual respect, support, and inquiry.

The educator analyzes the classroom environment and makes decisions and adjustments to enhance
social relationshipsstudent motivation and engagement, and productive work.
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7. The educator organizes, prepares students for, and monitors independent and group work in such a
way that allows for full and varied participation of all individuals.

8. The educator can participatethe implementation of crisis intervention strategies.

Standard #6 The educator uses a variety of effective verbal and non-verbal communication

techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Knowledge

1. The educator understands communication theory, language development, and the role of language in
learning.

2. The educator understands how differences in culture, gender and exceptionality can affect
communication in the classroom.

3. The educator recognizes thmgortance of nowverbal as well as verbal communication.

4. The educator knows about and can use effective verbal anrdembal communication techniques.

Performance

1. The educator models effective communication strategies in conveying ideas and information an

asking questions (e. g. monitoring the effects of messages; restating ideas and drawing connections;

using visual, aural, and kinesthetic cues; being sensitive toertral cues given and received).

The educator develops learner expressions in spgakiriting, and other media.

The educator knows how to ask questions and stimulate discussion in different ways for particular

purposes (e. g. probing for learner understanding, helping students articulate their ideas and thinking

processes, promoting kistaking and problem solving, facilitating factual recall, encouraging
convergent and divergent thinking, stimulating curiosity, and helping students to question.)

4. The educator communicates in ways that demonstrate sensitivity to differences in culture,
exceptionality and gender (e.g., appropriate use of eye contact, interpretation of body language and
verbal statements, acknowledgment of and responsiveness to different modes of communication and
participation.)

Standard #7 The educator plans effective instruction based upon the knowledge of all students,

community, subject matter, curriculum outcomes, and current methods of teaching reading.

Knowledge

1. The educator understands learning theory, subject matter, curriculum development, and student
developmentad knows how to use this knowledge in planning instruction to meet curriculum goals.

2. The educator knows how to use contextual considerations (e.g., instructional materials; individual
student interests, needs, and aptitudes; and community resourceshinglastruction to create an
effective bridge between curriculum goals and students' experiences.

3. The educator understands methods for teaching reading.

4. The educator understands the impact of using data from building, district, state, and national
asseswents to guide program development.

Performance

1. The educator creates lessons and activities that operate at multiple levels to meet the developmental
and individual needs of diverse learners and help each progress.

2. The educator creates shaahd longterm plans that are linked to all students' needs and performance
and adapts the plans to ensure and capitalize on the progress and motivation of all students.

3. The educator responds to unanticipated sources of input, evaluates plans in relation tandhort
longterm goals, and systematically adjusts plans to meet all students' needs and enhance learning.

4. The educator uses instructional strategies that help all students develop reading skills and that assist
poor readers in gaining information.

5. The educator ws data from building, district, state, and national assessments to guide program
development.

Standard #8 The educator understands and uses formal and informal assessment strategies to

evaluate and ensure the continual intellectual, social, and other aspects of personal development of

all learners.

wnN
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Knowledge

1.

2.

3.

The educator understands the charésties, uses, advantages, and limitations of diffetgms of
assessments (e.g., critericaferenced and normeferenced instruments, selected response and
performancebased tests, observation systems, and assessments of student work) for evaluating how
students learn, what they know and are able to do, and what kinds of experiences will support their
further growth and development.

The educator knows how to Ieet, construct, and use assessment strategies and instruments
appropriate to the learning outcomes being evaluated and to other diagnostic purposes.

The educator knows the importance of aligning standards, goals, instruction, outcomes, and
assessments.

Performance

1.

6.

7

The educator appropriately uses a variety of formal and informal assessment techniques (e.g.,
observation, portfolios of student work, educattade tests, performance tasks, projects, student
selfassessments, peer assessment, and standaréstefito enhance her or his knowledge of all
learners, evaluate all students' progress and performances, and modify teaching and learning
strategies.

The educator solicits and uses information about students' experiences, learning behavior, needs, and
progess from parents, other colleagues, and the students themselves.

The educator uses assessment strategies to involve learnersassssment activities, to help them
become aware of their strengths and needs, and to encourage them to set persdoalepraisg.

The educator evaluates the effect of class activities on both individuals and the class as a whole,
collecting information through observation of classroom interaction, questioning, and analysis of
student work.

The educator monitors his ber own teaching strategies and behavior in relation to student success,
modifying plans, and instructional approaches accordingly.

The educator maintains useful records of student work and performance and communicates student
progress knowledgeably andsponsibly to students, parents, and other colleagues.

The educator knows how to align standards, goals, instruction, outcomes, and assessments.

Standard #9 The educator is a reflective practitioner who continually evaluates the effects of his or
her choices and actions on others (students, parents, and other professionals in the learning
community), actively seeks out opportunities to grow professionally, and participates in the school
improvement process (Kansas Quality Performance Accreditation [QPA]).

Knowledge

1.

The educator uses a variety of satsessment and problesulving strategies for reflecting on his or
her practice and the way that practice influences students' growth and learning and affects the
complex interactions between student and educato

2. The educator is aware of major areas of research on teaching and of resources available for
professional learning.

3. The educator understands the school improvement process (QPA) in Kansas schools.

Performance

1. The educator uses classroom observation,rimion about students, and research as sources for
evaluating the outcomes of teaching and learning and as a basis for experimenting with, reflecting on,
and revising practice.

2. The educator draws upon professional colleagues within the school and oflessipnal resources
as supports for reflection, problem solving, and new ideas, actively sharing experiences and seeking
and giving feedback.

3. The educator demonstrates the skills necessary to contribute to the school improvement process

(QPA) in Kansas.
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Standard #10 The educator fosters collegial relationships with school personnel, parents, and

agencies in the larger community to support all students' learning and well-being.

Knowledge

1. The educator understands schools as organizations within the lewgenunity context and
understands the operations of the relevant aspects of the system within which he or she works.

2. The educator understands how factors in the students' environment outside of school (e.g., family
circumstances, community environmentsallle and economic conditions) may influence students'
lives and learning.

Performance

1. The educator participates in collegial activities designed to make the entire school a productive
learning environment.

2. The educator consults with parents, counseldtrerceducators within the schools, and professionals

in other community agencies.

The educator identifies and uses community resources to foster learning for all students.

The educator establishes respectful and productive relationships with parentsrdiarnguérom

diverse home and community situations and seeks to develop cooperative partnerships in support of

learning and welbeing for all students.

5. The educator talks with and listens to all students, is sensitive and responsive to clues of distress,
investigates situations, and seeks outside help as needed and appropriate to remedy problems.

Standard #11 The educator demonstrates the ability to integrate across and within content fields to

enrich the curriculum, develop reading and thinking skills, and facilitate all students' abilities to

understand relationships between subject areas.

Knowledge

1. The educator has depth of knowledge in his or her subject matter.

2. The educator understands the importance of integrating knowledge from a discipline adross an
within other fields.

3. The educator has knowledge of reading and thinking skills that pertain to learning a discipline and to
integrating that discipline to other content fields.

4. The educator understands the relationships among and between variousnsattgrdields.

Performance

1. The educator creates interdisciplinary learning experiences that allow all students to integrate
knowledge, skill, and methods of inquiry from several subject areas.

2. The educator effectively uses multiple representations andrmeedbns to help all students construct
new knowledge by building on prior student understandings.

3. The educator, as an individual and a member of a team, selects and creates integrated learning
experiences that are appropriate for curriculum goals, relewamll learners, and based upon
principles of effective instruction.

4. The educator uses reading and thinking skills strategies to assist all students in learning about the
relationships among and between various subject matter fields.

Standard #12 The educator understands the role of technology in society and demonstrates skills

using instructional tools and technology to gather, analyze, and present information, enhance

instructional practices, facilitate professional productivity and communication, and help all

students use instructional technology effectively.

Knowledge

1. The educator understands different kinds of technologies available to society and the roles these
technologies play.

2. The educator has knowledge of the uses of a variety of media comtimmiwels and techniques to
enrich learning opportunities.

3. The educator understands how technology and other instructional tools can be used to enhance
instructional practices, enhance professional development, and facilitate professional productivity.

hw
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4. The educator understands the sociological, ethical, and economic issues related to technology use.

5. The educator understands the role of technology in gathering, analyzing, and presenting information
and managing educational change.

Performance

1. The educalr utilizes a variety of appropriate instructional technology and tools to prepare and deliver
instruction.

2. The educator plans and teaches lessons in which all students apply technology and other instructional
tools and resources appropriately and effetyiv

3. The educator uses appropriate technology to gather, analyze, and present information, enhance

professional development and learning, and facilitate professional productivity.

Standard #13 The educator is a reflective practitioner who uses an understanding of historical,
philosophical, and social foundations of education to guide educational practices.

Knowledge

1. The educator understands how and why the American system of education developed.

2. The educator has critical awareness of the norms and valbeeim in the American system of
education.

3. The educator understands how social forces have shaped and continue to shape American education.

4. The educator is aware of the ethical standards that should guide the professional teacherOs interaction
with all students, colleagues, parents, and members of the community.

5. The educator understands how educational policy is formulated and how it affects classroom
practices.

6. The educator understands legal issues that impact all students, classrooms, teachersatw®yinistr
and parents.

Performance

1. The educator uses knowledge of historical, philosophical, and social foundations of education to
guide interaction with all students, colleagues, parents, and community members in a manner that
demonstrates respect for thesmpersons.

2. The educator uses knowledge of historical, philosophical, and social foundations of education to
guide instruction, educational practices, and decision making.

3. The educator supports policies and practices that promote student welfare andrdertlo

4. The educator follows all legal requirements for working with all students, other teachers,

administrators, and parents.
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Caode O Caompetent Perforimance Forr IZansas Educaionrs
(Adapted by the Zansas State Board of Educaiion)

Competence Related to Cuwlum and Instruction
The competent educator promotes inquiry, promotes the acquisition of knowledge and formulates
instruction as it relates to the assignment.
1. The Kansas educator shall demonstrate knowledge of curriculum and instruction appropriate to
the assignment.
2. The Kansas educator shall demonstrate the use of instructional objectives to meet student needs.
3. The Kansas educator shall demonstrate techniques in meeting student needs to promote learning.

Competence Related to Evaluation
The competent agtator establishes evaluation practices to promote learning.
1. The Kansas educator shall evaluate curriculum and instructional goals.
2. The Kansas educator shall assess individual growth appropriate to the assignment.

Competence Related to Management
The competent educator promotes management skills to foster individual growth.
1. The Kansas educator shall demonstrate skill in the management of individuals.
2. The Kansas educator shall comply with the management requirements of local school board
policies, state ragations and state laws.

Competence in Human Relations

The competent educator possesses the human relations skills, which promote the school programs.
1. The Kansas educator shall work cooperatively with others.
2. The Kansas educator shall demonstrate conflamiagement skills.
3. The Kansas educator shall demonstrate communication skills.

Ethical Conduct Related to Students
1. The Kansas educator shall refrain from disclosing confidential or damaging information that
affects the student unless disclosure is reguiny district policy or law.
2. The Kansas educator shall refrain from using professional relationships with students for personal
or private advantage.
3. The Kansas educator shall make reasonable effort to protect the student from conditions
detrimental to larning, health or safety.

Ethical Code Related to the District
The Kansas educator shall fulfill the employment obligations to the district.
1. The Kansas educator shall refrain from falsifying any documents related to the employment
process.
2. The Kansas edator shall adhere to the conditions of the contract.
3. The Kansas educator shall accept no gratuities, gifts or favors that influence professional
decisions.
4. The Kansas educator shall refrain from willfully making false statements about the operation of
theschool district.
Ethical Conduct Related to the Profession
The ethical educator promotes personal integrity and honesty in the performance of professional
responsibilities.
1. The Kansas educator shall maintain professional effectiveness by respectingyang thizelaw.
2. The Kansas educator shall refrain from disclosing confidential or damaging information that
affects colleagues unless disclosure is required by district policy or law.
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Foirt 4 iays State Univers 3 1 Teacher Education Unit
Praofessional Cade of Ethics forr Teacher Educaiorrs
Preamble:

This code serves as the foundation for all educators who prepare aspiring teachers, school administrators
and educational support personnel. It publicly affirms the profession's core values, commitments and
responbilities. At the heart of the code is the fundamental commitment to students. Their education and
well being are paramount in all professional decisions and actions. Teacher educators agree to support the
highest professional standards.

Principle I:
Commitment to Students
¥ Teacher educators advocate for all learners
¥ Teacher educators recommend for licensure only those aspiring educators who are committed to
students and who meet the qualifications set by the education unit

Principle I1:
Commitment to Aspiring Educators
¥ Teacher educators offer aspiring educators rigorous academic programs based on relevant
research and best practice
¥ Teacher educators respect multiple viewpoints and perspectives
¥ Teacher educators do not discriminate on the basis of eu#itimicity, race, socioeconomic
status, gender, exceptionalities, language, migrant status, religion, sexual orientation, and
geographical area.
¥ Teacher educators model responsiveness to diverse learnemdjfieflection and
professionalism

Principle I11:

Commitment to the Profession
¥ Teacher educators respect fellow colleagues and the profession
¥ Teacher educators contribute to the profession through research, teaching and service
¥ Teacher educators agree to support the highest professional standards

Adapted from: Freitas, David. A Professional Code of Ethics for Teacher Educators:
A Proposal to Stimulate Discussion and Debate.
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Forrtt IHays Statie University Teacher I_ou cation Winit

Dispasition St

_|. _

The Professional Edator at Fort Hays State University believes that all students can learn and
takes into account the following dispositions.

The candidate:
a Is highly sensitive to and demonstrates respect for student differences;

a Engages in and reflects on profasal learning opportunities;

a Assumes professional education roles in areas such as attire, preparation, punctuality,
appropriate language usage, communication skills, and/or interpersonal relationships;

a Advocates, models, and teaches safe, Egglethical uses of digital information and
technology; and

a Exhibits the dispositions toward practice and implementation of education pedagogy.
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The Conceptual Framework for Professional Educators at FHSU

"Education professionals prepared at Fort Hes State University will have the technological,

pedagogical

and content knowledge, skills and dispositions to design, lead, model, and teach collaboratively in

diverse settings."

Technological, Pedagogical, and Content Knowledge

Elements Descriptors
;TPACK 1DbCandidates integrate curre ¥ Utilizes a variety of materials and media resources and contmually.
iand emerging digital tools to collect, adapts to changes to technology I
ianalyze, and present information. I
I I
ITPACK 2DbCandidates demonstrate | ¥ Communicates clearly and effectively in speaking, writing, and othd
Iproficiencyin oral and written media in various settings
'communication skills. ¥ Uses effective questioning skills and effectively facilitates dISCUSSI(.JI
TPACK 3bCandidates select, design, ¥ Uses appropriate assessments to evaluate stated objectives :
admlnster and interpret a variety of | ¥ Uses a variety of assessment tools I
.approprlate assessments. ¥ Adapts resources/tools to meet student needs I
I ¥ Maintains records accurately to monitor student achieméme I
| |
'TPACK 4bCandidates incorporate | ¥ Provides clear and appropriate behavioral expectations :
Itheorles and research to design and | ¥ Helps students work productively and cooperatively with each othe:
implement effective learning ¥ Includes both verbal and nonverbal communication |
environments for all students. ¥ Establishes and maintains positive and safe classroom/school/distn
environment I
¥ Uses a variety of motivational strategies to achieve learning I
¥

Encourages student ownership of classroom/school/districitagito !
foster learning '

¥ Uses a variety of specific strategies to support the diverse tapestryI
United States and the world
¥ Uses research processes to improve practice
IMTechnological Knowledge
ITK 1 BCandidates model and teach si ¥ Technology is appropriately and effectively used within a

legal, and etfcal use of digital
Iinformation and technology.

classroom/school/district setting

;Technological Content Knowledge

ITCK 1DbCandidates design/facilitate | ¥ Utilizes specific technologies that are best suited for addressing sui
idiverse learning activities that matter learning !
:incorporatedigital tools and resources| ¥ Prepares students/teachers in highly individual and flexible ways :
'Content Knowledge '
CK 1DbCandidates design/facilitate | ¥ Demonstrates knowledge of contstandards :
|eSSOHS/0pmumtleS that reflect subjeq ¥ Has clear, appropriately written objectives for instruction |
,content and academic knowledge. | ¥ |nstruction provides for assessment which is linked to objectives 1
I ¥ Creates both short atahg-range plans I
! ¥ Creates plans that activate prior knowledge and promote critical th#
: ¥ Is prepared to teach lessons :

¥ Shows creativity in lesson design/facilitation .
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Includes Anticipatory Set, Procedures, and Closure in lesson plan

:CK 2P Candidaes design/facilitate anc
Iimplement interdisciplinary units of
jstudy.

|

Integrates instruction across multiple content areas
Integrates instruction within the content area
Aligns instruction to professional/state standards

IPedagogical Content Knowledge

IPCK 1 BCandidates make/facilitate
:curricular decisions based on data.

K

K K K K

Uses formal and informal assessment strategies to evaluate stude
learning

Provides feedback to students/teachers

Maintains accurate records

Uses a variety of resources in evaluatingicutum

Reflects on experiences in the classroom/school/district and revisel
practices accordingly I

{
I
I
I
I
I
y
I
I
I
I
I

IPCK 2B Candidates collaborate with
:other professionals to identify and des
;Strategies and interventions to ensure
jStudent/teacher learning.

¥ Supports Rsponse to Intervention to identify and provide appropria

|
1
) . 1
intervention for all students |
Demonstrates an understanding of the importance of interdiscipling

collaboration to enhance the learning of all students and teachers
|

|
IPCK 3bCandidates design/féditate ang
ladapt lessons/opportunities to meet th

Idiverse needs of all students.
1

Creates and implements instruction that accommodates different la

styles, needs, and abilities 1
I

:PCK 4bCandidates reflect on their | ¥ Evaluates student learning and bases future instruction on assesse’I

practice and make necessary adjnents ¥ Uses a variety of assessment tools that address individual learning,

Ibased on data to develop effective

jearning opportunities for all students

jand teachers.

iIPedagogicaKnowledge

IPK 1DCandidates model the ¥ Models the value of differences and respect for others

ldispositions expected of professional | ¥ Works collaboratively with school personnel, communities, fantlies

:_GdU_Cat_OfS as identified in state and | ¥ |s ethical and professional in practice :

institutional standards. ¥ Maintains confidentiality :
¥ Establishes productive relationships with families in support of stug

K

learning and welbeing
Dresses professionally and has proper hygiene

'PK 2bCandidates engage in and best
lon professional learning opportunities

K

¥

¥

Reflects on constructive feedback

Engages in professional learning through involvement in education
organizations

Reflects on experiences in the classroom/school/district and revisey
practices accordingly |
Usesprofessional literature, the wisdom of colleagues and other |
resources to support own growth as a professional !
Understands the roles and responsibilities of educators and the qu
and contribution of education organizations

iTechnological Pedagogical Kkowledge

ITPK 1DBCandidates communicate and ¥

Icollaborate using digital tools.

Uses technology to communicate and collaborate with stakeholdert
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Technological
Pedagogical Content
Knowledge
(TPACK)

Technological Technological

Pedagogical Tﬁchnollodgical Content
Knowledge owiecge Knowledge
(TPK) (TCK)

Pedagogical
Knowledge
(PK)

Content
Knowledge
(CK)

Pedagogical
Content
Knowledge

Contexts
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Faoirt: Hays State University Teacher Education Unit

DIVERSITYN Differences among groups of people andviiiials based on culture, ethnicity,
race, socioeconomic status, gender, exceptionalities, language, migrant status, religion, sexual
orientation, and geographical area.

The followingDiversity Proficiencies are addressed in coursework and clinical eéepees at
Fort Hays State University.

The candidate:

1. Recognizes and explains the nature of diversity in the community to inform instruction;

2. Understands and can articulate characteristics and attributes of student populations which
contribute 6 commonality and differences;

3. Recognizes and applies appropriate educational options for all students;

4, Understands and applies results of assessment data for educational placement and
accommodations;

5. Utilizes appropriate technology to gatlrd disseminate information;

6. Reflects on diversity experiences from a variety of perspectives (emotional,

informational, and developmental) for diagnostic purposes angresith.
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CLASSROOM MANAGEMENT

Fort Hays State
University
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Suggestions for Success

Meet with the principal

Meet with the mentor

Learn about the library

Meet other school personnel

Locate a place designated for keeping personal effects and a place for personal use

Create class seating arrangements, class lists, and daily schedule

Learn student names

Learn clerical duties such as attendance reports, collecting money, etc.

Begin planning for a unit

Obtain teaching guides and manuals in the selected areas of instruction

Become acquainted with fire, tornado drills and civil defense procedures

Find out whee materials are stored in room and in building

Learn procedures for filing student materials, instructional materials, and making entries into
permanent records

Confer with the mentor concerning planning, instruction, and evaluation of students

Have a gobsetting meeting with your mentor and university supervisor

Become familiar with the school and the district reporting system

Become familiar with school and classroom policies concerning discipline

Become acquainted with what is expected of studentdaiss avork and homework and the
guality of work expected from each student

Learn procedure for getting students to and from special classes, if applicable

Arrange for visits with support personnel to learn what their duties are (e.g. nurse, lunchroom
persomel, custodians, special teachers)

Demonstrate familiarity with procedures for photocopying materials including use and care of
mechanical equipment

Become aware of students with special needs

Become acquainted with school and classroom policies for @ailals and late dismissals
Systematically assess the learning needs and progress of students with whom you work
Learn sources for securing outside materials for topics you are teaching

Learn to operate and care for available mechanical equipment (egegreleorder, computers,
video machines, and overhead projector)

Make frequent selfppraisals

Plan for parent conferences

Follow each teaching experience with a brief-ssifluation

Become familiar with various diagnostic and prescriptive materials ugétgdhe school year
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Classroom Management

Effective classroom management is proactive. By thoughtfully establishing the physical and
psychological environments in a classroom, teachers can prevent much misbehavior. Most candidates
enter into their teadhg experience with a nasve trust in students. If you have had little or no experience,
you are likely to believe that if you treat students fairly, they, in turn, will treat you fairly. Perhaps it is
logical to reason that if you are enthusiastic andci@mtious about your teaching, they will respond with
enthusiasm and vigor.

Before long, you may begin to recognize that classroom control can be a major problem. Unless you can
satisfactorily control a class and arrive at some order, you cannot begach.

When there is a matter of discipline, you will need to be firm and admonish that person for breaking rules.
Be fair, be honest, and be patient with the individual, letting him or her know that you care about his or
her behavior and that you wantdo all you can to help improve the behavior with his or her cooperation.

To establish your discipline plan for the classroom, you need to consult the school district discipline
policy. This will give you the rough guidelines and the procedures. \Whemrstablish your plan, have

no more than five rules. Make sure you can live with and enforce the rules you have established for your
classroom management plan.

Establishing and communicating your discipline plan are the easy parts. Now you musd émdgolan
that you have developed. The first few days are the key to your enforcement. It is more effective to be
strict with classes in the beginning of the semester and to loosen up as the year progresses.

Some OD00s:0

1. Be consistent every day saththe student knows what to expect.

2. Get to know your students as soon as possible. Learn their names as quickly as you can. Keep
the seating chart handy for reference when conducting a class.

3. Work for a OweO feeling in the classrbotny to make all feeh part of the group.

4. Prepare your lessons very thoroughly. This will give you a feeling of security in what you are
doing.

5. Develop a sincere enthusiasm (itOs contagious).

6. Analyze your voice qualities. A wethodulated voice helps achieve control.

7. The caoisequences should be immediate. Allowing the student to remain after school a week later
does not have the same effect as staying in that night.

8. Remind them that they are responsible for their actions. Other classmates have a right to their
education.

9. Bepositive. Let them know that you still care.

10. Carefully analyze the reasons for your temporary losses of control.

11. Evaluate your control techniques with your cooperating teacher.

12. Plan activities that will keep students busy in a constructive way. Owvebplat least 15
minutes each day. Wetirganized teachers rarely have classroom management problems.

Preventive Discipline Techniques

Preventive discipline techniques can help anticipate and prevent potential disruptions in the classroom.
With your survisor, review your lesson plans to see where some of the preventive discipline techniques
may be used such as Obetween activity fillersO and Oadjusting tetdamdor individual learners.O
Observe experienced teachers to learn when preventiveliisctechniques are used and how these
affect classroom behaviors.
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10.

11.

Give students a legitimate break
After a particularly difficult or frustrating assignment, allow the students to take a break. Change
the activity to one that is not graded.

Avoid rapd transitions
Give directions only after students have completed one assignment and are ready to listen.
Students unable to process material quickly may become frustrated and act out.

Avoid choppy transitions
After an activity has been started, seeiibtigh to completion before beginning a second activity.

Avoid teacher distractions

DonOt be easily distracted by an accidental stimulus. If you notice a paper on the floor, for
example, ask students to pick it up after the discussion has been comaséhctions can

cause a break in student concentration.

Develop some filler between activities
Design interesting class breaks between activities, after difficult or frustrating tasks. Filler
activities can include journal writing, riddles, or recibats.

Divert student attention B
Sidetrack a disruptive student by calling the studentOs attention to something on the board, to
anotherOs work, requesting applause or appreciation of anotherOs work.

Develop unspoken signals
A simple stare, raised eyebroflicking the lights on and off, or remaining silent and waiting,
will let the group know their attention is necessary.

Learn student tolerance levels

Change the pace of the class when work is difficult, does not match their learning style, or has
been gang on for a prolonged period. Anticipate-sdhool activities and holidays with quiet
lessons just before the event or at the end of the day.

Move close to the disruption
Move around the classroom. Standing close to a trouble spot gives studentpptbe and
attention needed to continue learning.

Overlook minor disturbances
If the behavior is not directly interrupting learning, or is a-time or infrequent event, ignore the
behavior if possible.

Use logical consequences
Make a direct appeal todical consequences. The class that takes five minutes longer will have
five minutes less for a fun activity. Logical consequences allow students to realize it is up to
them to make the change.

41 1/30/2013



12.

13.

14.

15.

Remove potentially disruptive objects
Quietly collect potetially disruptive objects and hold them until the end of the day. This

discourages others from bringing objects to the classroom.

Use the power of touch 3
Simply placing a hand on the studentOs shoulder, or a finger on the back of a hand, can serve to

calmtension or anger.

Use adequate wait time

Allow at least three seconds after asking questions and before calling for responses. Extend wait
time before responding to questions from students.

Use praise effectively
Praise is the best preventive measuorectirbing disruptions.
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Providing Clear Instructions

After the classroom rules are decided, explained to the students, and posted in the classroom, it is the
teacherOs responsibility to provide clear instructions. A teacher cannot set up a ruley fexpaeted
behavior, but a simple, direct instruction such as, OThis is what | want you to doEO should be tried before
more complicated techniques are initiated.

Corrective feedback or instructions such as, OThis essay is unclearO or OYour work rmesadntay

are too vague and promote student frustration. More instructive comments would be, OWhat do you think
about including ____ in the second paragraph of the essay?0O or OPerhaps it would help to check your
work against the listing on page 26 befoemdling it in.O Precise instructions cue students that you really
care about their work and are interested in their progress.

In addition to precision, be consistent in providing routine instructions and check with students for
feedback about how well thiestruction is communicated. In some cases, it might be helpful for the
students to explain what they have been instructed to do. A teacher should give instructions only when
students are paying attention.

Examining this list of instructions may be hielbin evaluating how to be more specific.

Vague Explicit
1. Come in before school and make Come in at 7:45 and finish the essay
up the rest of the literature test. on the literature test.
2. Show you have some responsibility. Demonstrate respoitdlity by

completing your homework assignments without
being reminded.

3. DonOt be so immature. Spit wads are not thrown during
Algebra Il class. Note passing is not allowed
during class discussions.

4. DonOt take too long in the bathroom. You have five minutes to go to the
bathroom and wash the ink off your hands.

5. Show you have some manners. Raise your hand. I0Il call upon you
when has finished talking.
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Sample Daily Lesson Plan

Subiject: Date:

ObjectivegStandards: Outline:

Instructional Materials:

Adaptations/Modifications: (including special needs and ESOL)

Assignment:

Evaluation:

Closure:
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Discussion Topics

Below are suggested topics to discuss between the Transition Teacher and mento
certain times in the semester. Through discussion of the topics, university supervisors (

focus the Transition TeacherOs professional development.

Early Semester

Mid Semester

Late Semester

Schedules Verbal Skills Discipline Small Groups Various
Teaching
Strategies
Student Questioning Motivation Individualization | Potential for
Punctuality Techniques Growth
Cooperation Planning Ability | Use of Praise Content Professional
Knowledge Development
Communication | Activities Use of Feedback| Self-analysis Caring about
Skills (variation) Students
Enthusiasm for | Appropriate Teacher Student Needs | Attitude toward
teaching Level Movement teaching
Observation Starting class Probing Gender bias Rapport with
Skills effectively others
Attitude Transition time | Wait time Overlapping Follow through
Tact Adaptation Clarity of Use of signals Confidence
instruction
Relationships Content at Expectations for| Questioning Levels of
appropriate leve| students patterns learning
Absences Student centere( Non-verbal Work with high | Accepting of
skills achievers feedback
Attention to Physical Content Work with low
detail environment Knowledge achievers
Developing Clarity of Field trips Non-classroom
objectives presentations supervision
Standards Sequencing of | Communication | Use of media
materials skills
Ending class Communication
effectively with parents
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General Observation Guide

We suggest Transition Teachers keep a daily journal so they can discuss the following topics with their
mentor.

1.

2.

10.

11.

12.

13.

14.

List classroom rules;ascribe the physical plan of the class and student movement.
Identify effective, motivational techniques (praise, simulation, success opportunities).
Outline a typical morning or class period.

Identify questioning strategies: levels (BloomOs Taxonomgponse patterns; wait time; who is
asked; when are they asked?

Describe how groups are establisNedr what purpose do you do this?

Outline interaction patterns among students in the class.

Check for student understandfhigvhat methods are used and whdo you do this?
Guided practic How/When do you implement this?

Describe strategies used to create interest or establish a mental set for learning.

Independent practice. Describe how it is orgarfizedhat are students who finish early expected
to do? When is time allotted for independent practice?

Give examples of how you OcatchO students being good.
Identify three activities in which students are responding with interest and enthusiasm.
Identify three signals or neverbal cues you use to conttbk class. When are they used?

Describe the behavior of three students who seem to have lost interest.

15. What classroom routines are evident? (Taking roll, lunch count, distributing papérs, etc
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