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CRJ 675 Correctional Administration
Fort Hays State University
College of Arts, Humanities, & Social Sciences
Department of Criminal Justice

	1. COURSE INFORMATION 	



1.1. 3 Credit Hour Course 
1.2. Fall 2020 
1.3. Class meets Tuesdays from 1:30 – 4:20
1.4  Course will fulfill undergraduate or graduate credit

	2. INSTRUCTOR INFORMATION



2.1. Instructor Contact Information
Name
Contact Info

2.2. Contact Procedure and Policy
Students are welcome to contact me by phone, email, or at my office.  Please include the course number in the subject line of email correspondence.  I will respond to email within 48 hours of receipt of the notification.  If the 48 hours occurs during a weekend, holiday, or University break, I will respond the next business day.

2.3. About the Instructor




	3. TEXTBOOK AND COURSE MATERIALS



3.1. Required Materials
Seiter, R. P.  (2017). Correctional administration: Integrating theory and practice, 2nd Ed.  Upper 	Saddle River, NJ: Pearson Education, Inc.   ISBN: 978-0-13-377076-6

3.2. Supplementary Materials ARE AVAILABLE ONLINE.  

MODULE 1: Correctional Management & Administration

Baker, T., Gordon, J. A., & Taxman, F. S. (2015). A hierarchical analysis of correctional officers’ 	procedural justice judgments of correctional institutions: examining the influence of 	transformational leadership. Justice Quarterly, 32(6), 1037-1063.

Callier, J. G. (2015). Transformational leadership and whistle-blowing attitudes: Is this relationship		mediated by organizational commitment and public service motivation? American Review of		Public Administration, 45(4), 458-475.

Cerrato, S. (2014). Achieving reform in unstable correctional institutions: a theoretical perspective–	revisited. Contemporary Justice Review, 17(2), 273-296.

Hyatt, J. M., & Libby, C. J. (2016). Exploring the Evidence-Based Policy Landscape in Community 	Corrections: Results from a Statewide Agency Survey. Translational Criminology, 19.

Kifer, M., Hemmens, C., & Stohr, M. K. (2003). The goals of corrections: Perspectives from the 	line. Criminal Justice Review, 28(1), 47-69.

Lambert, E. G., Hogan, N. L., Barton-Bellessa, S. M., & Jiang, S. (2012). Examining the relationship 	between supervisor and management trust and job burnout among correctional staff. Criminal 	Justice and Behavior, 39(7), 938-957.

Martinson, R. (1974). What works? Questions and answers about prison reform. The Public Interest, 35, 	22.

MODULE 2: Managing Correctional Staff

Cullen, F. T., Jonson, C. L., & Mears, D. P. (2016). Reinventing community corrections. Crime and Justice, DOI: 	10.1086/688457.

Lambert, E. G., Hogan, N. L., Altheimer, I., & Wareham, J. (2010). The effects of different aspects of 	supervision among female and male correctional staff: A preliminary study. Criminal Justice 	Review, 35(4), 492-513.

Matz, A. K., Wells, J. B., Minor, K. I., & Angel, E. (2013). Predictors of turnover intention among staff in 	juvenile correctional facilities: The relevance of job satisfaction and organizational 	commitment. Youth Violence and Juvenile Justice, 11(2), 115-131.

Moynihan, D. P., & Soss, J. (2014). Policy feedback and the politics of administration. Public 	Administration Review, 74(3), 320-332.

Robinson, G. (2016). The Cinderella complex: Punishment, society and community 	sanctions.  Punishment & Society, 18(1), 95-112.




MODULE 3: Managing the Environment

Fulcher, P. A. (2011). Hustle and flow: Prison privatization fueling the prison industrial 	complex. Washburn LJ, 51, 589.

Griffin, M. L., Hogan, N. L., & Lambert, E. G. (2012). Doing “people work” in the prison setting: An 	examination of the job characteristics model and correctional staff burnout. Criminal Justice and 	Behavior, 39(9), 1131-1147.

Labrecque, R. M., & Mears, D. P. (2019). Prison system versus critics’ views on the use of restrictive 	housing: Objective risk classification or ascriptive assignment?. The Prison Journal, 99(2), 194-	218.

Lindlof, T. R. (1986). Social and structural constraints on media use in incarceration. Journal of 	Broadcasting & Electronic Media, 30(3), 341-355.

Quirouette, M. (2018). Community practitioners in criminal courts: Risk logics and multiply-	disadvantaged individuals. Theoretical Criminology, 22(4), 582-602.

MODULE 4:  Managing Prisons 

Brandt, A. L. (2012). Treatment of persons with mental illness in the criminal justice system: A literature 	review. Journal of Offender Rehabilitation, 51(8), 541-558.

Byrne, M. K., & Howells, K. (2000). Key issues in the provision of correctional services for women.

Butler, H. D., & Steiner, B. (2017). Examining the use of disciplinary segregation within and across 	prisons. Justice Quarterly, 34(2), 248-271.

Jewkes, Y. (2014). Punishment in black and white: Penal “hell-holes,” popular media, and mass 	incarceration. Atlantic Journal of Communication, 22(1), 42-60.

Latessa, E. (2012). Why work is important, and how to improve the effectiveness of correctional reentry 	programs that target employment. Criminology & Pub. Pol'y, 11, 87.

Phelps, M. S. (2011). Rehabilitation in the punitive era: The gap between rhetoric and reality in US prison 	programs. Law & society review, 45(1), 33-68.

Rocheleau, A. M. (2014). Prisoners’ coping skills and involvement in serious prison misconduct. Victims 	& Offenders, 9(2), 149-177.

MODULE 5:  Issues for Now and the Future

Goshe, S. (2019). The lurking punitive threat: The philosophy of necessity and challenges for 	reform. Theoretical Criminology, 23(1), 25-42.

Hackett, C. (2013). Transformative visions: Governing through alternative practices and therapeutic 	interventions at a women’s reentry center. Feminist Criminology, 8(3), 221-242.

Kruttschnitt, C., Slotboom, A. M., Dirkzwager, A., & Bijleveld, C. (2013). Bringing women’s carceral 	experiences into the “new punitiveness” fray. Justice Quarterly, 30(1), 18-43.

Taxman, F. S., Pattavina, A., & Caudy, M. (2014). Justice reinvestment in the United States: An empirical 	assessment of the potential impact of increased correctional programming on 	recidivism. Victims & Offenders, 9(1), 50-75.

3.3. Technology Requirements
Students must have a TigerNetID to access the course in Blackboard.

Hardware requirements: To meet basic security, networking, and upgrade requirements, your computer should be running Windows 7 (or newer) or Mac OS X (or newer).  Ideally, your computer’s warranty should be supported by the manufacturer throughout your college career.  Chromebooks and iPads are not recommended for use as your primary device due to limited functionality.  No additionl specific technology requirements apply for this course.

Software requirements:  Enrolled students at FHSU can take advantage of a variety of options to get FREE and/or discounted software for personal devices at www.fhsu.edu/tigertech/software/.  Students will need access to Microsoft Word and PowerPoint to complete course assignments.  In addition, students are encouraged to utilize Google Chrome or Mozilla Firefox to access Blackboard.
	
	4. COURSE DESCRIPTION



4.1. Course Description
This course examines the evolution of the American correctional system, including explanations, theories, policies, and practices.  Issues facing correctional managers will be explored, including administrative processes for managing these issues.

	5. COURSE OBJECTIVES



5.1. Course Objectives
CLO 1 Analyze the evolution of corrections and cultural changes that influence practice 
CLO 2 Develop a model of future sentencing options and correctional alternatives
CLO 3 Demonstrate a critical understanding of issues – practical and ethical – facing the broad field of corrections and corrections administration
CLO 4 Explore management styles, including those that are most effective in responding to citizens, politicians, the press, and staff employed in correctional careers

		6. TEACHING, LEARNING METHODS, & COURSE STRUCTURE



6.1. Methods of Evaluation
Students are expected to read assigned readings; complete written and discussion board assignments; and critical thinking paper.  Late assignments will not be accepted unless special 	arrangements have been made with the instructor.  


6.2. Instructional Approach	
As the instructor of this course, my role is to facilitate the learning process.  Students complete the assigned readings, written assignments, and engage in reflective, analytical, ongoing discussion with classmates and instructor.  While the intent is to not alter the course, this syllabus, along with the course outline and schedule, is subject to change by announcements made in class.

6.3. Course Structure 	
Students are responsible for following the course schedule, which includes course readings, written assignments, and discussion in class and through posts in Blackboard.  These tasks are ongoing and participation is crucial for students to achieve success in this course. Discussion develops important critical thinking skills as students are encouraged to ask questions of themselves, classmates, and the material.  In addition, students will support their viewpoints through inclusion of outside information.  Opinions are encouraged while supporting those opinions is required.

Undergraduate Course Requirements
Module Assignments:  There are five (5) learning modules in this course.  A written scenario-based assignment is assigned for each module, capturing an issue that students would encounter as a correctional administrator.  Completed assignments should be approximately 1250 – 1500 words.  Because some assignments may require more detail than others, final word count will vary and is only provided as a guideline rather than a requirement.  These assignments are worth 20 points each, for a total of 100 points, and will support each of the following units:
Module 1: Correctional Management & Administration
Module 2: Managing Correctional Staff
Module 3: Managing the Environment
Module 4: Managing Prisons
Module 5: Issues for Now and the Future

Grading rubric:

	Criteria
	4
	3
	2
	1

	Identification of the main issue/problem
	Identifies and understands all information requested from the scenario
	Identifies and understands most information requested from the scenario
	Identifies and understands some information requested from the scenario   
	Identifies and understands very little information requested from scenario

	Analysis of the issues
	Insightful and thorough analysis of all issues
	Thorough analysis of some issues
	Superficial analysis of some issues
	Incomplete analysis of the issues

	Comments on the effective solution(s) or strategy(ies)

	Well-documented, reasoned, and pedagogically appropriate comments on solutions, or proposals for solutions, to all issues within the scenario 
	Appropriate, well thoughout-out comments about solutions, or proposals for solutions, to most of the issues within the scenario
	Superficial and/or inappropriate solutions to some of the issues within the scenario
	Little or no action suggested and/or inappropriate solutions to any of the issues within the scenaior

	Links to course readings or additional research
	Excellent research into the issues with clearly documented links to class (and/or outside) readings 
	Good research and documented links to materials read
	Limited research and documented links to any readings
	Incomplete research and links to any readings

	Mechanics
	Free of spelling and grammatical errors
	Minor spelling or grammatical errors
	Consistent spelling and/or grammatical errors
	Significant spelling and/or grammatical errors that impede understanding of the material



Midterm Exam: Each student will complete a midterm exam, worth 100 points toward the final grade.  Students will select and respond to two (2) essay questions from a list provided.  Responses will be compiled in essay format, including complete sentences with thought to accurate sentence and paragraph structure, responding to all parts of the question.  Responses should be approximately 500 – 750 words for each question, for a total of 1000 – 1500 words.

Final Exam:  Each student will complete a final exam, worth 100 points toward the final grade.  Students will select and respond to two (2) essay questions from a list provided.  Responses will be compiled in essay format, including complete sentences with thought to accurate sentence and paragraph structure, responding to all parts of the question.  Responses should be approximately 750 – 1000 words for each question, for a total of 1500 – 2000 words.

Exams Grading rubric:
	
	4
	3
	2
	1

	Explanation of Issue

CLO 1
	Issue/problem to be considered critically is stated clearly and described comprehensively, delivering all relevant information necessary for full understanding.
	Issue/problem to be considered critically is stated, described, and clarified so that understanding is not seriously impeded by omissions.
	Issue/problem to be considered critically is stated but leaves some terms undefined, ambiguities unexplored, boundaries undetermined, and/or backgrounds unknown.
	Issue/problem to be considered critically is stated without clarification or description.

	Evidence:
Selecting and using information to investigate a point of view or conclusion

CLO 1
	Information is taken from source(s) with enough interpretation and/or evaluation to develop a comprehensive analysis or synthesis.  Viewpoints of experts are questioned thoroughly.
	Information is taken from source(s) with enough interpretation and/or evaluation to develop a coherent analysis or synthesis.  Viewpoints of experts are subject to questioning.
	Information is taken from source(s) with some interpretation and/or evaluation, but not enough to develop a coherent analysis or synthesis.  Viewpoints of experts are taken as mostly fact, with little questioning.
	Information is taken from source(s) without any interpretation and/or evaluation. Viewpoints of experts are taken as fact without question.

	Influence of context and assumptions
CLO 2 & 3
	Thoroughly (systematically and methodically) analyzes own and others’ assumptions and carefully evaluates the relevance of contexts when presenting a position.
	Identifies own and others’ assumptions and several relevant contexts when presenting a position.
	Questions some assumptions. Identifies several relevant contexts when presenting a position. May be more aware of others’ assumptions than one’s own (or vice versa).
	Shows an emerging awareness of present assumptions (sometimes labels assertions as assumptions). Begins to identify some contexts when presenting a position.

	Student’s position (perspective, thesis/hypothesis)
CLO 2 & 3
	Specific position (perspective, thesis/hypothesis) is imaginative, taking into account the complexities of an issue.  Limits of position (perspective, thesis/hypothesis) are acknowledged.  Others’ points of view are synthesized within position (perspective, thesis/hypothesis).
	Specific position (perspective, thesis/hypothesis) takes into account the complexities of an issue.  Others’ points of view are acknowledged within position (perspective, thesis/hypothesis).
	Specific position (perspective, thesis/hypothesis) acknowledges different sides of an issue.
	Specific position (perspective, thesis/hypothesis) is stated, but is simplistic and obvious.

	Conclusions and related outcomes (implications and consequences)
CLO 4
	Conclusions and related outcomes (consequences and implications) are logical and reflect student’s informed evaluation and ability to place evidence and perspectives discussed in priority order.
	Conclusion is logically tied to a range of information, including opposing viewpoints; related outcomes (consequences and implications) are identified clearly.
	Conclusion is logically tied to information (because information is chosen to fit the desired conclusion); some related outcomes (consequences and implications) are identified clearly.
	Conclusion is inconsistently tied to some of information discussed; related outcomes (consequences and implications) are oversimplified.



Graduate Course Requirements
Class Discussion/Participation:  Students are expected to attend class and actively participate in discussion. Class discussion is an important part of the educational process.  Efforts to incorporate valuable class discussion in a graduate seminar are only as effective as what students choose to put into it.  In an effort to promote engagement and discussion during each seminar, students will submit at least two questions that arose from each week’s readings to the correlating unit discussion board forum.  Each week (schedule determined first class meeting) a student will lead part of the discussion.

Participation will be evaluated on the extent to which students:
· Prepare for and actively engage in class discussion and activities (including leading discussions as scheduled);
· Raise informed discussion points;
· Connect the discussion to other readings, topic issues, and experiences;
· Ask questions;
· Contribute to maintaining a lively, respectful discussion by actively listening to other viewpoints and sharing the floor with others.

Participation will be graded on a scale of 0 – 2, where 0 = absent/not participating; 1 = present but not actively participating; and 2 – present and actively participating.  Participation accounts for 100 points, which is 20% of the course grade.  Total points will be calculated where each 0 (absent/not participating) results in a loss of 10 points and each 1 (present but not actively participating) results in a loss of 5 points.  Active participation will result in no loss of points. 

Critical Thinking Papers:  Students will submit a critical thinking paper in response to each learning module.  Assigned readings are from the required books as well as scholarly articles that have been provided as pdf documents in Blackboard.  The chapters from the Seiter text introduce key concepts while the assigned articles address research that evaluates/expands on those concepts.  Critical thinking papers will respond to the following questions:
1. Summarize the key argument(s) of the module;
2. Critically analyze the readings, looking for  strengths and limitations of the varying perspectives.
a. This is the most important part of the assignment
b. Critical thinking builds on accumulating knowledge, hence analyzing connections to previous units, in order to develop your own critical view of the issues facing  the study of criminal justice administration.
Papers should include no more than two pages of content, single-spaced, standard 1” margins, 12 pt Times New Roman Font.  Students should include a reference section at the end of each paper that lists all references used in the review.  An additional page can be included for the references. These papers will serve as a strong reference when completing the final exam.   In addition, these papers will be invaluable for completing the comprehensive examination toward the conclusion of your degree.  I cannot emphasize enough the importance of keeping a digital copy of these papers to reference when completing the comprehensive exam.

Each critical thinking paper is worth 20 points, on a scale where 1 – 3 = novice; 4 – 6 = emerging; 7 – 8 = showing strength; and 9 – 10 = advanced, for a total of 100 points possible. Students will not submit a critical thinking paper during the weeks they facilitate class discussion (see next section).

Martinson, Nothing Works Analysis: Students will submit a paper that criticially evaluates Robert Martinson’s controversial 1974 article, Nothing Works.   Select one of the following topic areas and explain Martinson's position on the issue:  
· Education and vocational training 
· The effects of individual counseling  
· Group counseling  
· The institutional environment  
· The effects ofsentencing  
· Probation or parole versus prison  
· Intensive supervision  
Locate at least two outside sources that support Martinson's position and two that reject his position (four sources total) on the selected issue.  Provide a brief overview of each article in the context of your discussion.  Finally, based on your review of this specific issue, do you agree or disagree with Martinson and the sources on what works?  Why or why not?  Completed paper should be approximately 1500 – 2000 words (not including  title page and reference section), 12-point Times New Roman font, 1-inch margins, and correct use of APA style.  This assignment is worth 100 points.

Grading rubric:
	Criteria
	4
	3
	2
	1

	Explanations of issues
CLO 1

	Issue/problem to be considered critically is stated clearly and described comprehensively, delivering all relevant information necessary for full understanding.
	Issue/problem to be considered critically is stated, described, and clarified so that understanding is not seriously impeded by omissions.
	Issue/problem to be considered critically is stated but description leaves some terms undefined, ambiguities, unexplored, boundaries undetermined, and/or backgrounds unknown.
	Issue/problem to be considered critically is stated without clarifications or description.

	Evidence: Selecting and using information to investigate a point of view or conclusion
CLO 1, 2 & 3

	Information is taken from source(s) with enough interpretation/evaluation to develop a comprehensive analysis or synthesis. Viewpoints of experts are questioned thoroughly.
	Information is taken from source(s) with enough interpretation/evaluation to develop a coherent analysis or synthesis. Viewpoints of experts are subject to questioning.
	Information is taken from source(s) with some interpretation/evaluation, but not enough to develop a coherent analysis or synthesis. Viewpoints of experts are taken as mostly fact, with little questioning.
	Information is taken from source(s) without any interpretation/evaluation. Viewpoints of experts are taken as fact without question.

	Influence of context and assumptions
CLO 2 & 3

	Thoroughly (systematically and methodically) analyzes own and others’ assumptions and carefully evaluates the relevance of contexts when presenting a position.
	Identifies own and others’ assumptions and several relevant contexts when presenting a position.
	Questions some assumptions. Identifies several relevant contexts when presenting a position. May be more aware of others’ assumptions than one’s own (or vice versa).
	Shows an emerging awareness of present assumptions (sometimes labels assertions as assumptions.) Begins to identify some contexts hen presenting a position.

	Student’s position (perspective, thesis/hypothesis)
CLO 2 & 3

	Specific position (perspective, thesis/hypothesis) is imaginative, taking into account the complexities of an issue. Limits of position (perspective, thesis/hypothesis) are acknowledged. Others’ points of view are synthesized within position (perspective, thesis/hypothesis).
	Specific position (perspective, thesis/hypothesis) takes into account the complexities of an issue. Others’ points of view are acknowledged within position (perspective, thesis/hypothesis).
	Specific position (perspective, thesis/hypothesis) acknowledges different sides of an issue.
	Specific position (perspective, thesis/hypothesis) is stated, but is simplistic and obvious.

	Conclusions and related outcomes (implications and consequences)
CLO 4

	Conclusions and related outcomes (implications and consequences) are logical and reflect student’s informed evaluation and ability to place evidence and perspectives discussed in priority order.
	Conclusion is logically tied to a range of information, including opposing viewpoints; related outcomes (implications and consequences) are identified clearly.
	Conclusion is logically tied to information (because information is chosen to it the desired conclusion); come related outcomes (implications and consequences) are identified clearly.
	Conclusion is inconsistently tied to some of the information discussed; related outcomes (implications and consequences) are over simplified.


Final Exam:  Each student will complete a final exam, formatted similarly to the comprehensive examination, worth 100 points toward the final grade.  Students will select and respond to two (2) essay questions from the list provided.  Responses will be compiled in essay format, including complete sentences with thought to accurate sentence and paragraph structure, responding to all parts of the question.  Responses should be approximately 2000 – 2500 words for each question, for a total of 4000 – 5000 words.
Exams Grading rubric:
	
	4
	3
	2
	1

	Explanation of Issue
	Issue/problem to be considered critically is stated clearly and described comprehensively, delivering all relevant information necessary for full understanding.
	Issue/problem to be considered critically is stated, described, and clarified so that understanding is not seriously impeded by omissions.
	Issue/problem to be considered critically is stated but leaves some terms undefined, ambiguities unexplored, boundaries undetermined, and/or backgrounds unknown.
	Issue/problem to be considered critically is stated without clarification or description.

	Evidence:
Selecting and using information to investigate a point of view or conclusion
	Information is taken from source(s) with enough interpretation and/or evaluation to develop a comprehensive analysis or synthesis.  Viewpoints of experts are questioned thoroughly.
	Information is taken from source(s) with enough interpretation and/or evaluation to develop a coherent analysis or synthesis.  Viewpoints of experts are subject to questioning.
	Information is taken from source(s) with some interpretation and/or evaluation, but not enough to develop a coherent analysis or synthesis.  Viewpoints of experts are taken as mostly fact, with little questioning.
	Information is taken from source(s) without any interpretation and/or evaluation. Viewpoints of experts are taken as fact without question.

	Influence of context and assumptions
	Thoroughly (systematically and methodically) analyzes own and others’ assumptions and carefully evaluates the relevance of contexts when presenting a position.
	Identifies own and others’ assumptions and several relevant contexts when presenting a position.
	Questions some assumptions. Identifies several relevant contexts when presenting a position. May be more aware of others’ assumptions than one’s own (or vice versa).
	Shows an emerging awareness of present assumptions (sometimes labels assertions as assumptions). Begins to identify some contexts when presenting a position.

	Student’s position (perspective, thesis/hypothesis)
	Specific position (perspective, thesis/hypothesis) is imaginative, taking into account the complexities of an issue.  Limits of position (perspective, thesis/hypothesis) are acknowledged.  Others’ points of view are synthesized within position (perspective, thesis/hypothesis).
	Specific position (perspective, thesis/hypothesis) takes into account the complexities of an issue.  Others’ points of view are acknowledged within position (perspective, thesis/hypothesis).
	Specific position (perspective, thesis/hypothesis) acknowledges different sides of an issue.
	Specific position (perspective, thesis/hypothesis) is stated, but is simplistic and obvious.

	Conclusions and related outcomes (implications and consequences)
	Conclusions and related outcomes (consequences and implications) are logical and reflect student’s informed evaluation and ability to place evidence and perspectives discussed in priority order.
	Conclusion is logically tied to a range of information, including opposing viewpoints; related outcomes (consequences and implications) are identified clearly.
	Conclusion is logically tied to information (because information is chosen to fit the desired conclusion); some related outcomes (consequences and implications) are identified clearly.
	Conclusion is inconsistently tied to some of information discussed; related outcomes (consequences and implications) are oversimplified.



Extra Credit:  Extra credit may be available throughout the semester at the discretion of the professor.

	7. COURSE SCHEDULE



This schedule is tentative and might change during the semester depending on how the course evolves. The content is subject to change depending on students’ interest and progress. Students will be notified of the changes through announcements either in the class or at the Blackboard course site.  All assignments are to be submitted by 11:59 p.m. Central Standard Time (C.S.T.) on the scheduled due date, UNLESS otherwise noted. 

	Weeks of:
	Course Material:
	Due:

	August 17 
	Course Introduction
Download  articles from Blackboard
	

	August 24, 

	Module 1: Read chapter 1 

Kifer, M., Hemmens, C., & Stohr, M. K. (2003). The goals of corrections: Perspectives from the line. Criminal Justice Review, 28(1), 47-69.

Martinson, R. (1974). What works?  Questions and answers about prison reform. The Public Interest, 35, 22.
	Post questions to discussion board – GR 

	August 31
	Read chapter 2

Baker, T., Gordon, J. A., & Taxman, F. S. (2015). A hierarchical analysis of correctional officers’ procedural justice judgments of correctional institutions: Examining the influence of transformational leadership. Justice Quarterly, 32(6), 1037-1063.

Callier, J. G. (2015). Transformational leadership
and whistle-blowing attitudes: Is this relationship
mediated by organizational commitment and public
service motivation? American Review of Public Administration, 45(4), 458-475.

Lambert, E. G., Hogan, N. L., Barton-Bellessa, S. M., & Jiang, S. (2012). Examining the relationship between supervisor and management trust and job burnout among correctional staff. Criminal Justice and Behavior, 39(7), 938-957.
	Post questions to discussion board – GR 

	September 7
	Read chapters 3 – 4 

Cerrato, S. (2014). Achieving reform in unstable correctional institutions: a theoretical perspective–revisited. Contemporary Justice Review, 17(2), 273-296.

Hyatt, J. M., & Libby, C. J. (2016). Exploring the Evidence-Based Policy Landscape in Community Corrections: Results from a Statewide Agency Survey. Translational Criminology, 19.
	Post questions to discussion board – GR 

Written Assignment – UG  
Critical Thinking Paper – GR 
Friday, September 11

	September 14,

	Module 2:  Read chapters 5 

Cullen, F. T., Jonson, C. L., & Mears, D. P. (2016). Reinventing community corrections. Crime and Justice, DOI: 10.1086/688457.

Matz, A. K., Wells, J. B., Minor, K. I., & Angel, E. (2013). Predictors of turnover intention among staff in juvenile correctional facilities: The relevance of job satisfaction and organizational commitment. Youth Violence and Juvenile Justice, 11(2), 115-131.

	Post questions to discussion board – GR 

	September 21
	Read chapter 6 – 7

Moynihan, D. P., & Soss, J. (2014). Policy feedback and the politics of administration. Public Administration Review, 74(3), 320-332.

Robinson, G. (2016). The Cinderella complex: Punishment, society and community sanctions.  Punishment & Society, 18(1), 95-112.
	Post questions to discussion board – GR 

	September 28
	Read chapter 8

Lambert, E. G., Hogan, N. L., Altheimer, I., & Wareham, J. (2010). The effects of different aspects of supervision among female and male correctional staff: A preliminary study. Criminal Justice Review, 35(4), 492-513.
	Post questions to discussion board – GR 

Written Assignment 2 – UG 
 Critical Thinking Paper 2 – GR 
Due Friday, October 2 

	October 5,

	Module 3: Read chapter 9   

Fulcher, P. A. (2011). Hustle and flow: Prison privatization fueling the prison industrial complex. Washburn LJ, 51, 589.
	Post questions to discussion board – GR 

Midterm Exam – UG Due Friday, October 9


	October 12
	Read chapter 10 

Griffin, M. L., Hogan, N. L., & Lambert, E. G. (2012). Doing “people work” in the prison setting: An examination of the job characteristics model and correctional staff burnout. Criminal Justice and Behavior, 39(9), 1131-1147.
	Post questions to discussion board – GR 

	October 19
	Read chapter 11

Labrecque, R. M., & Mears, D. P. (2019). Prison system versus critics’ views on the use of restrictive housing: Objective risk classification or ascriptive assignment?. The Prison Journal, 99(2), 194-218.

Lindlof, T. R. (1986). Social and structural constraints on media use in incarceration. Journal of Broadcasting & Electronic Media, 30(3), 341-355.

Quirouette, M. (2018). Community practitioners in criminal courts: Risk logics and multiply-disadvantaged individuals. Theoretical Criminology, 22(4), 582-602.
	Post questions to discussion board – GR 

Written Assignment 3 – UG 
Critical Thinking Paper – GR 
 Due Friday, October 23

	October 26,
 
	Module 4: Read chapter 12 

Butler, H. D., & Steiner, B. (2017). Examining the use of disciplinary segregation within and across prisons. Justice Quarterly, 34(2), 248-271.

Jewkes, Y. (2014). Punishment in black and white: Penal “hell-holes,” popular media, and mass incarceration. Atlantic Journal of Communication, 22(1), 42-60.

Rocheleau, A. M. (2014). Prisoners’ coping skills and involvement in serious prison misconduct. Victims & Offenders, 9(2), 149-177.
	Post questions to discussion board – GR 



	November 2
	Read chapter 13 

Brandt, A. L. (2012). Treatment of persons with mental illness in the criminal justice system: A literature review. Journal of Offender Rehabilitation, 51(8), 541-558.

Latessa, E. (2012). Why work is important, and how to improve the effectiveness of correctional reentry programs that target employment. Criminology & Pub. Pol'y, 11, 87.

Phelps, M. S. (2011). Rehabilitation in the punitive era: The gap between rhetoric and reality in US prison 	programs. Law & society review, 45(1), 33-68.
	Post questions to discussion board – GR 

	November 9
	Read chapter 14

Byrne, M. K., & Howells, K. (2000). Key issues in the provision of correctional services for women.
	Post questions to discussion board – GR 

Written Assignment 4 – UG 
Critical Thinking Paper – GR 
Due Friday, November 13

	November 16



	Module 5: Read chapter 15 

Hackett, C. (2013). Transformative visions: Governing through alternative practices and therapeutic interventions at a women’s reentry center. Feminist Criminology, 8(3), 221-242.

Kruttschnitt, C., Slotboom, A. M., Dirkzwager, A., & Bijleveld, C. (2013). Bringing women’s carceral experiences into the “new punitiveness” fray. Justice Quarterly, 30(1), 18-43.
	Post questions to discussion board – GR 

Martinson, Analysis  – GR Friday, November 20


	November 23
	FALL BREAK
	

	November 30
	Read chapter 16

Goshe, S. (2019). The lurking punitive threat: The philosophy of necessity and challenges for reform. Theoretical Criminology, 23(1), 25-42.

Taxman, F. S., Pattavina, A., & Caudy, M. (2014). Justice reinvestment in the United States: An empirical assessment of the potential impact of increased correctional programming on recidivism. Victims & Offenders, 9(1), 50-75.
	Post questions to discussion board – GR 

Written Assignment 5 – UG 
Critical Thinking Paper – GR 
Due Friday, December 4


	December 7  
	Semester wrap-up 

Bringing it all together
	


	December 14
	Finals Week
	Final Exam due Tuesday, December 15

Undergraduate & Graduate


	8. ASSESSMENT METHODS AND GRADING SCALE



UNDERGRADUATE STUDENTS: There are 300 points for this course. The grade you earn for this course depends on the total number of points you earn throughout the semester. The assessment methods and grading scale are as follows:

	Assessment Methods
	Unit Points
	Total Unit Points
	Percentage

	5 Module Assignments
	20
	100
	33%

	1 Midterm Exam
	100
	100
	33%

	1 Final Exam
	100
	100
	34%

	Total Points
	
	300
	100%



	Grading Scale
	Percent
	Points Earned

	A
	90.00 – 100%
	268.5 – 300   

	B
	80.00 – 89.99%
	 238.5 – 268   

	C
	70.00 – 79.99%
	208.5 – 238 

	D
	60.00 – 69.99%
	 178.5 – 208   

	U
	Below 59.99%
	Below 178.5



GRADUATE STUDENTS: There are 400 points for this course. The grade you earn for this course depends on the total number of points you earn throughout the semester. The assessment methods and grading scale are as follows:

	Assessment Methods
	Unit Points
	Total Unit Points
	Percentage

	5 Critical Thinking Papers
	20
	100
	25%

	Facilitating Class Discussion
	100
	100
	25%

	1 Martinson, Nothing Works Analysis
	100
	100
	25%

	1 Final Exam
	100
	100
	25%

	Total Points
	
	400
	100%



	Grading Scale
	Percent
	Points Earned

	A
	90.00 – 100%
	358 – 400    

	B
	80.00 – 89.99%
	318 – 357  

	C
	70.00 – 79.99%
	278 – 317  

	D
	60.00 – 69.99%
	 238 – 277   

	U
	Below 59.99%
	Below 238



	9. STUDENT HELP RESOURCES 



Students have access to academic services, technical support and student services at Fort Hays State University. You can find the resources online at http://www.fhsu.edu/ctelt/services/Student-Help-Resources/ 


	10. COURSE POLICIES



10.1. Class Participation
Class discussion is an important component of the learning process.  Students are encouraged to engage in an open dialogue about the issues as we seek to recognize and understand varying perspectives regarding a broad range of issues regarding the course material.   

10.2. Assignment Due Date
Students are expected to come to class with all reading, written, and oral assignments prepared and completed, when due.  Assignments will not be accepted for consideration after the class session when due, unless specifically approved by the instructor.  A semester schedule can be viewed in Section 7: Course Schedule.  

10.3. Procedures for Assignment Submission
Written assignments are to be submitted, as a Word document (or equivalent), in Blackboard.  

	11. UNIVERSITY POLICIES 



11.1. Academic Honesty Policy
Membership in the FHSU learning community imposes upon the student a variety of commitments, obligations and responsibilities. It is the policy of FHSU to impose sanctions on students who misrepresent their academic work. These sanctions will be selected by appropriate classroom instructors or other designated persons consistent with the seriousness of the violation and related considerations…  Students participating in any violation of this policy must accept the consequences of their actions. Classroom instructors and/or university review/appeals committees and administrators will assess the sanctions for violation of this policy. The seriousness of the violation will dictate the severity of the sanction imposed. More information can be found at http://www.fhsu.edu/academic/provost/handbook/ch_2_academic_honesty/

11.2. Statement of Accessibility and Services for Students with Disabilities
If you have a disability that may have an impact on your ability to carry out assigned course work and if you wish to seek any accommodations for this course, you must contact Services for Students with Disabilities (SSD). SSD is located in the Kelly Center, Picken Hall, Room 111, 785-628-4401.  SSD will review your documentation and determine, with you, what academic accommodations are necessary and appropriate for you that can be accommodated in this course. All information and documentation of your disability is confidential and will not be released by SSD without your written permission. Students can find more information at http://www.fhsu.edu/disability/get-access/  Instructors who need help to create instructional materials for students with special needs can seek help from Learning Technologies (LT), 785-628-4194.

11.3 Title IX 
FHSU is committed to fostering a safe, productive learning environment. Title IX makes it clear that violence and harassment based on sex, gender and gender identity are Civil Rights offenses subject to the same kinds of accountability and the same kinds of support applied to offenses against other protected categories such as race, national origin, etc. This includes all types of gender and relationship violence: sexual violence or harassment, domestic and dating violence, and stalking. 

If you wish to speak confidentially about an incident of gender and relationship violence, talk to someone at The Kelly Center, the Student Health Center, or the Options Sexual and Domestic Violence Campus Advocate who is housed in the Student Health Center. 

If you wish to report an incident or have questions about school policies and procedures regarding Title IX issues, please contact the Associate Vice President for Student Affairs and the FHSU Title IX Coordinator.  Or, you can report to Residential Life Staff or University Police, which are non-confidential reporters. 

If you are unsure about the reporting status of an individual, ask them directly before disclosing sensitive information. If they are non-confidential, they can direct you to someone you can talk to in complete confidentiality, which does not have to be officially reported.

11.4. Use of Computing Resources
Fort Hays State University (FHSU) provides computing resources and worldwide network access to its faculty, staff, and students for legitimate administrative, educational, and research efforts. As a member of the FHSU electronic community it is your responsibility to use computing resources ethically and responsibly. Members of the FHSU electronic community are expected to use computing resources ethically, and to exercise reasonable care in utilization of FHSU information systems or their components. More information related to privacy, responsibilities, things forbidden to do and use of email can be found at http://www.fhsu.edu/academic/provost/handbook/ch_1_computing_resources/ 

11.5 Withdrawal Policy 
Students may withdraw full-semester courses through 11:59:59PM CT on the 35th day of the semester (Learning Technologies (LT) will work with the Registrar’s Office and Technologies Services (TS) to make the specific date for each semester available at the syllabus site). Students withdrawing during this time period will not receive any notation on their transcript. Students who withdraw after this period and thru 11:59:59PM CT on the 70th day of the semester will receive a notation on the transcript of withdrawal (W). No withdrawals after the 70th (LT will work with the Registrar’s Office and TS to make the specific date for each semester available at the syllabus site) day of the semester. Students who withdraw completely will receive a notation on their transcript of the date withdrawn.  Students receiving financial aid have additional responsibility and should contact the Office of Student Financial Assistance, 785-628-4408. (http://www.fhsu.edu/registrar/academic-policies-and-information/)

	12. ADDITIONAL ITEMS REQUIRED BY DEPARTMENT



12.1. Academic Standards Policy
The Department of Criminal Justice at Fort Hays State University seeks to maintain the highest possible academic standards among its students. Violations of such standards constitute a serious compromise of the educational process. 
	
These violations include but are not limited to: plagiarism, ghost authorship, compromising the integrity of the examination process (i.e., copying or talking during an exam with the intent to cheat, bringing and using unauthorized materials to an exam, attempting to obtain or obtaining a copy/copies of an exam prior to its administration, providing another student in advance with a copy of an exam to be taken later as a make-up exam), falsifying or altering research data, recycling work completed in other courses, and collaborating at inappropriate times. Any student guilty of violating these standards will be subject to disciplinary action. These actions may include: verbal/ written reprimand; failure of the exam or project without opportunity for make-up of the exam or project; failure of the course; or recommendation to the administration that said student be placed on probation, suspended or dismissed from the University. Repeat offenses will be subject to the more severe penalties.

12.2. Grade Appeals Policy – UNDERGRADUATES 
All students in criminal justice classes have the right to question assigned grades in the department. Students should carefully examine their own work and other related factors of performance, such as class attendance, before pursuing an appeal. However, if a student believes assigned grades are the result of an instructor error, discrimination, or other unfair practices, they should most certainly question the basis upon which the grades were awarded. If such an appeal is made, the criminal justice department will proceed in the following steps. If the student is appealing a grade assigned by the chair of the department, then the tasks assigned to the chair in each of the following steps will be assumed by the Dean of the College of Arts, Humanities, & Social Sciences. 

Step 1:	All students are obligated to confer informally with the instructor responsible for assigning a disputed grade, if available.  If a student has not previously conferred with the instructor, she or he is advised to do so within twenty (20) class days following assignment of the grade.  It is assumed that where simple clerical errors or errors in computation have occurred, informal consultation with the instructor will resolve any disagreement.

Step 2:  If the student remains dissatisfied with the instructor’s explanation and the assigned grade, or the instructor is not available, he or she may arrange a consultation with the chairperson of the department of Criminal Justice (see note below).  The chairperson has the discretion to affirm the instructor’s decision, or arrange for further consultation between instructor and student, to include the chairperson.  Such action on the part of the chairperson shall be taken and communicated to the student with ten (10) class days of the student’s request for consultation.

If the situation is not resolved, the student may request a formal departmental administrative hearing for the purpose of assessing whether or not course standards and procedures for evaluation were properly established, enacted, and carried out (procedural due process).  The student may initiate a formal administrative hearing by submitting a written statement of fact and appeal to the Criminal Justice chairperson within ten (10) class days of the student’s receipt of notification by the chairperson of an affirmation of the instructor’s decision, or a decision by the chairperson following a consultation involving the instructor, student, and chairperson, but not later than the end of the first full semester following assignment of the disputed grade.  

If a departmental administrative hearing is requested, such hearing is to be completed and the results communicated, in writing, to the student within ten (10) class days of the receipt by the Criminal Justice chairperson of the request for such hearing.  (Note:  If the instructor assigning the disputed grade is the Criminal Justice chairperson, references to the chairperson shall be replaced by references to the Dean of the College of Arts, Humanities, and Social Sciences).

Step 3:	The departmental hearing is to be conducted by a committee of two (2) faculty members of the department of Criminal Justice, excluding the instructor who assigned the disputed grade, selected by the department chairperson, or the Dean of the College of Arts, Humanities, and Social Sciences if the disputed grade was assigned by the chairperson.  The focus of the committee shall be to determine whether the disputed grade is due to an identifiable error, or whether the course standards and evaluation procedures were properly established and carried out and whether such procedures were made reasonably clear to the class and should have been received and understood by a competent student qualified to take the class.  If the committee members cannot agree as to a conclusion, the disputed grade shall be determined in favor of the instructor assigning the grade.

If the student remains dissatisfied with the results of the formal departmental administrative hearing, she or he has the right to a University appeal.  The student is responsible for initiating the appeal process by submitting a second written statement of fact and appeal to the Provost.  This letter must be submitted within ten (10) class days after receiving the results of the departmental administrative hearing.  

The administrative appeal committee will consist of the Provost and two (2) faculty who are members of the Faculty Senate and appointed by the Faculty Senate President.  The appointed members participating in the hearing must be from departments other than those with which both parties in the dispute are formally affiliated.  Although legal counsel is not considered appropriate or necessary to such a proceeding, the appellant may request the present of the Student Government president or designee to serve as a personal advisor.  

The provost will render a written decision regarding the appeal, with copies being provided to all parties involved in the grade dispute to include the Criminal Justice department chairperson, instructor, student, and the Dean of the College of Arts, Humanities, and Social Sciences.

(Note: A copy of the Departmental “Grade Appeal Process and Procedure,” and the University “Undergraduate Appeals Policy and Procedures,” Fort Hays State University Faculty Handbook, Chapter 7, will be given to the student for their guidance). 
 
12.3. Late Work Policy
The Department of Criminal Justice at Fort Hays State University seeks to maintain the highest possible academic standards among its students while recognizing that there are times or situations in which an assignment cannot be completed in a timely manner.  As a department, we allow students enrolled in virtual classes a maximum of one late assignment, exam or paper in a semester long course.  Any individual instructor may choose to allow no late accommodations, but cannot allow more than one extension.  Any student who violates these standards will be subject to disciplinary action including failing the assignment missed.  Exceptions to this policy due to unforeseen circumstances will be evaluated by the instructor and department chair to determine the appropriate course of action.

12.4. Incomplete Policy
The Department of Criminal Justice at FHSU provides students with carefully designed courses to meet departmental learning outcomes in line with the Academy of Criminal Justice Sciences.  However, the department recognizes there are emergency situations which arise that prevent students from completing a course by the end of the semester.  

As a department, we will consider providing students with an Incomplete (“I”) when the following requirements have been met:
1.	At least 80% of the points for the course have been completed.
2.	An emergency* arises preventing the student from finishing the course work.  
If a student’s situation meets these requirements, an Incomplete may be granted at the instructor’s discretion. The requirements are necessary for students to receive an Incomplete, but they are not sufficient in and of themselves. It is the instructor’s decision to grant an Incomplete, once the requirements have been met. 

If granted an Incomplete, the instructor will provide students with an extended deadline to complete the remaining assigned work in the class in a timely fashion, following the FHSU policy for removing an Incomplete.  Students who have not met the requirements for consideration of an Incomplete will receive a final grade based on points obtained by the end of the semester and are encouraged to explore options with their advisor.   

*Students may be asked to provide documentation of the emergency and what constitutes an emergency is at the instructor’s discretion.

12.5. Grade Appeals Policy – GRADUATES 
A graduate student who believes that a course grade, a professional disposition decision, or the result of a learning experience (e.g. academic dishonesty allegation or penalty, comprehensive examination, fieldwork, etc.) has been assigned in an arbitrary and capricious manner by the instructor, program, may pursue a resolution of the dispute by submitting an appeal. The time limit for filing this appeal shall be within six months of the end of the academic semester in which the evaluation or decision has occurred.  The student should carefully consider his/her own performance prior to submitting an appeal.  The process is designed to resolve a dispute at the lowest possible level.  Attempting to resolve the dispute with the instructor or program is the first necessary step before further action can be initiated.  

The Appeals process has not been designed to produce changes which are the result of a reevaluation of an instructor’s professional judgment about academic performance and the substantive content of assignments completed by a student.  In other words, the focus of the appeal is procedural due process (e.g. course management, errors in application of the course grading arrangements, review of professional dispositions, etc.); not about the rightness or wrongness of the faculty member’s content expertise or judgments about the relevancy of assigned readings, choice of materials, etc.

When a student feels that an assigned grade or result has been applied with arbitrary or capricious standards or procedures, and when the initial informal student-instructor or program level consultations have failed to resolve the situation, the following steps and procedures will be utilized:

1. Appeal to the department chair.  (Note: in the case of MLS, MPS, & MBA appeals, a course appeal will be reviewed by the department chair in the department offering the course.  A program appeal will be given to the Dean of the College of Arts, Humanities, and Social Sciences for the MLS, the Dean of the College of Health and Behavioral Sciences for the MPS, and, in the case of the MBA program, the Dean of the College of Business and Entrepreneurship with advisory copies routed to the academic department chairs involved.  Other programs that may not clearly be assigned to an academic department shall be clarified by the graduate dean.) The student will submit the approved Graduate School Appeals Form to the department chair with attachments to support his/her case.  The department chair will investigate the issue by interviewing all parties involved.  Although legal counsel is not considered appropriate or necessary to such a proceeding, the appellant may request the presence of an advisor or advocate.  The advisor or advocate must be a graduate student at FHSU at the time of the appeal.  The purpose of the inquiry is fact-finding. The department chair will then communicate his/her recommendation to the student in writing within ten (10) working days of receipt of the appeals form.  This documentation will be attached to the Graduate School Appeals Form and become part of the record of the appeal.  This written communication shall be sent by electronic mail as well as by standard mail to the mailing address given by the student on the appeal form.

If the student wishes to continue to resolve the appeal process, he/she may pursue step 2, below.

2. Appeal to the graduate dean.  The department chair will forward the record of the appeal to the graduate dean.  The graduate dean shall investigate the appeal by establishing a three member hearing committee consisting of university graduate faculty.  The graduate dean shall convene the committee, issue a charge, and then withdraw from the proceedings.  Although legal counsel is not considered appropriate or necessary to such a proceeding, the appellant may request the presence of an advisor or advocate as defined in step 1, above.  The purpose of the inquiry is fact-finding.  The appeal committee will make a recommendation to the graduate dean. In response, the graduate dean shall issue his/her recommendation to the provost with copies to all involved parties and the appropriate college dean within ten (10) working days.  This documentation will be attached to the Graduate School Appeals Form and become part of the record of the appeal.  This written communication shall be sent by electronic mail as well as by standard mail to the mailing address given by the student on the appeal form.

3. The provost shall consider the record of the appeal, and the recommendations of the department chair, the hearing appeal committee and graduate dean to render a written decision.  Copies of this document will be sent to all parties involved in the appeal including the student, instructors, department chair, and graduate dean.  The decision shall embody one of the following: 
a. agreement with the instructor, program, or committee’s original assignment of grade, sanction, or result,
b. a change of the original assigned grade, sanction, or result.  A change of grade will be noted on the grading record as an administrative grade change by the provost, 
c. if possible, a retake of the course with another instructor,    
d. other remedy determined by the Provost to be reasonable in light of the circumstances of the appeal.

In all instances, face-to-face meetings will be the preferred method of communication and parties involved should endeavor to make that possible.  However, in situations where meeting face-to-face is not possible, communication may occur over telephone and/or electronic mail.  The method of communication used by parties in this process shall have no effect upon the appeal. 

Approved by Provost Council 8-5-08
Approved by General Counsel 8-13-08
Approved by Graduate Council 10-22-08
Revision Approved by Graduate Council 10-5-15 
Revision Approved by Graduate Council 9-13-17



	 
Graduate School Appeals Form



	Name: __________________________________
	Email: _________________________________

	Address: _______________________________
	City: _________State: ____Postal Code: _____

	Country: ________________________
	Your Program: _______________________

	Faculty Member, Program, or Committee Involved in this Appeal: __________________________________________________________________________________________________________________________________________________________________________

	Appeal Type: (check all that apply)
	

	                    Course Grade 
	            Academic Dishonesty Allegation or Penalty

	                    Comprehensive Examination
	            Professional Disposition Decision    

	                    Thesis/Field Study Final Defense
	            Other: __________________________

	Appeal Statement: (briefly describe the basis for your appeal)  

	Supporting Documentation: attach all documentation to support your appeal as email attachments or in hard copy stapled to this form.  For a grade appeal, please attach the syllabus for the course. 

	Department Chair
	(attach documentation and written response) 

	Date Received: ______________                
	

	
	Date:  ______________________

	
	Signature: ___________________

	Graduate Dean
	(attach documentation and written response)

	Date Received: ______________
	

	
	Date:  ______________________

	
	Signature: ___________________

	Provost
	(attach written response)

	Date Received: ______________
	Date: _______________________

	
	Signature: ___________________
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