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	1. Course Information



	Course ID and Title
	READ 854 Beyond a Simple View of Reading

	Credit Hours
	3 graduate credit hours

	Semester and Year
	Spring 2023

	Prerequisites
	Admittance to Graduate School

	Course Type/Location
	Online: Z-Course

	Class Time
	Asynchronous



	2. Instructor Information



	Name
	Carrie Tholstrup

	Title
	Instructor, Reading Specialist Program Coordinator

	Office Location
	Rarick Hall 232

	Office Hours
	By arrangement

	Email Address
	cbtholstrup@fhsu.edu



Contact Procedure and Policy
Email is the best way to reach me. Include the course number in the subject line. I will respond as promptly as possible. I am happy to schedule a Zoom or a time to meet on campus if you plan to be in Hays.

	3. Course Materials



Z-Course Designation: Materials for this course are digital, available online and through Forsyth Library.
Key texts include:
Bateman, D. F., & Cline, J. L. (2016). A teacher’s guide to special education: A teacher’s guide to special education. Association for Supervision & Curriculum Development. http://ebookcentral.proquest.com/lib/fhsu/detail.action?docID=4625381
Lesaux, N. K., & Marietta, S. H. (2011). Making assessment matter: Using test results to differentiate reading instruction. Guilford. http://ebookcentral.proquest.com/lib/fhsu/detail.action?docID=829310
Hall, K., Cremin, T., Comber, B., Moll, L. C., Hall, P. K., Cremin, T., Comber, B., & Moll, L. C. (2013). International handbook of research on children’s literacy, learning and culture. John Wiley & Sons. http://ebookcentral.proquest.com/lib/fhsu/detail.action?docID=1132827
International Dyslexia Association (IDA). (2018). Knowledge and practice standards for teachers of reading (2nd ed.). Author. https://app.box.com/s/21gdk2k1p3bnagdfz1xy0v98j5ytl1wk
Reading Horizons. (2019, December 13). How to modify reading instruction to meet the needs of students in special education. https://www.youtube.com/watch?v=g2ZxkDeVgOw
Resilient Educator Editorial Team. (2021, June 8). Essential trauma-informed teaching strategies for managing stress in the classroom (and virtual classrooms). Resilient Educator. https://resilienteducator.com/classroom-resources/trauma-informed-teaching-tips/
Sheldon, S. B., & Turner-Vorbeck, T. A. (2019). The Wiley handbook of family, school, and community relationships in education. John Wiley & Sons. http://ebookcentral.proquest.com/lib/fhsu/detail.action?docID=5625919
Tracey, D. H., & Morrow, L. M. (2017). Lenses on reading: An introduction to theories and models (3rd ed.). Guilford. http://ebookcentral.proquest.com/lib/fhsu/detail.action?docID=4844823

Technology Requirements
The following are the minimum requirements for accessing and successfully completing this course:
To meet basic security, networking, and upgrade requirements, your computer should be running Windows 7 (or newer) or Mac OS X 10.6 (or newer). High-speed Internet connection (audio/video), an FHSU e-mail account, web camera, and Microsoft Office are required for this course.
For any technology related questions, you may contact Tiger Tech at (785) 628-3478.

	4. Course Description


 
Course Catalog Description: Literacy is a complex topic involving many dimensions. Some of these dimensions will be explored in this class as we take our understanding of literacy development, assessment, and instruction beyond merely a Simple View. Candidates will explore the role of ethics and dispositions in literacy assessment and instruction. Candidates will also develop an understanding of the complexities various issues relating to diversity, disability and trauma add to assessing and teaching literacy skills and explore the role family and community connections can play in supporting students' literacy development.

This course is designed to support the following mission statements:

Fort Hays State University Mission Statement
Fort Hays State University provides accessible quality education to Kansas, the nation, and the world through an innovative community of teacher-scholars and professionals to develop engaged global citizen-leaders. 

College of Education Mission Statement
Education professionals prepared in the College of Education at Fort Hays State University will have the technological, pedagogical and content knowledge, skills, and dispositions to lead, model, teach and collaborate in diverse settings.

Advanced Education Program Department Mission Statement
The mission of the Advanced Education Department is to prepare 21st century global leaders who serve in educational and community settings. Degree programs focus on the interaction among innovative technologies, relevant content, diversity and best practices.

	5. Course Expectations and Learning Outcomes



	 Course Objectives
	Shared Values & Beliefs TPACK Elements
	IDA Knowledge and Practice Standards
	InTASC Standards
	Key Assessments

	1. Candidates will be able to evaluate their own professional dispositions as well as their responsibilities to students with literacy difficulties and their families.
	PK
	5
	4
	Ethics Presentation

	2. Candidates will be able to identify how literacy instruction and student diversity intersect for PreK-12 students, and candidates will be able to plan instruction that reflects that understanding.
	TPACK, TCK, PCK
	3, 4, 5
	1, 2, 3, 4
	Diverse Book Guides

	3. Candidates will be able to explain how trauma and disabilities impact literacy learning and plan instruction that reflects that understanding.
	TPACK, TCK
	1, 2, 4
	1, 2, 3
	Intervention Plan

	4. Candidates will be able to analyze the roles of families and community connections in PreK-12 students' literacy development and support interactions to benefit student learning.
	TPACK, TPK
	2, 5
	1, 4
	Case Study Analysis

	5. Candidates will be able to plan instruction to support student’s engagement with reading and motivation to read.
	
	1, 2
	1, 2, 3
	Diverse Book Guides

	6. Candidates will be able to analyze classroom and building assessment, data analysis, and intervention practices and routines in order to determine strengths and weaknesses and to make recommendations for improvement.
	TPACK, PCK, PK, TPK
	1, 2, 3, 4, 5
	1, 3, 4
	Data-Driven Instruction Evaluation & Response Plan



Professional Standards:
This course is aligned with the following International Dyslexia Association (IDA) Knowledge and Practice Standards for Teachers of Reading.

Standard 1: Foundations of Literacy Acquisition
1.1: Understand the (5) language processing requirements of proficient reading and writing: phonological, orthographic, semantic, syntactic, discourse. (IDA 1.1) 
1.2: Understand that learning to read, for most people, requires explicit instruction. (IDA 1.2) 
1.3: Understand the reciprocal relationships among phonemic awareness, decoding, word recognition, spelling and vocabulary knowledge.
1.4: Identify and explain aspects of cognition and behavior that affect reading and writing development. 
1.5: Identify (and explain how) environmental, cultural, and social factors contribute to literacy development. 
1.6: Explain major research findings regarding the contribution of linguistic and cognitive factors to the prediction of literacy outcomes. 
1.7: Understand the most common intrinsic differences between good and poor readers (i.e., linguistic, cognitive, and neurobiological). 
1.8: Know phases in the typical developmental progression of oral language, phoneme awareness, decoding skills, printed word recognition, spelling, reading fluency, reading comprehension, and written expression. 
1.9: Understand the changing relationships among the major components of literacy development in accounting for reading achievement. 
Standard 2: Knowledge of Diverse Reading Profiles, Including Dyslexia
2.1: Recognize the tenets of the (2003) IDA definition of dyslexia, or any accepted revisions thereof. 
2.2: Know fundamental provisions of federal and state laws that pertain to learning disabilities, including dyslexia and other reading and language disability subtypes. 
2.3: Identify the distinguishing characteristics of dyslexia. 
2.4: Understand how reading disabilities vary in presentation and degree. 
2.5: Understand how and why symptoms of reading difficulty are likely to change over time in response to development and instruction. 
Standard 3: Assessment
3.1: Understand the differences among and purposes for screening, progress-monitoring, diagnostic, and outcome assessments. 
3.2: Understand basic principles of test construction and formats (e.g., reliability validity, criterion, normed). 
3.3: Interpret basic statistics commonly utilized in formal and informal assessment. 
3.4: Know and utilize in practice well-validated screening tests designed to identify students at risk for reading difficulties. 
3.5: Understand/apply the principles of progress-monitoring and reporting with Curriculum-Based Measures (CBMs). 
3.6: Know and utilize in practice informal diagnostic surveys of phonological and phoneme awareness, decoding skills, oral reading fluency, comprehension, spelling, and writing. 
3.7: Know how to read and interpret the most common diagnostic tests used by psychologists, speech-language professionals, and educational evaluators. 
3.8: Integrate, summarize, and communicate (orally and in writing) the meaning of educational assessment data for sharing with students, parents, and other teachers. 
Standard 4: Structured Literacy Instruction
4.A: Essential Principles and Practices of Structured Literacy Instruction: Understand/apply in practice the general principles and practices of structured language and literacy teaching; candidates understand/apply in practice the rationale for multisensory and multimodal language-learning techniques; and candidates understand rationale for/adapt instruction to accommodate individual differences in cognitive, linguistic, sociocultural, and behavioral aspects of learning. 
4.B: Phonological and Phonemic Awareness: Understand rationale for/identify, pronounce, classify, and compare all the consonant phonemes and all the vowel phonemes of English; candidates understand/apply in practice considerations for levels of phonological sensitivity; candidates understand/apply in practice consideration for phonemic-awareness difficulties; candidates know/apply in practice consideration for the progression of phonemic-awareness skill development, across age and grade; candidates know/apply in practice considerations for the general and specific goals of phonemic-awareness instruction; candidates know/apply in practice considerations for the principles of phonemic-awareness instruction: brief, multisensory, conceptual, articulatory, auditory=verbal; candidates know/apply in practice considerations for the utility of print and online resources for obtaining information about languages other than English. 
4.C: Phonics and Word Recognition: Know/apply in practice considerations for the structure of English orthography and the patterns and rules that inform the teaching of single- and multisyllabic regular word reading; know/apply in practice considerations for systematically, cumulatively, and explicitly teaching basic decoding and spelling skills; know/apply in practice considerations for organizing word recognition and spelling lessons by following a structured phonics lesson plan; know/apply in practice considerations for using multisensory routines to enhance student engagement and memory; know/apply in practice considerations for adapting instruction for students with weaknesses in working memory, attention, executive function, or processing speed; know/apply in practice considerations for teaching irregular words in small increments using special techniques; know/apply in practice considerations for systematically teaching the decoding of multisyllabic words; know/apply in practice considerations for the different types and purposes of texts, with emphasis on the role of decodable texts in teaching beginning readers. 
4.D: Automatic, Fluent Reading of Text: Know/apply in practice considerations for the role of fluent word-level skills in automatic word reading, oral reading fluency, reading comprehension, and motivation to read; know/apply in practice considerations for varied techniques and methods of building reading fluency; know/apply in practice considerations for text reading fluency as an achievement of normal reading development that can be advanced through informed instruction and progress-monitoring practices; know/apply in practice considerations for appropriate uses of assistive technology for students with serious limitations in reading fluency. 
4.E: Substandard E Vocabulary: Know/apply in practice considerations for the role of vocabulary development and vocabulary knowledge in oral and written language comprehension; know/apply in practice considerations for the sources of wide differences in students’ vocabularies; know/apply in practice considerations for the role and characteristics of indirect (contextual) methods of vocabulary instruction; know/apply in practice considerations for the role and characteristics of direct, explicit methods of vocabulary instruction. 
4.F: Listening and Reading Comprehension: Know/apply in practice considerations for factors that contribute to deep comprehension; know/apply in practice considerations for instructional routines appropriate for each major genre – informational text, narrative text, and argumentation; know/apply in practice considerations for the role of sentence comprehension in listening and reading comprehension; know/apply in practice considerations for the use of explicit comprehension strategy instruction, as supported by research; know/apply in practice considerations for the teacher’s role as an active mediator of text-comprehension processes. 
4.G: Written Expression: Understand the major skill domains that contribute to written expression; know/apply in practice considerations for research-based principles for teaching letter formation, both manuscript and cursive; know/apply in practice considerations for research-based principles for teaching written spelling and punctuation; know/apply in practice considerations for the developmental phases of the writing process; know/apply in practice considerations for the appropriate uses of assistive technology in written expression. 
Standard 5: Professional Dispositions and Practices
5.1 Strive to do no harm and to act in the best interests of struggling readers and readers with dyslexia and other reading disorders.
5.2 Maintain the public trust by providing accurate information about currently accepted and scientifically supported best practices in the field.
5.3 Avoid misrepresentation of the efficacy of educational or other treatments or the proof for or against those treatments.
5.4 Respect objectivity by reporting assessment and treatment results accurately, and truthfully.
5.5 Avoid making unfounded claims of any kind regarding the training, experience, credentials, affiliations, and degrees of those providing services.
5.6 Respect the training requirements of established credentialing and accreditation organizations supported by CERI and IDA.
5.7 Avoid conflicts of interest when possible and acknowledge conflicts of interest when they occur.
5.8 Support just treatment of individuals with dyslexia and related learning difficulties.
5.9 Respect confidentiality of students or clients.
5.10 Respect the intellectual property of others.

Definition of Dispositions

Professional attitudes, values, and beliefs are demonstrated through verbal and non-verbal behaviors as candidates interact with faculty and colleagues in the program. These behaviors support learning and development. A dispositional assessment is a measure of non-academic dispositions that serve as indicators of candidate success in their educational program and beyond to their career pathway. A dispositional assessment is completed by the candidate and by a course faculty/instructor and/or advisor at a minimum of two times in the candidate’s educational process: early in the program, later in the program - as determined by individual programs. 

Dispositional Indicators

The Fort Hays State University Advanced Education Programs Department is committed to preparing advanced candidates to possess the dispositions - attitudes, values and beliefs - of professionals in their chosen field, which include:
· The candidate communicates clearly, effectively, and positively.
· Verbal and non-verbal communication skills convey respect, confidence, and enthusiasm.
· Written communication is respectful, clear, and reflects the appropriate level of formality for the situation.
· Responses (verbal/written, to faculty/colleagues) convey attentiveness, thought, and respect.
· Requests/queries (verbal/written, to faculty/colleagues) convey self-reflection, advocacy, and respect.
· The candidate works well with others.
· Collaborative relationships are successfully navigated.
· Collaborative relationships are purposefully developed to solve problems of practice.
· The candidate demonstrates a commitment to personal learning and professional growth.
· Learning is viewed as a lifelong endeavor.
· Professionalism is fundamental to lifelong success.

Definition of Diversity

Diversity is a term that refers to an inclusive community with varied characteristics, ideas, perspectives, and worldviews, and whose interactions both benefit and challenge each other to grow in an ever changing global society. Addressing diversity involves understanding individual differences, raising awareness of bias, and guiding and engaging in practices that foster mutual respect and acceptance of all groups.

Characteristics of diversity include (but are not limited to) age, cognitive style, culture, disability (intellectual, emotional, behavioral, learning, physical), economic background, education, ethnicity, gender identity, migrant status, geographic background, language(s), marital/partnered status, physical appearance, political affiliation, race, religious belief, sexual orientation, or veteran status.

Diversity Indicators

The FHSU College of Education is committed to valuing diversity and continuously monitoring, reflecting and improving all policy, programs, procedures and relationships that further such values. The commitment of the FHSU College of Education to diversity specifically includes:
· Fostering a culture of respect, sensitivity and interdependence among all stakeholders (students/candidates, administrators, faculty, staff, partnerships, and communities) connected to the College of Education.
· Recruiting and supporting students/candidates with a diverse set of characteristics.
· Recruiting and supporting faculty with a diverse set of backgrounds and experiences.
· Providing quality learning experiences in all our programs that result in deep understanding, sensitivity and professional practices that address diverse learners.
· Providing clinical and field experiences for our students/candidates in diverse settings that provide the opportunities to expand professional knowledge and skills that benefit all students/candidates and communities.
· Monitoring disaggregated evidence of academic quality and student progress, providing support for students/candidates who need it.
· Enabling a quality assurance system that continually reviews and improves policies and procedures to achieve our commitment to diverse learners.
· Applying principles of Universal Design for Learning by 1) presenting instruction in multiple formats; 2) continually developing new ways to engage the interests of our teacher candidates; and 3) providing a variety of forms of assessment for our students/candidates to express what they know and understand.

	6. Course Structure



The course will be approached as a graduate seminar where students will:
1. Read and review related readings.
2. Participate in discussions of professional readings.
3. Generate meaningful questions concerning the nature and role of language development and acquisition of literacy, &
4. Present researched inquiries of interest related to literacy and language.
Classroom experiences are built on six premises:
1. Literacy learning is an active, personal process.
2. Literacy learning is a social process.
3. Learning involves risk-taking.
4. Learners make choices.
5. Learners make connections between past, present, and future experiences, &
6. Learning is reflective.  (Adapted from Short, 1992)

	[bookmark: _Hlk93491762]7. Course Schedule


Please note this is an 8-week course. All work must be completed by March 7, 2023.

	Modules/Assignments
	Due Date

	Week 1: Ethics, Advocacy, IDEA, and Our Responsibilities as Teachers
	January 24, 2023

	Week 2: Trauma, Disabilities, and Literacy
	January 31, 2023

	Week 3: Engagement and Motivation
	February 7, 2023

	Week 4: Diversity Issues
	February 14, 2023

	Week 5: The Bigger Picture: Considering Classroom and Schoolwide Applications of Data
	February 21, 2023

	Week 6: Family and Community Connections
	February 28, 2023

	Week 7: Wrapping Up
	March 7, 2023



	  8. Assignments/Assessments and Course Grading



Grades are based on points received for assignments in the course. Final grades will be determined as follows:

	Assignment
	Points
	Total Points

	Module Reflections (6)
	50
	300

	Ethics Presentation
	80
	80

	Diverse Book Guides
	140
	140

	Intervention Plan
	120
	120

	Data-Driven Instruction Evaluation and Response Plan
	100
	100

	Case Study Analysis
	120
	150

	
	
	890



Assignments will be scored with rubrics which are located in the Blackboard course shell. Candidates are encouraged to consult rubrics before completing and submitting assignments.

Final grades for this course are calculated based on the scale assigned by the Advanced Education Programs Department as presented below:


	Final Grade
	Points Earned
	Percentage
	Description

	A
	828-890
	93% - 100%
	Exemplary

	B
	757-827
	85% - 92.99%
	Acceptable

	C
	677-756
	76% - 84.99%
	Developing

	D
	597-676
	67% - 75.99%
	Minimal, Not Passing

	U
	<597
	66% and below
	Unacceptable



Evaluation Procedures and Criteria
A: 93-100% = Demonstrates a thorough understanding of course concepts and principles and provides insight into the inter-relatedness of the information. There is clear, convincing, and consistent evidence that the candidate demonstrates achievement. The evidence is comprehensive, thoughtful, and integrated.  
B: 85 – 92.9% = Displays a complete and accurate understanding of course concepts and principles. There is clear evidence that the candidate knows what to do, and does it. The evidence is specific and reasonable. However, at times the evidence may be somewhat uneven, with specific features addressed more effectively than others.  
C: 76 – 84.9% = Displays an incomplete understanding of course concepts and principles and have some notable misconceptions. There is limited evidence that the candidate knows what to do, how to do it, or when to do it.  
D: 67 – 75.9% = Demonstrates severe misconceptions about course concepts and principles. Candidate does not have a grasp of information; candidate cannot answer questions about the subject matter presented. There is little or no evidence that the candidate has demonstrated achievement.   

Course Assignments/Assessments

Module Reflections (300)
Each candidate will reflect on materials posted in the module each week. Each candidate will also respond to at least 3 other student reflections on the module readings. When appropriate, candidates will provide constructive feedback, maintaining a positive and supportive climate. This will be completed in the Discussion Board section of Blackboard. To stay current with discussions and course progress, students are advised to complete reflections according to the dates posted within the modules. Each reflection along with responses is worth 50 points.

Ethics Presentation (80)
Each candidate will create an audio/video presentation outlining what reading teachers need to know about professional ethics for a possible professional development presentation. 

Diverse Book Guides (140)
Each candidate will create a collection of at least 10 book guides, one for each book selected to represent diverse populations and genres. Each book guide will include a summary; target vocabulary; suggestions for before-, during-, and after-reading activities; example discussion questions; additional recommendations for students to build connections and understandings; extension activity recommendations; and an APA reference entry for the text.

Intervention Plan (120)
Identify 3 different students with special needs in your class or building. Create an intervention plan for each of these students’ unique needs. In addition, describe a plan for monitoring the progress of each of these students and determining the effectiveness of the interventions you expect to put into place.

Data-Driven Instruction Evaluation and Response Plan (100)
	Each candidate will complete a Data-Driven Instruction self-evaluation

Case Study Analysis (150)
Candidates will complete a written analysis of a case study and connect readings from throughout the course to approaches for addressing the situation effectively. The document will be submitted in APA style.

	9. Student Help Resources



Students have access to academic services, technical support and student services at Fort Hays State University. You can find the resources online at http://www.fhsu.edu/learningtechnologies/BlackboardStudentTutorials/ 

For more information you can contact Tiger Tech at 785-628-3478 or https://www.fhsu.edu/tigertech/


	10. Course Policies



Written Assignment Criteria
All written assignments must be typed and should conform to the basic principles of effective writing along with appropriate APA style guidelines, which is widely used in education.  Also remember good writing involves an important balance of content and form. 

Writing services are available through Smarthinking, an online academic assistance program available at https://www.fhsu.edu/virtualcollege/smarthinking/.

Late Policy/Due Dates
Due dates are established to provide the instructor and candidates with meaningful responsibilities. These professional responsibilities are critical for success, not only as candidates in a class but as professional educators and administrators who lead others. It is important that you negotiate any requested extensions of due dates prior to the due date.  Not doing so is unprofessional.  The instructor may choose whether to accept late work or to impose penalties for late work.  Communication with your instructor is the key to successfully navigating due dates.


	11. Program Policies



Chain of Command: 
If you are having difficulties please follow the chain of command to find a meaningful resolution to your specific situation. Your first point of contact for course related issues is your Instructor. If you are still having issues, follow the proper chain of command: 
Instructor - Advisor - Chair - Dean - Provost - President
Failure to follow the chain of command, in order, diminishes the integrity of the establishment and compromises your credibility. 

	12. University Policies



	Academic Honesty

	https://www.fhsu.edu/academic/provost/handbook/ch_2_academic_honesty/

	

	Attendance

	https://www.fhsu.edu/academic/provost/handbook/ch_2_instructional_procedures/

	

	Withdrawal

	https://www.fhsu.edu/academic/provost/handbook/ch_7_change_enrollment/

	

	Student Accessibility Services

	https://www.fhsu.edu/health-and-wellness/accessibility/index 

	

	Counseling Services

	https://www.fhsu.edu/health-and-wellness/counseling/index 

	

	Title IX Policy

	FHSU is committed to fostering a safe and productive learning environment. Title IX makes it clear that violence and harassment based on sex, gender, and gender identity are Civil Rights offenses subject to the same kinds of accountability and the same kinds of support applied to offenses against other protected categories such as race, national origin, etc. This includes all types of gender and relationship violence, sexual harassment, sexual misconduct, domestic and dating violence, and stalking. If you wish to report an incident or have questions about school policies and procedures regarding Title IX issues, please contact Amy Schaffer, University Compliance Officer and the FHSU Title IX Coordinator, at alschaffer@fhsu.edu or (785) 628-4175. The Compliance Officer can help connect you to campus and outside resources, discuss all of your reporting options, and assist with any concerns you may have.  

	https://fhsu.edu/president/Compliance-Office/Title-IX-Policy/index.html

	

	Career Services

	https://www.fhsu.edu/career/

	

	Technology Services

	https://www.fhsu.edu/technology/

	

	Smarthinking (Online Academic Assistance)

	https://www.fhsu.edu/virtualcollege/smarthinking/



	13. Program, Department, and College Policies



Social Media Policies/Guidelines
1. Know copyright laws: Cite your work, either using correct APA formatting or including a URL link for media (e.g., photos, video). If you have questions about copyright laws, contact the Forsyth Library at FHSU (https://www.fhsu.edu/library/).
2. Be accurate: Always provide clear and consistent information based on research and fact.
3. Be respectful: It is acceptable to disagree, but be polite and constructive. Do not include defamatory or harmful information about any individual. Any such content will be not be tolerated and may result in removal of the violator from the social media site at the discretion of the instructor. 
4. Be transparent: Note that any opinions expressed are your own, and communicate in a professional and appropriate manner. Your instructor will likewise follow these guidelines:  Anything that the instructor says is strictly his/her opinion and is not speaking on behalf of FHSU.
5. Safeguard others’ privacy: When telling stories about real students and classroom, school, and district challenges, use pseudonyms and indicate that you are doing so. This will ensure that you are complying with state and federal privacy laws.



Appendix A. The Shared Values and Beliefs for Professional Educators at FHSU

[image: ]
	Technological Pedagogical and Content Knowledge (TPACK)

	TPACK 1 – Candidates integrate current and emerging digital tools to collect, analyze, and present information.

	TPACK 2 – Candidates demonstrate proficiency in oral and written communication skills.

	TPACK 3 – Candidates select, design, administer, and interpret a variety of appropriate assessments.

	TPACK 4 – Candidates incorporate theories and research to design and implement effective learning environments for all students.

	Technological Knowledge (TK)

	TK 1 – Candidates model and teach safe, legal, and ethical use of digital information and technology.

	Technological Content Knowledge (TCK)

	TCK 1 – Candidates design/facilitate diverse learning activities that incorporate digital tools/resources.

	Content Knowledge (CK)

	CK 1 – Candidates design/facilitate lessons/opportunities that reflect content academic knowledge.

	CK 2 – Candidates design/facilitate and implement interdisciplinary units of study.

	Pedagogical Content Knowledge (PCK)

	PCK 1 – Candidates make/facilitate curricular decisions based on data.

	PCK 2 – Candidates collaborate with other professionals to identify and design strategies and interventions to ensure student/teacher learning.

	PCK 3 – Candidates design/facilitate and adapt lessons/opportunities to meet diverse needs of students.

	PCK 4 – Candidates reflect on their practice and make necessary adjustments based on data to develop effective learning opportunities for all students and teachers.

	Pedagogical Knowledge (PK)

	PK 1 – Candidates model the dispositions expected of professional educators as identified in state and institutional standards.

	PK 2 – Candidates engage in and reflect on professional learning opportunities.

	Technological Pedagogical Knowledge (TPK)

	TPK 1 – Candidates communicate and collaborate using digital tools.







Appendix B. Interstate Teacher Assessment and Support Consortium (InTASC) Standards
[image: ]
	1. The Learner and Learning

	Learner Development

	Learning Differences

	Learning Environment

	2. Content Knowledge

	Content Knowledge

	Application of Content

	3. Instructional Practice

	Assessment

	Planning for Instruction

	Instructional Strategies

	4. Professional Responsibility

	Professional Learning and Ethics Practice

	Leadership and Collaboration
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