Writing Outcomes in the New FHSU CORE Program

Reasoning and writing are something we want all our students to be able to do well.  And it’s done best when our students are reasoning and writing about what they care most about—that is, what they're studying in their majors.

To that end, the current draft of the FHSU CORE implementation policy asks that students fulfill three writing and reasoning outcomes in a single course within each student's major program.  This course ideally will be offered at the junior or senior level.  

Here are the three outcomes:

· Write a persuasive essay that includes the following: a clear and debatable thesis, fully developed and supported ideas, clear organizational structure, effective consideration of opposing arguments, use of credible sources, appropriate documentation of sources, consideration of a target audience, and conventional grammar and mechanics. (outcome 1.1A.1)

· Produce a discipline-specific document judged proficient according to a department-approved rubric in the student’s major. (outcome 1.1A.2)

· Produce a written document on a difficult question involving the disciplinary content of the student’s major that subjects the student’s reasoning to sustained, intelligent criticism according to the standards of that discipline. (outcome 1.5.3)

These outcomes could be met within an existing course within your program, or you might develop a new course expressly for this purpose.  Moreover, the three outcomes could be met in three different assignments, or two, or even one (a discipline-specific persuasive essay that subjects the student's reasoning to sustained, intelligent criticism).  Those decisions will be made at the program level.  

Having these outcomes met within a student’s program of study is ideal since the second and third outcomes listed above are best handled by professors familiar with the conventions and content of a given discipline.  

Departments can designate an existing course to meet these outcomes, in which case the department would submit a “Significant Course Change” form in Lotus Notes.  Or a department could develop a new course to meet these outcomes, in which case the department would submit a “New Course Proposal” form in Lotus Notes.

If a major program does not designate a course to fulfill the three outcomes, however, the students in that program will instead take a 3-hour UNIV “upper-level writing” course in addition to the courses required by their major program.  

These three outcomes provide the university a meaningful opportunity to bring into better focus the ways we teach writing and reasoning.  


“Discipline-Specific Document”

Gen-Ed CORE Outcome 1.1A.2 
Produce a discipline-specific document judged proficient according to a department-approved rubric in the student’s major.

WHAT IT IS
A “discipline-specific document” is simply a kind (or type, or genre) of writing that someone working in a particular field or discipline would be expected to produce, especially when out in the working world.

WHAT IT IS NOT
A “discipline-specific document” is not simply an essay on a topic that is discipline specific.  That is (to repeat from above), this outcome asks students to produce a kind of writing.  It’s not about the topic or subject matter as much as it is about the type of document.  In other words, for a Secondary Education student, an essay exploring the challenges of teaching in a rural school district would not, in the sense we’re using it here, be a “discipline-specific document.”  However, a lesson plan written to address the specific needs of rural students would, in fact, be a “discipline-specific document.”

To illustrate, listed below is a sampling of some discipline-specific documents taught across the FHSU campus. 



Teaching Philosophy 
KPTP Kansas Performance Teaching Portfolio
Lesson Plan
Strategic Plan
Organizational Audit & Report
Justification (Tax or Audit)
Formal Proof
Research paper/ Seminar Presentation
Advertising Copy
Strategic Message Planner
News Release 
Video Script
Investment Plan
Dialectical Analysis
Scientific Poster
Social Science Research Report
Legislation/ Law /Policy
Comparative Political Analysis
Process Tracing
Exhibition Label
Documentary Label
Social Media Post
Book Review
Critical Review
News Story
Proposal/ Grant application
Literature Review 
Persuasive Article
Final Internship Report
Lab Report
Empirical Journal Article
Case Study
Care Plan
Project Plan
Quantitative Analysis Narrative/ Interpretation


Speech
Literary Analysis
Feature Article
Blogpost
Clinical Report
Overview of Period/Style/Composer
Graduate application/ statement
Program Notes—from Sr. recital
Recording Review/ Critique
Concert/Performance Review
Analytical essay (descriptive/ persuasive)
  (Note that such an essay might be a discipline-specific 
  document for a department like Philosophy—but not 
  necessarily for other departments.)
Political Belief Position
Policy Paper
Request for Information (from architect, e.g.)
Walk-Through Detail Report
Safety/Accident Report
Submittal (for payouts, etc.)
Formal Analysis of a Work of Art
Descriptive Museum Label
Artist’s Statement
Biographical Statement
Conference Proposal
Grant Proposal
Technical Report
Brochure
Mock Consulting Project
Letter to a CEO
Memo
Professional Report
White Paper
Metadata 
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Written Communication Outcomes 1.1A.1, 1.1A.2; and Critical Thinking Outcome 1.5.3       COURSE: ______________
Objectives:
Students will effectively develop, express, and exchange ideas in the English language, . . . in writing . . . , with clarity and coherence.
Students will recognize, analyze, criticize, evaluate, and formulate arguments in ways characterized by intellectual courage and reflective self-criticism.  
	By graduation students will:
	Not Proficient
	Developing Proficiency
	Proficient
	Exceeding Proficiency

	Write a persuasive essay that includes the following: a clear and debatable thesis, fully developed and supported ideas, clear organizational structure, effective consideration of opposing arguments, use of credible sources, appropriate documentation of sources, consideration of a target audience, and conventional grammar and mechanics. (1.1A.1)
	
	
	 

	

	Produce a discipline-specific document judged proficient according to a department-approved rubric in the student’s major. (1.1A.2)
	 
	 
	
	

	Produce a written document on a difficult question involving the disciplinary content of the student’s major that subjects the student’s reasoning to sustained, intelligent criticism according to the standards of that discipline. (1.5.3)
	
	 
	
	


Department/Program:									
Assignment to meet 1.1A.1:
Assignment to meet 1.1A.2:
Assignment to meet 1.5.3:
Persuasive Writing Rubric					 		      

	
	Not Proficient
	Developing Proficiency
	Proficient
	Exceeding Proficiency
	

	
	
	
	
	
	

	A clear and debatable thesis
	No clear thesis.
	Writer has a thesis, but it is too broad or too narrow, is not obviously debatable (more a statement of accepted fact), and/or is poorly worded.

	Clear and debatable thesis (is neither too broad nor too narrow, is obviously debatable, and is clearly stated).
	Significant and debatable thesis is exceptionally clear and well stated.
	

	Fully developed and supported ideas
	Little or no development. Ideas are often stated and then dropped. Repetition/Restatement is confused with support.
	Some evidence of development and support (examples, explanation, analysis, evidence, quotations, and the like), but important claims still lack full development/support.

	Sufficient evidence of development and support throughout (examples, explanation, analysis, evidence, quotations, and the like).
	All ideas are richly developed in exceptional depth.
	

	Clear organizational structure
	Disorganized and hard to follow throughout.
	Somewhat easy to follow with logical, persuasive organization and clear transitions—though at times the reader might be confused and/or the transitions might be lacking or inappropriate.
	Easy to follow the writer’s logic and overall arrangement of ideas.  Writer uses clear transitional devices such as transitions, effective repetition of key words, clearly labeled sections, and pronouns (e.g., this study).

	Polished organization and coherence make this essay effortless to read.
	

	Effective consideration of opposing arguments
	No opposing arguments are raised—or if they are, they are irrelevant and/or inconsequential.
	Relevant and consequential opposing arguments are raised but are not adequately developed, not adequately addressed, or both.
	Relevant and consequential opposing arguments are raised, adequately developed, and adequately addressed.
	The most important opposing arguments are raised, thoroughly developed, and masterfully addressed.
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	Not Proficient
	Developing Proficiency
	Proficient
	Exceeding Proficiency
	

	
	
	
	
	
	

	Use of credible sources
	No use of outside sources.
	Use of outside sources, but with problems of quantity, quality (credibility), and/or presentation (clumsy handling).
	Good use of sufficient credible sources (scholarly/expert, peer-reviewed, unbiased).  Quotations are handled with skill.  Paraphrases are accurate and focused.
	Extensive and thoughtful use of highly credible outside sources—smooth incorporation of quotations and paraphrases.

	

	Appropriate documentation of sources
	Either no documentation or seriously inadequate documentation.  Plagiarism might be evident.
	An accepted scholarly documentation style such as APA, MLA, CSE, or Chicago is applied, but with many errors.
	An accepted scholarly documentation style such as APA, MLA, CSE, or Chicago is applied with reasonable accuracy.
	An accepted scholarly documentation style such as APA, MLA, CSE, or Chicago is applied with near perfection.

	

	Consideration of a target audience
	No evidence of audience consideration: word choice, sentence style, and content are possibly too informal or formal for the audience—or too jargon-filled or simplistic for the audience.  Bottom line: the language and/or content seem inappropriate for the audience.

	Some evidence of audience consideration: appropriate word choice, sentence style, and content overall—with many lapses.
	Consistent evidence of audience consideration: appropriate word choice, sentence style, and content overall—with minor lapses only.
	Style and content are exceptionally well tailored to the needs and interests of the target audience.
	

	Conventional grammar and mechanics
	Frequent and serious errors keep pulling the reader’s attention away from the essay’s content.
	Essay contains some errors, but readers are still able to focus on the writer’s meaning without much trouble.
	Essay might contain a few errors, but they don’t significantly distract.
	Masterful command of the conventions of standard written English—minor errors only, or perhaps no discernible errors whatsoever.
	



(I could not figure out how to get rid of this blank page without throwing off my landscape formatting of the above rubric, so I have drawn you a squirrel.)
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